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ABSTRACT 
 
Eko Sugeng Hanggoro. 2017. The Effectiveness of Numbered Heads Together to Teach 
Reading (An Experimental Research at the Eight Grade of MTsN Filial Pulutan In 
2013/2014 Academic Year). Thesis. Language and Letters Department. Islamic 
Education and Teacher Training Faculty. IAIN Surakarta. 
 
First Advisor  : Dr. H Giyoto, M.Hum 
Second Advisor : Umi Pujiyanti, SS. M.Hum. M.Si 
Key word : Effectiveness, Numbered Heads Together, Reading, 
experimental. 
 
 The purpose of this thesis is: (1) to know the implementation of Numbered 
Heads Together to teach reading at the Eight grade of MTsN Filial Pulutan to the 
students in academic year 2013/2014; (2) To know which one is more effective between 
Numbered Heads Together and Direct Instruction for teaching reading at the Eight grade 
of MTsN Filial Pulutan to the students in academic year 2013/2014. 
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 The design of the research used in Quasi-Experimental Design with Pretest-
posttest and control Group. While collecting the data, the reseacher uses a test with 
multiple choice types. The data are then analyzed by using t test formula to analyze the 
experiment and control group. The population in this research is the eight grade students 
of MTsN Filial Pulutan Nogosari Boyolali. The total number of population is 134 
students coming from four classes. The sampling of the research is cluster random 
sampling and two classes were taken randomly as the sample. The samples are class 
VIII A as the experiment class consist of 32 students and VIII B as the control class as 
32 students. 
Research uses t test, normality test, and homogeneity test to check the two 
groups have the same ability, homogeneity, and normal distribution or not. An then, 
after analyzing the pre test data the researcher finds that both groups are homogenous 
and in normal distribution. It can be seen that the 2 (0.429) is lower than t at the level 
of significant () 5% = 3.841. So 2<t (0.429 < 3.841) and the data are homogeneous. 
The result of t test computation shows that t > t table (7.495 > 2.000) for level significance 
0. 05, so HO is not accepted. Moreoverthe alternative hypothesis (Ha) is accepted while 
Null Hypothesis (H0) is rejected. It means there is difference reading ability between 
experiment and control class. It means the result is: There is a significant difference in 
students’ reading ability between the students taught using Numbered Heads Together 
and those taught using Direct Instruction. The students taught using Numbered Heads 
Together (78.813) have higher scores than those taught using Direct Instruction 
(69.406). Thus, the result of the research study implies that Numbered Heads Together 
is effective to be applied in teaching reading. 
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CHAPTER I 
INTRODUCTION 
This chapter deals with background of the study, problem statements, the 
objectives of the study, and the benefits of the study. 
A. Background of the Study 
Reading is one of four skills in learning English language. Reading is an 
important skill which has a relation to skills in learning English language. But, 
reading nearly has relations to the development of writing. Since then, the English 
learner for the foreign language should have some reading skills in their first 
languages, so they can bring their skill in reading English language well. 
Reading is the activity to get meaning (the message) from the text. 
Aebersold and Field (1997: 15) says, reading is what happens when people look at a 
text and assign meaning to the written symbols in that text. Similar definition is 
stated by Nunan (1998: 33) that reading is a process of decoding written symbols, 
working from a smaller unit (individual letters) to larger ones (word, clauses, and 
sentences). Grellet says that reading as a constant process of guessing, and what one 
brings to the text is often more important than what one finds in it Grellet (1992: 1). 
It means that reading just not only understand a printed material but also needs 
background knowledge on the field of the text. 
Reading is a process where the readers use the materials to acquire some 
messages which were delivered the writer through words or written forms. It is a 
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process that demands the readers to understand a group of words that a piece of 
unity will appear in a glance of view and the meaning of words individually known 
by the reader. The reader also needs to know the techniques of reading, so that they 
can implements it to improve their reading comprehension. 
Reading is an active skill. As mention learner, it constantly involves guessing, 
predicting, checking, and asking oneself questions. This should therefore be taken 
into consideration when devised reading exercises. It is possible, for instance, to 
develop the students’ power of inference though systematic practice, or introduce 
questions which encourage students to anticipate the content of a text from its title 
and illustrations or the end a story from the preceding paragraph. Similarly, one 
should introduce exercises in which there is no single straight forward answer. This 
type of exercise has too often required students to exercise only their powers of 
judgment and appreciation, but extending the range of these exercises to cover other 
reading skills will lead to greater discussion and reflection on the text (Grellet, 
1992:8). 
As researcher knows, there are many Junior High Schools which still use 
traditional methods in teaching reading. A teacher only give the material and explain 
it, gives examples and gives exercises without let us them to practice. This method is 
not effective because the students are bored and need much time to be able to master 
reading skill.  
This condition also happens to the eighth year students of MTsN Filial 
Pulutan. Because of that condition, teacher has some problems in teaching reading. 
First, the students do not actively participate in the classroom; they do not have 
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attention to the teachers’ explanation, so it makes them passive and not interactive 
that is very important for improving the learning achievements. Second, the students 
have less confidence and they are often shy and just keep silent in the class. 
Sometimes they are afraid in answering the questions given by the teacher because 
they are afraid to make any mistakes.  
Based on the explanation above, the researcher interested in finding out the 
effects of treatment with one of technique in Cooperative Learning namely 
Numbered Heads Together and without Numbered Heads Together on students’ 
reading and proving that the Numbered Heads Together that consists of some 
questions provided before the students read the whole text tends to build the 
students’ interest and motivation to read the text. From cooperative learning 
researcher can see this statement according to Slavin (1995) learning with Numbered 
Heads Together Technique. The structure of Numbered Heads Together is derived 
from the work of Spencer Kagan.  
There are a number of variations on the method, some very simple and 
others with a greater degree of complexity. This structure can be used in conjunction 
with ‘Think, Pair, Share’ early in the development of the Co-operative Classroom. 
Learning with spellings. There is an expectation that everyone in the group will be 
able to answer the question following the discussion. Kagan (1994: 67) suggests the 
teacher phrases questions beginning with; “put your heads together and…” or “Make 
sure you can all…” There are many other ways of ensuring the teacher cues the 
students into the collaborative activity. The students work together. They quite 
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literally “put their heads together” in order to solve the problem and also ensure that 
everyone in the group can answer the question. 
The students will feel enjoy, relax, easy and receive the materials with this 
method the students will be more active because they have to discuss an issue which 
requires cooperation and perseverance in learning, and students  still confuse and do 
not understand, so, they can ask their friends to help to understand the material that 
is considered difficult and hard.  This cooperative learning strategy promotes 
discussion and both individual and group accountability. This strategy is beneficial 
for reviewing and integrating subject matter. Students with special needs often 
benefit when this strategy is used. After direct instruction of the material, the group 
supports each member and provides opportunities for practice, rehearsal, and 
discussion of content material. 
Based on the problem, the researcher is interested to act directly in applying 
a certain technique for teaching reading in one of Junior High School. The 
researcher wants to find out the effectiveness of Numbered Heads Together to teach 
reading. The researcher was having two classes; those were experiment class and 
control class. In control class, the researcher would apply Direct Instructional. While 
in experiment class, the researcher would apply Numbered Heads Together. In this 
research, the researcher proposes a title “THE EFFECTIVENESS OF 
NUMBERED HEADS TOGETHER TO TEACH READING AT THE 
EIGHTH GRADE OF MTSN FILIAL PULUTAN OF 2013/2014 ACADEMIC 
YEAR.” 
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B. Problem statements 
Based on the research background above, the problems of the research are as 
follows: 
1. How is the implementation of Numbered Heads Togethe to teach reading at the 
eighth grade of MTsN Filial Pulutan to the students in academic year 
2013/2014? 
2. Is Numbered Heads Together more effective than Direct Instructional to teach 
reading at the eighth grade of MTsN Filial Pulutan to the students in academic 
year 2013/2014? 
 
C. Research Objectives 
In line with the problem statements above, the objectives of the research are as 
follows: 
1. To know the implementation of Numbered Heads Together to teach reading at 
the eighth grade of MTsN Filial Pulutan to the students in academic year 
2013/2014 
2. To know which one is more effective between Numbered Heads Together and 
Direct Instructional for teaching reading at the eighth grade of MTsN Filial 
Pulutan to the students in academic year of 2013/2014. 
 
D. Research limitations 
In this research, the researcher limits their study into technical aspects. The 
technique using one of Cooperative Learning method that is Numbered Heads 
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Together in teaching English to increase students reading skills.  In control class, the 
researcher would apply Direct Instructional. While in experiment class, the researcher would apply 
Numbered Heads Together. While the subject of the research is eighth grade of MTsN 
Filial Pulutan students in academic year of 2013/2014. 
 
E. Research Benefits 
The result of this study can contribute some benefits to students and teachers. 
Here are the benefits: 
1. For Students 
By using Numbered Heads Together, it can stimulate students to improve 
their reading since they will find out that reading is not complicated. Their 
enjoyment in learning reading will help them master English well. As a result, it 
will enrich their knowledge in reading. It also provides students enjoyment in 
teaching reading process. 
2. For teachers 
For the other teachers, they will get a large knowledge about teaching 
reading using Numbered Heads Together and the result of the research can be a 
useful input in English teaching learning process especially for improving 
reading. 
3. For schools 
a. The result of this study can improve the quality of teaching reading. 
b. The school also provide the opportunity to the teacher to conduct an 
innovative teaching and learning activity. 
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4. For other researchers 
For the other researcher who would like to conduct further research at 
same subject, the result of the research can be used as a reference for other 
students. 
 
F. Definition of Key Terms. 
This thesis provides the key terms to understand easily. The definitions of them 
are as follows: 
1. Reading is ability of an individual to recognize a visual form associate the form 
with a sound and/or meaning acquired in the past, and on the basis of past 
experience, understands and interprets its meaning (Kennedy, 1981: 5). 
2. Cooperative learning is defined as: Students working together to “Attain group 
goals that cannot be obtained by working alone or competitively” (Johnson, 
Johnson, & Holubec, 1986:32). 
3. According to Richard Arends (2007:355) numbered heads together (NHT) is an 
approach developed by Spenser Kagan (1998) to involve more students in the 
review of materials covered in a lesson and to check their understanding of a 
lesson’s content. 
4. Top-down approach: Processing of a text begins in the mind of the readers with 
meaning-driven processes, or an assumption about the meaning of a text (Nunan 
1998: 62). 
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5. Bottom-up approach: Basically a matter of decoding a series of written symbols 
into their aural equivalents (Nunan 1998: 64). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
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This chapter deals with the nature of reading, the nature of cooperative learning, 
the nature of direct instruction, rationale, and hypothesis. 
A. Theoretical Description 
1. Review on Reading  
a. Definition of Reading  
There are many definitions of reading proposed by experts, one of 
which is stated by Grape (in Pan, 2006: 1). It is stated that reading is not 
only a receptive process of picking up information from the page in a word-
by-word manner since it is a selective process and characterized as an active 
process of understanding. In the same perception, Ur notes, “Reading means 
reading and understanding” (1996: 138). These theories imply that an 
activity is called reading if there is understanding from what has been read, 
if not it cannot be said so. 
Davis (1988: 241) states that Reading is the essential skill for 
students since it is the core to nearly all subjects In learning every subject, 
reading activities are involved. Reading in general sense is what happens 
when people look at a text and assign meaning to the written symbols in that 
text. 
According to Harmer (1985:153) “Reading is an exercise dominated 
by the eyes and the brain”. Specifically, Nunan (1989:17) in his book also 
said that “Reading is a process of decoding written symbols, working from 
smaller units (individual letters) to large ones (words, clauses and 
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sentences). In this process, the reader interacts dynamically with the text as 
he/she tries to elicit the meaning and where various kinds of knowledge are 
being used: linguistic or systemic knowledge (through bottom-up 
processing) as well as schematic knowledge (through top-down processing). 
Since reading is a complex process, Grabe argues that “many researchers 
attempt to understand and explain the fluent reading process by analyzing 
the process into a set of component skills” (1991: 379).  
“A student who does not read because of lack of motivation does not 
get the practice he needs in reading skills (Shepherd, in Simanjuntak, 
1982:2). Reading is skill that must be developed, and can only be developed 
by means of extensive and continual practice. Students learn to read, and to 
read better, by reading. Their reading will tend to be effective when they 
have a purpose and a motivation to learn first. 
Meanwhile, Gipe (1998) states, “Reading is a transaction that takes 
place between a reader and text in a particular situation” (in Ashmore, 2001: 
4). Clay (in Ashmore, 1991: 4) gives a comprehensive definition of reading. 
His remark is as follows: 
I define reading a message-getting, problem-solving activity which 
increases in power and flexibility the more it is practiced. My 
definition states that within the directional constrains of the printer’s 
code, language and visual perception are purposefully directed by the 
reader in some integrated way to the problem of extracting meaning 
from cues in a text, in sequence, so that the reader brings a maximum 
of understanding to the author’s message. 
In addition, Nuttal (1996: 3) says reading is the transfer of a message 
from writer to reader”. Arbor sold agrees by stating that reading is what 
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happens when people look at a text and assign meaning to the written 
symbols in the text (1997: 15). According to Derajavan, as cited in Tella 
(2007: 119), reading has been described as “The art of interpreting printed 
and written words”. 
Likewise, Goodman (1988: 15) express that in reading activity there 
is close interaction between language and thought, in which the writer 
encodes thought as language and the writer decodes language as thought 
(http://www.nadasisland.com/reading). 
The researcher elaborates that reading is a process of getting the 
message and solving the problem from the text to be able to extract meaning 
and cues in the text and finally retain the maximum understanding to the 
author’s message. It is quite obvious that reading depends on the reader’s 
objective, and is not just an activity to read what is printed and written. 
Further, there should be understanding of the author’s message after reading 
the material. 
1) Purpose of Reading 
   Having a purpose for reading is a part of effective motivation. 
According to Carnine, Silbert, and Kameenui (1990:45), a reader’s 
purpose determines the way in which he treats a passage and which a 
comprehension skill he uses. It is also pointed out that there are some 
different purposes for reading: 
a) To be able to identify and remember specific facts or a main idea. 
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b) To be able to follow instruction to reach a goal. 
c) To enjoy. 
d) To be able to explain the content of a passage to someone else. 
e) To be able to accommodate the content into the reader’s schema. 
f) To critique the logic or data presented in a passage. 
g) To edit a passage according to stylistic and organizational criteria. 
h) To study according to an assignment to test requirement. 
Shephred, as quoted by Simanjuntak (1988:2) also says that when 
a student does not have and know his purpose in reading, any instruction 
he may get in the skills of reading will be useless to him, and it makes 
him unsuccessful in the text. 
From the explanation above, it can be concluded from the theories 
that reading is the activity of getting the message and understanding to 
the written symbols that are written by the authors. 
2) Micro Skills for Reading  
Harmer (1991: 183) states that there are six receptive skills, namely: 
predictive skills, extracting specific information, getting the general picture, 
extracting detailed information, recognizing function and discourse pattern, 
and deducing meaning from the context. More recent in his opinion, Harmer 
(2002: 201) describes that the skills in reading and listening are: identifying 
the topic, predicting and guessing, reading and listening for general 
understanding, reading and listening for specific information, reading and 
listening for detailed information, and interpreting text. 
29 
 
In the concept of micro skills for reading, Edge (1993: 108) agrees 
that the skills teacher teaches to students, make students able to get general 
understanding of the text (skim), get main points, get specific information 
(scan), make inferences; for example, about opinion, implications and the 
attitudes to the written words; comprehend in detail, and make evaluation 
what the readers have learnt and what the readers will do after reading the 
text.  
Reading the skills stated above, it can be closely seen that there are 
some similarities although in some cases only a matter of diction/choice of 
words. The researcher might give example of what is remarked by Harmer 
(2002: 202) and Edge (1993: 108). “Identifying the topic” in Harmer’s view, 
is stated with “Extract main point” in Edge’s view, and so does in reading 
for general understanding (skimming) and get specific information 
(scanning) etc. 
In the more detailed picture it is stated by Brown (2000: 307). He 
emphasizes: 
a) Discriminate among the distinctive graphemes and orthographic patterns 
of English. 
b) Retain chunks of language of different lengths in short-term memory. 
c) Process writing at an efficient rate of speed to suit the purpose. 
d) Recognize a core of words, and interpret word order patterns and their 
significance. 
30 
 
e) Recognize grammatical word classes (nouns, verbs, etc), systems (e.g; 
tense, agreement, pluralization), patterns, rules, and elliptical forms. 
f) Recognize that a particular meaning may be expressed in different 
grammatical forms. 
g) Recognize cohesive devices in written discourse and their role in 
signaling the relationship between and among clauses. 
h) Recognize the rhetorical forms of written discourse and their 
sign1ificance for interpretation. 
i) Recognize the communicative functions of written texts, according to 
form and purpose. 
j) Infer context that is not explicit by using background knowledge. 
k) Infer links and connection between events, ideas, etc., deduce causes and 
effects, and detect such relations as main idea, supporting idea, new 
information, given information, generalization, and exemplification. 
l) Distinguish between literal and implied meanings 
m) Detect culturally specific references and interpret them in a context of the 
appropriate cultural schemata. 
n) Develop and use a battery of reading strategies such as scanning and 
skimming, detecting discourse makers, guessing the meaning of words 
from context, and activating schemata for interpretation of texts. 
The above explanation shows us the wide trap of micro skills for 
reading which is nearly impossible to be taught to students who are in junior 
high school that are still in the basic level of understanding. It is, then, the 
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teacher’s responsibility to assure which of the skills that would be easily 
learnt and which of the skills that would be rather difficult to be learnt by 
students. In conclusion, the red thread is the teacher’s choice and decision. 
For instance, “Identifying the topic” skill is possible to be taught in 
junior high school if only the topic is explicitly stated in the text (literal 
comprehension). Conversely, “Interpreting text” skill is nearly impossible to 
be taught in junior high school since it needs students’ critical thinking so 
that it is probably appropriate in either senior high school or university. 
As the researcher has explained before, the red thread is the teacher 
as decision maker; to select the skills to be taught. Thus, the researcher (as 
the teacher) intends to select some skills as follows: identifying the topic, 
predicting and guessing, get general understanding (skimming), get specific 
information (scanning), and get detailed information. Identifying the topic 
means students are asked to look for the main idea/topic from a certain text 
(once more, it should be explicitly stated).  
Predicting and guessing can be referred to predicting and guessing 
the meaning of words as well as synonym and antonym from the text 
provided. Getting general understanding (skimming), together with getting 
specific information (scanning) is getting the information by straightforward 
manner. In getting detailed information (in multiple choice questions), 
students are expected to determine which one of the statements is correct or 
which one of the statements is incorrect from the given text. 
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3) Macro Skill of Reading 
There are some macros Skills for Reading as follows: 
a) Recognize the communicative functions of written texts, according to 
form and purpose. 
b) Infer context that is not explicit by using background knowledge. 
c) From described events, ideas, etc. infer links and connections between 
events, deduce causes and effects, and detect such relations as main idea, 
supporting idea, new information, given information, generalization, and 
exemplification. 
d) Distinguish between literal and implied meanings. 
e) Detect culturally specific references and interpret them in a context of the 
appropriate cultural schemata. 
f) Develop and use a battery of reading strategies, such as scanning and 
skimming, detecting discourse markers, guessing the meaning of words 
from context, and the last activating schemata for the interpretation of 
texts. 
4)  Kinds of Reading Performance 
There are two kinds of reading performance that are well-known 
seen from the teacher’s role in choosing the reading text namely extensive 
and intensive reading.  
According to Harmer (2002: 210) extensive reading means teacher 
encourages students to select for themselves whatever reading materials to 
choose in the purpose of pleasure and language improvement while 
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intensive reading means teacher selects the reading material in the purpose 
of developing specific receptive skills. 
Likewise, the same opinion is emphasized by Brown (2001: 312). 
He emphasizes that intensive reading is the classroom activity which 
focuses on the “surface structure details text”, while extensive reading is 
the outside-classroom activity which attempts to achieve a “general 
understanding of a longer text book”. Recently, Richards and Schmidt 
says “extensive reading means reading in quantity and in order to gain a 
general understanding of what is read” (in Yamashita, available in 
http://nflrc./Yamashita.html). 
 According to Waring as cited in Jarrel (2003: 200) “[intensive 
reading] ……to learn new vocabulary, to look at text organization, to help 
(learners) discover and develop reading skills, and so on”. Then, he 
reveals Nation’s opinion:  
……. the procedures involved (in Intensive Reading) direct a lot of 
attention to the vocabulary, grammar and discourse of the text. This 
deliberate attention to language features means that intensive 
reading fits within the strand of language-focused learning” (2003: 
201). 
 
On the other hand, extensive reading “…………is generally 
associated with reading large amounts of text with the aim of getting an 
overall understanding of the material” (Bamford & Day, as cited in Jarrel, 
2003: 201). 
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Furthermore, Jarrel’s research shows that extensive reading 
appears to be more effective than intensive reading of turning a weak 
reader into a good reader. Jarrel’s says that extensive reading emphasizes 
on “motivation,” “comprehensible input,” and ‘building confidence” that 
can help the weak reader to improve reading speed and deepen 
understanding of what is read. 
To conclude, the activity done by both teacher and students in the 
classroom holds on intensive reading, vice versa, the activeness of 
students to improve their skills outside school time holds on extensive 
reading. In intensive reading programs, students are expected not only to 
read a text but also demonstrate understanding to a degree as detailed as 
possible which is usually concerned with vocabulary, text organization, 
and overall, improve reading skills, while in extensive reading students 
read relatively large amount of the text with the purpose of getting general 
understanding of what is being read. 
Provided that one reads outside school time simultaneously, from 
time to time, one can develop his/her reading habit. In other words, one is 
considered as high reading habits-person if he/she always reads the books, 
and other reading materials such as magazines, newspapers, etc. wherever 
he/she is, the reading activity is involved. It is stated by Richards and 
Schmidt, 2002: 193-194) as cited in Yamashita (http://nfyamasita.html). 
“Extensive reading is intended to develop good reading habits, to build up 
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knowledge of vocabulary and structure, and to encourage a liking for 
reading”.  
5) Strategies for Reading 
David L. Shepherd (1978) says all subject matter learning depends in 
large measure on the student’s competence in the language of subject, So the 
students must understand the vocabulary and syntax to use each subject, and 
language skills to be used to seek information and to communicate with 
other. 
According to Simanjuntak (1988:14), for the EFL students to 
become efficient readers, many of the skill must be so well developed that 
they function smoothly simply. To help the students, the reading teacher 
should be able to bridge the reading theory to practice in teaching reading. 
Starting from such a theoretical assumption, working through the approach, 
design, procedure framework, will delineate from theory to practice 
Therefore, the reading teacher must be concerned with two kind of 
elementary reading skill. There are: 1) simple identification skill, which 
mainly depend on knowledge of the language, specifically, the language of 
written form. 2) Cognitive skill required for the interpretation of text, which 
mainly depends on knowledge of the subject matter of the text, and of the 
way that information is organized in discourse. (Simanjuntak, 1988:6)  
In order to get beneficial result in every single effort, people are 
advisedly to do their effort maximally with both best strategies and 
approaches, and so do reading. According to Barnet and Ken as cited in 
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Nishino, reading strategies can be broadly defined as the mental process 
operations formed by a reader to achieve the goal of textual comprehension 
(www.cooperation-org/pages/CL and D.htm#nature). 
In addition, strategies can be operationalized as “learning techniques, 
behaviours, and problem-solving or study skills that enhance learning more 
effectively and efficiently” (Oxford and Crolkall, in Pan, 2006: 1). Further, 
Phan cites Branmeier’s opinion about the strategies as follows: 
The strategies may involve skimming, scanning, guessing, 
recognizing, cognates and word families, reading for meaning, 
predicting, activating general knowledge, making inferences, 
following references, and separating ideas from supporting ideas 
(2002: 1). 
 
Brantmeier’s strategies for reading comprehension seem to be 
overlapped with what the writer has discussed on the micro skills for reading 
comprehension. She advocates that micro skills as well as strategies might 
be used interchangeably since those strategies show how readers tackle a 
reading task, how they interpret their reading and what they do when they do 
not comprehend, above all, how to acquire the micro skills. 
In the same way, Nuttal (1996: 16) proposes the well-known 
strategies ever known, namely top-down and bottom-up approach. In 
Nuttal’s opinion, the former approach relies on schema theory (a reader’s 
intelligence, experience, and background knowledge is essential for 
understanding the text); while the latter focuses on the smaller units of 
language that help the reader decodes a message: word and structure 
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recognition, the sound-letter relationship, making meaning of syntactic units 
(phrases and sentence). 
Top-down approach or knowledge/background/schemata-based as 
well as bottom-up or text-based processing has limitations. Eskey (in 
http://www.nadasisland.com/reading/) points out “this model [top-down 
approach] is good for the skillful, fluent reader for whom perception and 
decoding have become automatic, not for the less proficient, developing 
reader”. Further, he points out: 
The decoding model [bottom-up approach] is inadequate because it 
underestimates the contribution of the reader who makes predictions 
and processes information. It fails to recognize that students utilize 
their expectations about the text, based on their prior knowledge of 
language and how it works 
 
The above statement shows us that only if the reader is skilful, the 
top-down approach is more appropriate to be used than bottom-up approach. 
Meanwhile, in bottom-up approach, there is the ignorance of the importance 
of the student’s way to predict the content of the text using background 
knowledge. 
In spite of appearance limitation above, teacher ought to use these 
approaches interchangeably with the reason it influences one another; if 
bottom-up approach is underestimated there is the risk of misunderstanding 
the basic meaning from which top-down approach is built. On the other 
hand, if bottom-up approach is underestimated learners become passive 
readers and do not develop the skills to be good readers. So, it is necessary 
38 
 
to create a balance between those two approaches. As there is no single/best 
approach, the combination approach is needed so that result on a couple 
beautiful approaches, then the skills learnt get into the reader’s mind 
completely. It is known as interactive approach. 
According to Eskey (in http://www.nadasisland.com/reading/), 
interactive approach in reading means “interaction between reader and text”. 
Moreover, he explains that good readers are good decoders and good 
interpreters of text, their decoding skills become more automatic but no less 
important as their reading skills develop. 
Not with standing, in the preceding discussion on micro skills of 
reading comprehension, the researcher has mentioned some reading skills 
that will be used in this research, which (in the writer’s perception) also have 
to be taught using interactive approach. For example, in identifying the 
topic; in order to be able to identify the topic, reader’s experience becomes 
important because reader points out it after reading the text in which bottom-
up approach relies on. By contrast, for predicting and guessing such as 
guessing the synonym, antonym of certain words, use top-down approach. 
6) Principles for Teaching Reading 
        According to Hammer, (1995:70-71) the principles of teaching reading 
are: 
a) Reading is not a passive skill 
Reading is an incredibly active occupation. To do it successfully, we 
have to understand that the words mean, see the pictures the words are 
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painting, understand the arguments, and work out if we agree with them. 
If we do not do these things and if students do not do these things, then 
we only scratch the surface of the text and we quickly forget it. 
b) Students need to be engaged with what they are reading. 
As with everything else in lessons, students who are not engaged with 
the reading text not actively interested in what they are doing is less of 
benefit. When they are really fire up by the topic or the task, they get 
much more from what is in front of them. 
c) Students should be encouraged to respond to the content of a reading 
text, not just to the language. 
It is important to study reading texts for the way they use language, 
the number of paragraphs they contain and how many times they use 
relative clauses. But the meaning, the message of the text, is just as 
important and we must give students a chance to respond to that message 
in some way. It is especially important that they should be allowed to 
express their feelings about the topic. Thus are provoking personal 
engagement with it and the language. 
d) Prediction is a Major Factor in Reading 
When we read text in our own language, we frequently have a good 
idea of the content before we actually read. Book covers give us a hint of 
what is in the book, photographs, and headline hint at what articles are 
about and reports look like reports before we read a single word. The 
moment we get this hint, the book covers the headline, the word-
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processed page. Our brain starts predicting what we are going to read. 
Expectations are set up and the active process of reading is ready to 
begin. Teacher should give students ‘hints’ so that they can predict what 
is coming too. It will make them better and more engaged readers. 
e) Match the task to the topic 
We could give students Hamlet’s famous soliloquy ‘to be or not to 
be’ and ask them how many times the infinitive is used. We could give 
them a restaurant menu and ask them to list the ingredient alphabetically. 
There might be reasons for both tasks, but, on the face of it, they look a 
bit silly. 
Based on explanation above, the researcher concludes that reading is 
a process to get theories the message or information. Read is said successful 
if can find main idea and can look for contained information at deep loading 
reading with reading, the reader will know what they read to response the 
ideas of the author.  
From all the explanation about reading it can be concluded that 
reading is the activity of getting the message and understanding the written 
symbols that are written by the authors. In reading comprehension, students 
are intended to be able to understand the meaning of short written text both 
functional and simple essay in the form of descriptive, procedure, narrative 
and recount in the daily contexts  
There are six skills in reading comprehension, they are getting 
general idea, getting main idea, getting explicitly stated information, getting 
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implicitly stated information, getting meaning of certain words as well as 
synonym and antonym from the text provided, and word references. 
2. Review on Cooperative Learning 
a. The Definition of Cooperative Learning 
One of creative learning model is cooperative model is cooperative 
learning. Cooperative learning is a learning strategy that promotes the 
cooperation between students in groups to achieve learning goals. In cooperative 
learning, the students were divided into small groups and directed to study the 
subject matter that has been determined.  
Cooperative learning is defined as: Students working together to “Attain 
group goals that cannot be obtained by working alone or competitively” 
(Johnson, Johnson, & Holubec, 1986:32). It is “an approach to teaching that 
makes maximum use of cooperative activities involving pairs and small groups 
of learner in the classroom” (Richards and Rodgers, 2004:192).  
Cooperative Learning as group learning activity organized so that 
learning is dependent on the socially structured exchange of information between 
learner in groups and in which each learner is held accountable for his or her 
owner learning and is motivation to increase the learner of other (Olesen and 
Kagan in Fauziyati, 1998:164). 
According Furney etc, there are two major theoretical frameworks of 
cooperative learning include: 
1) Motivational:  If students feel their group is depending on them to succeed, 
they will rise to the challenge. 
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2) Cognitive:  Students must think critically to accomplish the group task. 
b. Elements of Cooperative Learning 
As a consequence, in order for a lesson to be cooperative, five basic 
elements are essential and need to be included. Here are the five elements which 
are taken from Johnson, Johnson, & Holubec, 1993) 
1) Positive Interdependence 
Positive interdependence is the perception that one is linked with 
others in a way so that one cannot succeed unless they do (and vice versa), 
that is, their work benefits him/her, and one’s work benefits others. It 
promotes a situation in which students work together in small group to 
maximize the learning of all members. As students are in the group they 
must believe that they “sink or swim” together. For a learning situation to be 
cooperative, students must perceive that they are positively interdependent 
with other members of their learning group so that the success of the group 
depends on the efforts done by each member.  
2) Individual Accountability 
Individual accountability exists, when the performance of each 
individual student is assessed and the result given back to the group and the 
individual. It is crucial to bear in mind that each student knows who needs 
more supports in completing the assignment. It is also important to let each 
student know that he/she has his/her own responsibility in their group. 
3) Face-to- Face Primitives Interaction 
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Students meet in the learning group which promotes each other’s 
success by helping, assisting, supporting, encouraging, and praising each 
other’s effort to learn. The cores of this activity are praising the difference 
and fulfilling the weaknesses among students. 
4) Social Skills 
Contributing to the success of a cooperative effort requires 
interpersonal and small group skills. Social skills must be taught: leadership, 
decision making, trust-building, communication, and conflict management 
skills. 
5) Group Processing 
Group processing exists when group members discuss how well they 
are achieving their goals and maintaining effective working relationships. In 
addition, group processing describes what members’ actions are helpful and 
makes decisions about what behavior to continue or change. 
Formations of cooperative group propose is to provide an opportunity for 
students to engage actively in the process of thinking and in learning activities. 
There are many types of cooperative learning. There are 5 techniques of 
cooperative learning. Those are: 1) Student teams Achievement Division 
(STAD), 2) Teams Game Tournaments (TGT), 3) Jigsaw, 4) Think-Pairs Share 
(TPS), 5) Numbered Heads Together (NHT). Numbered Heads Together (NHT) 
is one of cooperative learning. 
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B. Review on Numbered Heads Together 
1. Definition of Numbered Heads Together 
 There are many ways to improve the quality of learning. One is using the 
right model in teaching and learning. Of course models that we use tends to lead 
to the creative learning model. One of creative learning model is cooperative 
model is cooperative learning. Cooperative learning is a learning strategy that 
promotes the cooperation between students in groups to achieve learning goals. 
In cooperative learning, the students were divided into small groups and directed 
to study the subject matter that has been determined. Formations of cooperative 
group propose is to provide an opportunity for students to engage actively in the 
process of thinking and in learning activities. There are many types of 
cooperative learning. There are 5 techniques of cooperative learning. Those are: 
1) Student teams Achievement Division (STAD), 2) Teams Game Tournaments 
(TGT), 3) Jigsaw, 4) Think-Pairs Share (TPS), 5) Numbered Heads Together 
(NHT). Numbered Heads Together (NHT) is one of cooperative learning. 
Numbered Heads Together is a cooperative learning strategy that holds 
each student accountable for learning the material. Students are placed in groups 
and each person is given a number (from one to the maximum number in each 
group) (kagan: 1992: 23). The teacher poses a question and students "put their 
heads together" to figure out the answer. The teacher calls a specific number to 
respond as spokesperson for the group. By having students work together in a 
group, this strategy ensures that each member knows the answer to problems or 
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questions asked by the teacher. Because no one knows which number will be 
called, all team members must be prepared. 
2. The Simple Step of Numbered Heads Together  
The steps for using Numbered Heads Together are (Kagan: 2009:16) 
a. Students count of - In each group, students count off by the number of 
students in the group. If you have groups of six students, students count off 
1-6. They do this in whatever order they choose. If there is a group with only 
five students in it, one student will have two numbers. 
b. Pose a question/problem - The teacher poses a question or problem to the 
class and tells groups they have a specific amount of time to come to 
consensus on an answer. The amount of time allotted will depend on whether 
the question is one with a specific “right” answer or a more open-ended 
question. 
c. Students put heads together– The students put their heads together to make 
sure that everyone in the group has the answer or answers. 
d. Teacher class a number – The teacher calls a number from 1-6. All the 
students with that number stand. One of the standing students is called upon 
to give their group’s answer. Standing students with different answers can be 
called upon to explain their group’s thinking. 
3. Advantages and Disadvantages of Numbered Heads Together  
Numbered Heads Together recooperative learning model has some 
advantages and disadvantages. The advantanges Numbered Heads Together 
cooperative learning model as follows: 
46 
 
a. Increase the sense of responsibility and promote the spirit of cooperation. 
b. Develop the ability to express ideas or ideas with words so as to develop 
verbal communication skills. 
c. Increase motivation and prove idea stimulus to thought. 
d. The less intelligent students could be taught by a brilliant student in the 
group. 
While the disadvantanges of cooperative learning model Numbered 
Heads Together are as follows: 
a. Not all members of the group called by the teacher. 
b. Assessment is given based on the work of the group. 
However, teachers need to realize that the actual outcome achievement is 
expected of each individual student achievement. 
c. Students are required to learn how to change habits that originally received 
the information from the teachers it is, away of learning that familiarize 
students learn independently and in groups with their own searching and 
processing information. Changing habits is not an easy thing; especially 
many of the habit has been done. 
d. This method gives much freedom to the students in learning. 
Numbered heads together is a cooperative strategy that offers an 
alternative to the competitive approach of whole-class question-answer, in which 
the teacher asks a question and then calls on one of the students with a raised 
hand. In the numbered heads together approach, the teacher has students number 
off (e.g. 1-4), asks a question, and then tells the students to “put their heads 
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together” to develop a complete answer to the question. When the teacher calls 
out a number, the students with that number raise their hands to respond. This 
structure facilitates positive interdependence, while promoting individual 
accountability. It also gives confidence to lower achievers because they know 
they will have the correct answer to give to the classes. 
(http://www.pblearning.com/uploads/4/7/9/6/4796041/kagan-strats.pdf) 
4.  Review on Direct Instruction (DI) 
a. The Definition of Direct Instruction (DI) 
Conventional method which is contrasted to Cooperative Learning is 
Direct Instruction (DI). In the previous discussion it is obvious that CL is 
learner-centered model, but DI is teacher-centered model. When teacher 
becomes the center of the teaching and learning, it means he/she is the real 
actor in the classroom. Teacher gives explanation, presents the material 
thereby it can be concluded that DI is also closely related to “lecture and 
presentation” (Arends, 1997: 64). Nunan (1996: 49) argues “………….in 
direct instruction, the teacher explicitly instructs the learners”. It seems that 
both Arends and Nunan agree with its name proposed, the essential thing in 
DI is “instruction”. Teacher instructs the students while students listen to 
teacher’s instruction as well as do the required things by teacher. 
Joyce (2000: 337) in this book Models of Teaching explains 
phychologists have empasized the design and planning of instruction which 
address the interaction berween teacher and students. They speak of 
modeling, reinforcement, feedback, and successive approximation. It is clear 
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that direct instruction can help student to learn basic knowladge or skill 
because first, every step in Direct Instruction is applied carefully. Second, 
thera many exercises to control students’ understanding  after teachers after 
explain the skill.  
Direct Instraction is traditional technique that is specifically designed 
to enhance academic learning time. It does not assume that students will 
develop ideas on their own. Instead, it takes learners through the steps of 
learning systematically, helping them see both the purpose and the result of 
each step. When teachers explain exactly what students are expected to learn, 
and demonstrate the steps needed to acomplish a particular academic task, 
students likely to use their time more effectively and to learn more. 
Arends (1997: 64) defines that Direct Instruction is a conventional in 
teaching that helps students to learn basic skill and acquire information that 
can be taugh in step by fashion. It was especially desaigned to promote 
students learning of procedural knowladge that is well stuctured and can be 
taught in a step by the fashion.  
Direct instruction is not likely to b useful for teaching less stuctured 
topics, such as English composition or discussion of social issues. On the 
other hand, Joyce (2000: 343) describes that  Direct Instruction model consist 
of five phases of activity: orientation, presentation, structured practice, guide 
practice,  and independent practice. Direct instruction is a suitable direct 
teaching when the teachers want students to learn specific skill. It is the most 
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applicable for skill oriented objects where the subjects matter can be taught 
in a step by step fashion. 
Not all topics can be streated by Direct Instruction. Indeed, even 
within a single grade level or subject area it is possible that some learners 
will profit from Direct Instruction, while others will profit from a less direct 
teaching to instruction. Direct Instruction has proved especially effective in 
teaching basic skill and skills that are fundamental to more complex 
activities (such as basic study skills or the prerequisite skills for long 
division). 
b. Phases of Direct Instruction 
There are two phases of DI”Planning Tasks and Interactive Tasks” 
(Arends, 1997: 75). The clear phases are as follow: 
1) Planning Tasks 
a) Preparing Objective 
b) Choosing Content 
c) Performing Task Analysis 
d) Planning for Time and Space 
2) Interactive Tasks 
a) Providing Objectives and Establishing set 
b) Presenting and Demonstrating 
c) Providing Guided Practice 
d) Checking Understanding and Providing Feedback 
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e) Providing Independent Practice 
Before conducting DI model, first, teacher must prepare the objective of 
the teaching and learning process and decide whether the objectives are 
appropriate with the students. Second, choose contents either from books or 
other resources which must be in line with the curriculum. Third, it must be 
considered that complex skills cannot be learned at one time so that it needs 
tasks analysis. Arends (1997: 77) states that it can be done by: 
Finding out what a knowledgeable person knows or does when the 
skills is performed, divide the overall skills into sub skills, order sub skills 
logically so that some are prerequisite to others, design strategies to teach of the 
sub skills and then combine them” 
The last in the planning tasks is planning time and space. It means 
teacher should clearly state in his/her lesson plan time and space that will be 
used so that the learning process does not go around the bush since it has 
allocated time. 
Interactive task takes place in the main point (in the teaching and 
learning process). First, teacher must establish set by explaining the objective 
or purpose of the material that will be learnt. Only by explaining objectives, 
students will compensate that their learning will be beneficial as well as fruitful 
for their future. Second, he provides presentation and demonstration of the 
material in the purpose that students achieve clarity of the material given. In 
this section, teacher must ensure that his/her presentation does not embark 
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students’ confusion but embark on students’ understanding. Third, provide 
guided practice by considering some principals as follows: 
1) Assign short, meaningful amount of practice. 
2) Assign practice to increase over learning. 
3) Be aware of the advantages and disadvantages of massed and distributed 
practice. 
4) Attend to the initial stages of practice (Arends, 1997: 84-85) 
 The next is, checking understanding and providing feedback. “Teacher 
asks students and students give answer” is the closed example in this section. 
This is the salient thing in DI model with the reason that without knowing how 
far students understand, teacher’s guided practice seems nonsense for students 
because teacher does not check it anymore. It is better that feedback is given as 
soon as possible after the practice because students can remember clearly their 
own performance earlier.  
In addition, feedback should emphasize on praise as positive feedback. 
Likewise, as students perform negative feedback, teacher must show how to 
perform it clearly. In providing good feedback, teacher can do this by, for 
instance: “verbal feedback, video or audio taping of performance, tests, and 
written comments” (Arends, 1997: 85).  
After giving feedback in the classroom, it is important to give additional 
practice or independent practice. They must do it either individually or in 
groups without teacher’s help. Arends (1997: 88) comments that most 
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independent practice assigned to students as the final phase of a DI lesson is 
homework.  
From the definition and phases above, it can be concluded that DI is 
teacher-centered model which is straightforward and can be done in step-by-
step fashion. 
c. Advantages of Direct Instructions 
Direct teaching is the best for learning specific concepts or skills. The 
specifity of the objectives or learning targets also makes it easier for teachers to 
create assasment lets of high validity and hight realibility. Students, for their 
part, do not suffer much confusion in determining which part o the lesson is 
important and which part is not. Howover, to take advantage of the benefits of 
direct teaching or direct instruction, the teacher must ensure that the contents of 
intruction are logically organized. The teacher must also ensure that the students 
alredy process the prerequisite knowladge (Maricel Pinzon/Direct Teaching 
Method) 
d.  Disadvantages of Direct Instructians 
The stucture of direct teaching can be rigid enough to hider the creatifity 
of the teacher. Theris very little room to improvise because this teacnique 
follows a step-by step procedure. The procedure usually starts whithan 
introductions, followed by rationale for the intruction, then by the instruction 
itself. The procedure end with a summary and then followed by an assesment.  
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Direct teaching, if utilized by unprepared teachers, can be disastrous. For 
direct teaching or direct instruction to be effective, the teacher must have 
mastery of the subject matter, must prepar a well- organized content, and must 
have exellent communication skills. Without the staits, a teacher could not 
effectively carry out direct teaching or direct instruction. And without these 
staits, direct teaching could not develop high order thinking skills in the students 
(Maricel Pinzon/Direct Teaching Method). 
 
C. Previous Related Studies 
Some researchers have proved the effectiveness of Numbered Heads 
Together in teaching reading. Numbered Heads Together has been proven to be 
helpful to improve the students‟ achievement in comprehending reading material 
(Elizabeth G.Cohen,Celeste M.Brody, Mara Sapon : 2004 ) 
The identical study was done by Luh Tri Jayanti Swastyastu (2014) at 
Improving Reading Comprehension of Tenth Grade Students of SMK N 5 Denpasar 
in Academic Year 2013/2014 By Using Numbered Heads Together. She found that 
Numbered Heads Together cab be improve students’ reading. It pove by increasing 
reading score and motivation in jouring learning activity. 
Moreever, Ahmad Jafar (2011) at Improving Numbered Heads Together to 
teach Reading of Eight Grade Students of MTsN Samarinda in Academic year 
2010/2011. He also has proved that NHT can improve students’ reading. The 
technique has motivated syudents in the teachig learning process. By using 
Numbered Heads Together, the students can be to find the answer whith their 
54 
 
friends. This strategy also forced the entire group member to know and understand 
the answer because no one knows which number will be called by the teacher.  
From what have done by some research above, the research is needed to the 
continned in order to know whether or not Number Heads Together is will effective 
to be applied for other subjects. Here, will conduct a research at class VII of MTs 
Filial Pulutan. 
 
D. Rationale 
Based on the theory above it can be assume that, the researchers captured the 
more active class of experiments using the technique of Numbered Head Together. 
Students become more interested because the students enjoy and feel more relaxed 
because of our learning. With the techniques taught in class experiments in the 
classroom atmosphere is also more life to be monotonous and students also do not 
feel bored when compared to the control class. Because the classes so likely to 
control the atmosphere is not as active as passive experimental class. Thus, the 
technique of Numbered Heads Together more effective and more support for the 
effectiveness of classroom learning activity the students than Direct Instruction to 
the control class. 
 
E. Hypothesis  
Base on the theoretical description and rationale above, the hypothesis can be 
formulated “The Numbered Heads Together (NHT) can be implemented to teach 
reading at eighth grade of MTsN Filial Pulutan students in academic year 
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2013/2014. It also more effective than Direct Instructional (DI) to teach reading at 
eighth grade of MTsN Filial Pulutan students in academic year of 2013/2014”. 
Cause t > ttable (7.495 > 2.000) for level significance 0.05, so H0 is not accepted. It 
means there is difference reading ability between experiment and control class. It 
means the result is: There is a significant difference in students’ reading ability 
between the students taught using Numbered Heads Together and those taught using 
Direct Instruction. The students taught using Numbered Heads Together (78.813) 
have higher scores than those taught using Direct Instruction (69.406). 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
This chapter deals with the method of the research, place and time of the 
study, population, sample and sampling, variables and research design, technique of 
collecting the data, instrument of collecting data and technique of analyzing the data. 
A. The Method of the Research 
 Research is about inquiry that has systematic processes: a question, problem, 
or hypothesis, data and analysis of the data (Nunan, 1992: 2). The experiment is 
used in this research. In experimental research, the researcher implements treatment 
on the experimental class but does not implement it on the control class. The 
treatment is the independent variable: Numbered Heads Together method in 
experimental group and Direct Instructional in control group. 
There are two forms design of true experiment; it is Posttest Only Control 
Design and Pretest Group Design. In this research the researcher used Posttest 
Only Control Design. In this design the researcher implements treatment on the 
experimental class but does not implement it on the control class. The treatment is 
the independent variable: Numbered Heads Together method in experimental group 
and old method (Direct Instructional) in control group.  The researcher is interested 
to act directly in applying a certain technique for teaching reading in one of Junior 
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High School by using experimental research. The researcher was having two 
classes; those were experiment class and control class. In control class, the 
researcher would apply Direct Instructional. While in experiment class, the 
researcher would apply Numbered Heads Together.  
 
 
B. Place and Time of the Research 
1.  Place of the Research 
      The research was held at MTsN Filial Pulutan located at Jl. Nogosari-
Kacangan km 7, Randu Alas, Pulutan, Nogosari, Boyolali. Therefore, the 
students were easy to arrive at MTsN Filial. They usually rode bicycle or public 
transportation which could exactly stop in front of the school to reach there.  
2.  Time of the Research 
            The research was held from February 2014. Below the time schedule of the 
research. A table shows the research stages. 
Activities Sep-Oct Nov-Dec Jan Feb  
Proposal X    
Review literature X X  X 
Developing instruments  X   
Doing treatment  X X  
Collecting and analyzing the 
data 
 X  X 
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Writing report  X  X 
Submitting the document  X  X 
 
C. Population, Sample and Sampling. 
In research especially in experiments, the term subject is used to mean someone 
who participates in an experiment. Subjects are the participants in the experiments, 
those who receive the experimental treatment. The subjects of this study are the 
eighth grade students at MTsN Filial Pulutan. 
1. Population 
A population is any group of individuals that have one or more 
characteristic in common that is of interest to the writer (Brown, 1988: 8). 
Meanwhile, Tuckman in his book entitled Conducting Educational Research 
says” ………. [A population is] group about which the writer is interested in 
gaining information and drawing conclusion (1978: 227). 
From those statement it is obvious that population is a group which has 
characteristic that makes the researcher interested to do research. The researcher 
may do research in any group or any individuals which students are interested in. 
The population in this study is the eighth grade students of MTsN Filial Pulutan 
in the academic year 2013/2014. There are six classes with 32 students for each 
class VIII A through VIII D. So, students was 134 students total. 
2. Sample 
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Sample is the group from which information is obtained, preferably 
selected in such a way that sample represents the larger group or population 
(Fraenkel and Walen, 1993: 556). Burke (2000: 158) also says that sample it is a 
set of elements taken from a larger population according to certain rules. So, it 
can be concluded that sample is a small portion of a population assigned 
according to certain rules.  
The sample that is used in this research is the eighth grade students which 
consist of 62 students. Two classes are used in this research, one class for 
experimental group and another one for control group. The samples are class 
VIII A for experimental group and class VIII B for control group.  
3. Sampling 
According to Fraenkel and Walen (1993:556), sampling is the process of 
selecting a number of individuals (a sample) from a population, preferably in 
such way that individuals represent the larger group from which they were 
selected. Sekaran (2000: 267) mentions that technique of taking sample is the 
process of selecting a sufficient number of elements from the population so that 
by studying the sample, it would be possible to generalize the properties or 
characteristic to the population elements. So, sampling is a way to take sample 
from population. 
The researcher uses cluster sampling to get the sample. Cluster sampling 
is the selection of groups or clusters, of subjects rather than individuals (Fraenkel 
and Wallen, 1993: 84). The researcher uses cluster sampling because it has some 
advantages, such as: it can be used when it is difficult or impossible to select a 
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random sample of individuals, it is often far easier to implement in schools, and 
it is frequently less time consuming (Fraenkel and Wallen, 1993: 139). The other 
considerations are in the following: 
a. It is very difficult to list all the students of a class of the school. However, it 
would be likely to randomly select a subset of classes. 
b. The population is concentrated in “natural” cluster (classes). 
c. Most of the variation in the population is within groups, not between them. 
So, when the researcher is willing to retain the research on MTsN Filial 
Pulutan population, she can choose whether the six, eight or nine. The researcher 
to do research on eighth year students and the total number is 136 students. Two 
classes are used in this research are class XIII A and XIII B which consisted of 
62 students, one class for experimental group and another one for control group. 
After getting two classes as sample of this research, then the researcher 
determines experimental class and control class. The similarities of their 
characteristics are taken from their scores in rapport or average scores from the 
teacher 
 
 
 
D. Variables and Research Design 
1. Variables 
There are two kinds of variables; independent variable and dependent 
variable. Below are clear distinctions. 
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a. Independent Variable (X): the implementation of Numbered Heads Together 
and Direct Instruction (old Method) 
b. Dependent Variable (Y): students’ ability in reading text. 
2.  Research Design 
The design of this research used True Experimental design type Post-test 
Only Control Design by using randomized sampling which is giving post-test. In 
this design there are two groups each of which is chosen at random (R). The first 
group was treated (X) and the other group was not given treatment. The group was 
given treatment called experimental group and the group was not given treatment 
called control group (Sugiyono, 2009 :112). Design of experiment research can be 
seen as follow: 
      Pre test  Treatment post-test 
        
 
         (using NHT) 
  
        
 
         (using DI) 
A goups of 
research 
participant
s 
Experimental  
group 
Control  
group 
O1 X1 
O2  
O2 X2 
O1 
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Figure 1Quasi Experimental Design with pretest- posttest and control group. X1 and X2 represent the 
indepedent variable. O1 to O4 represent the presest and posttest of the dependent variable. The dashed lne 
indicates non random assigment to comparison groups. 
 
 
E. The Technique of Collecting Data 
Data are absolute requirement of a research as it is a means of proving 
hypothesis. Data are used to either solve or answer the problem of the research. In 
order to get the appropriate data, data must be collected by using appropriate 
method. According to Arikunto, there are some techniques of collecting the data, 
namely: test, questionnaire, interview, observation, rating scale, and documentation 
(2002: 127).  
In this research, the data are resulted from the reading test and questionnaire 
of students’ reading in reading English. In order to get the data of students’ reading 
competence, multiple choice tests are used while students’ responses are resulted 
from the questionnaire. The researcher would use closed type questionnaire, in 
which the responses of the statement will be given so that it would be easier for the 
students to answer it.  
1. Test 
Arikunto (2006: 150) state that test is a list of question or exercises and 
also other tools for measuring the skills, intelligence knowing, abilities and 
talents that have been owned by individual or groups. In this research, the 
researcher used post-test to find out the student’s achievement in reading after 
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implementing the both method in order to measure student’s competence in 
using authentic material to student’s class VIII A and VIII B of MTsN Filial 
Pulutan. 
The researcher used of objective test. It was multiple-choice type. The 
test consisted of 40 question items with 4 alternative choices to 90 minutes. 
Alternative choice included one correct answer and 3 incorrect answers. Post-test 
was given after two classes were given treatment on March 3
th
in experiment 
class and on March 4
st
, 2014 in control class. The purpose of this test is to know 
which one who got high score between experiment class and control class. 
2. Observation 
Burns (1999: 80) says that observation is taking regular conscious to 
notice of classroom act and occurred which are particularly relevant to the issues 
or topics being investigated. In this research, observation was done by the 
researcher. Observation is way of finding out more about the students’ 
responses. Students’ behavior and activities is observing by during English class. 
The observation is focusing on the development of students’ reading ability by 
using Numbered Heads Together in experiment class and direct instruction in 
control class.  
In this section discusses the indicators of instrument and test of instrument. 
1. Blueprint of Instrument 
In using the techniques of collecting data in order to obtain the desire 
information, the collecting data instrument must be required. The collecting data 
of instruments a tool to obtain data about phenomena (variables) which research. 
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According to the technique uses to collecting data, in this study instrument of 
collecting data uses test and questionnaire. Before writing items of instrument, it 
must be structured in point which is the instrument design. This is blue print of 
reading test and indicators the questionnaire of Numbered Heads Together (NHT) 
and Direct Instruction (DI): 
 
Table 1 
Blueprint of Reading Test: 
No Criteria Number Total 
1 Main Ideas 1, 8, 16, 26 4 
2 Detail Information 2, 3, 4, 5, 7, 9, 10, 11, 12, 13,17, 
18, 19, 20, 21, 22, 27, 28, 29, 30, 
31, 32, 36, 37, 38, 39 
26 
3 Lexical Meaning  6, 14, 15, 25, 34, 40 6 
4 Reference 23, 24, 33, 35 4 
 
 
2. Test of Instruments 
In one study, in particular statistical studies can’t be separated from the 
measurements, it was to find out whether the instrument is good or not. That is 
why Suharsimi Arikunto (2006: 168) warns that a good instrument must meet 
two important requirements, which is valid and reliable. Therefore, the need for 
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testing in order to determine the validity and reliability of the instrument that will 
be used to collect the data is important. The validity and reliability of reading are 
essential to be determined. 
The validity and reliability of both questionnaire and reading competence are 
essential to be determined. Below are the formulas: 
 
1. The items validity: 
t
ti
s
XX
r

2
i
i
q
p
 
Where: 
2
r = Coefficient of validity 
iX  Mean score of correct answers of certain item 
tX  Total mean score 
ip  The proportion of correct answer of all subjects 
iq  The proportion of incorrect answer of all subjects 
ts   Standard deviation of total score 
The result of or  is compared with t(table) at the level of significance  
  = 0.05. The item is valid if to rr  . 
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2. The Reliability: 
1

k
k
rkk 







2
1
ts
pq
 
    Where: 
     kkr   = Coefficient of reliability 
                 k   = Total item 
     pq  = Sum of all item variance 
    
2
ts   = Total Variance 
   The result of or   is compared with t (table) at the level of significance  
    =   0.05. The item is valid if to rr  . 
 
F. The Technique of Analyzing Data 
It is a must to determine the normality and homogeneity of the test before 
analyzing the data. 
1. Normality Test 
It is used to determine whether the data are in normal       distribution or 
not. The result of students’ reading by using Numbered Heads Together and 
Total Physical Response are analyzed by using Lilliofers test (Lo), with the 
criteria if Lo<Lt, the data are in normal distribution. 
2. Homogeneity Test 
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Chi-squared is used to test the homogeneity of the population variants. If 
2X  is lower than
2
tx , it can be concluded that the data are homogenous.  
To find the conclusions from the problems above and to justify the 
hypothesis, the data needs to be analyzed. The researcher analyses those data to be 
compared the mean of experimental and control group and the student’s responses 
to NHT and DI method. The researcher analyses the data by using statistical 
calculation and description. Below the description of test and questionnaire to 
answer the problems in this research: 
To find out the answer the first problem the writer uses t-test formula, which 
is: 

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Where:  
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
N
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x
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2  
            
 

 

N
yy
y
22
2  
Note: 
M : Mean of the two groups 
N : The number of students 
X : Deviation of X and X 
Y : deviation Y and Y 
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To test the hypothesis, it is used: 
- d.b (degree of freedom) = (Nx + Ny-2) 
- Standard of significant  = 0,05 
Before the researcher analyzed the data, the researcher made a table of the 
control group (X) and experimental group (Y). Then, here obtain – t (to) 
compare with the t- table. 
a. If the to is greater than t-table, the alternative hypothesis is accepted 
b. If the to is smaller than t-table, the alternative hypothesis is rejected. 
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CHAPTER IV 
THE RESULT OF THE STUDY 
This research wants to find out the effectiveness of Numbered Heads Together to 
teach reading. The problems of the research are: how is the implementation of 
Numbered Heads Together to teach reading at the eighth grade of MTsN Filial Pulutan 
to the students and knowing which one is more effective between Numbered Heads 
Together and Direct Instructional for teaching reading at the eighth grade of MTsN 
Filial Pulutan. 
 
A. Description of MTsN Filial Pulutan 
1. General Situation of MTsN Filial Pulutan 
The research was conducted at MTsN Filial Pulutan Kacangan Boyolali. 
MTsN Filial Pulutan located at Jl. Nogosari-Kacangan km 7, Randu Alas, 
Pulutan, Nogosari, Boyoali. History of MTs (Madrasah Tsanawiyah) Negeri 
Boyolali was begun from PGAN, in 1979. MTsN Filial Pulutan is Junior High 
School with Islamic characteristic. MTsN Filial Pulutan is applying religious 
foundation such as in other Islamic school. It was built in order to provide 
education center for children surrounding the school.  
2. Facilities and Student Activities 
Facilities are all of building, things, needed by teachers, students, and 
other educators in which provide by school to support successful in teaching 
learning process in school environment. Good educational facilities can be the 
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factors to be successful in teaching learning process because all of students’ need 
can provide. MTsN Filial Pulutan has 12 classrooms which cover the first year 
students having 4 rooms, second year students having 4 rooms, and the third year 
students having 4 rooms too. Besides building the classrooms, there are 
headmaster office, teacher office, administration office, hall, laboratory, library, 
computer room, and toilet.  
To complete students’achievement, MTsN Filial Pulutan provides the 
extracurricular activities, as follows:  
a. Social action and devotion activities  
b. Teaching and learning process  
c. Jama’ah  
d. Reciting the Holy Qur’an before the teaching learning process  
e. Extracurricular activities: reciting the Islamic teaching, scouting, speech, 
drum band, music, sport, and computer  
 
B. Research Finding 
The researcher conducted field research in MTsN Filial Pulutan in the academic 
year 2013/2014. The writer held this research by teaching reading process that was done at 
two classes that are VIII A as experiment class and VIII B as control class.  
1. The Procedure of Numbered Heads Together (NHT) Method in Teaching 
reading 
The researcher tried to teach English use Numbered Heads Together in 
experiment class. In this research the writer took sample 32 students from class VIII A. 
71 
 
Teaching reading to increasing the students’ reading comprehension by Numbered 
Heads Together was done in two meetings.  
a. Meeting I 
The first meeting done on Monday, March 10
th
 2014. Numbered 
HeadsTogrther technique encompasses dividing the class into small (4 members), 
heterogeneous learning groups within which students number themselves. The 
number given to students is intended to help students concentrate on doing their task 
since they will be called upon by the teacher to give the answer based on the 
number they have. Next, the teacher gives questions based on the text students read. 
Then, students “put their heads together” in response to each teacher’s question 
based on the text; come up with their best answers, and make sure that everyone on 
the team knows the answer. One randomly selected student from those who raise 
their hands then responds to each question and the teacher checks with other 
students for agreement.  
Since students are given time to discuss possible answers prior to 
responding, it is more likely that everyone, including lower achieving students, will 
know the correct responses. Moreover, since groups cannot predict who will be 
called upon to respond, they are more likely to ensure that everyone knows the 
answer. The procedure of teaching: 
1) Pre-Activities 
a) Greeting the students 
b) Checking the students’ attendance list 
c) Telling the students that they will have reading class 
d) Telling the students what they will do during the class 
e) Introducing Numbered Heads Together to the students 
f) Asking the students some questions related to the topic. 
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2) Whilst-Activities 
a) Exploration 
(1) Asking the students to make a group consist of 5 students. 
(2) Giving the students number in each student (numbering)  
(3) Giving the text to the students 
b) Elaboration 
(1) Asking the students read the text 
(2) Asking the students to find the answer of the question based on the text 
(questioning) 
(3) Asking the students to discuss the answer with their friend in one group 
(4) Asking the students to share their answer with their friend and make 
sure everyone knows the answer (heads together) 
(5) Asking the students to come in front of the class to answer the question 
that has been discussed by calling the number randomly (answering) 
c) Confirmation 
(1) Opening question answer session or asking the students difficulties 
(2) Giving positive feedback and reinforcement orally or by using gestures 
for the students‟ success 
 
 
3) Post-Activities 
Summarizing the material which has already been discussed After the 
teaching reading with Numbered Heads Together in meeting I. It was little 
difficult to get better score because the students always stay in conventional 
method as explained by the English teacher. The students need more time to 
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adapt this strategy. The researcher concluded that applying Numbered Heads 
Together technique in meeting II to get the maximum result. 
b. Meeting II 
The second meeting done on Wednesday, March 17
th
 2014. The procedure of 
teaching: 
1) Pre-Activities 
a) Greeting the students 
b) Checking the students’ attendance list 
c) Telling the students that they will have reading class 
d) Telling the students what they will do during the class 
e) Introducing Numbered Heads Together to the students 
f) Asking the students some questions related to the topic 
2) Whilst-Activities 
a) Exploration 
(1) Asking the students to make a group consist of 5 students. 
(2) Giving the students number in each student (numbering) 
(3) Giving the text to the students 
b) Elaboration 
(1) Asking the students read the text 
(2) Asking the students to find the answer of the question based on the text 
(questioning) 
(3) Asking the students to discuss the answer with their friend in one group 
(4) Asking the students to share their answer with their friend and make 
sure everyone knows the answer (heads together) 
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(5) Asking the students to come in front of the class to answer the question 
that has been discussed by calling the number randomly (answering) 
c) Confirmation 
(1) Opening question answer session or asking the students difficulties 
(2) Giving positive feedback and reinforcement orally or by using gestures 
for the students’ success 
3) Post-Activities 
a) Summarizing the material which has already been discussed 
b) Distributing post test and asking the students to answer the test based on 
their own knowledge 
During the teaching learning process, the students responded positively on the 
material and they became more active in the classroom. In the quiz which was 
given by the researcher to the students also got positive respond. 
2. The Procedure of Direct Instruction (DI) Method in teaching reading 
Direct Instruction is the teaching manner that is used by the teacher directly face 
to face with the students to give the material in front of the class and it is very easy to 
make the students understandable to accept the teacher explanation. Teaching reading 
with direct instruction done in VIII B class. The steps of teaching will be like this: 
a. Opening, the teacher greats the students, then the teacher asks the students about the 
reading 
b. The teacher writes the key words of the topic on the board and explaining them to 
the students. Giving simple information about the reading topic, same to the 
students' level. For example, translate the idea of the topic by giving them the idea 
in their language and culture. 
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c. The teacher speaks with understandable language. The teacher should use everyday 
language and sentences that are used by the teacher should not too long, because it 
can make the clarifier become easier.  
d. The teacher divides about the matter that will be given. The teacher reviews all of 
the matter that has given before she continues with the next matter. Dividing the 
materials become in several mains of problem. The amounts of those materials are 
not taken all. After one main problem has been solving, the teacher is intended to 
continue another main problem. 
e. The teacher gives a detail explanation about the reading English and also the 
example to the students. The teacher asks the students to read the passages in 20 
minutes then asks the students to find some difficult words. 
Here are the results of the reading ability after the teaching reading process that was 
done at two classes that are VIII A as experiment class and VIII B as control class. The 
description includes the mean, the mode, the median, the standard deviation and frequency 
distribution followed by histogram and polygon. The writer held this research by teaching 
reading process that was done at two classes that are VIII B as control class and VIII A as 
experiment class. And the writer got the data from post test was given after the lesson 
finished. 
Based on the group analyzed, the descriptions of the data are divided into four groups, 
they are as follows:  
1. The data pre test of the reading ability of the students for the group are taught by 
cooperative learning model numbered heads together (pre test experiment). 
2. The data pre test of the reading ability of the students for the group are taught by direct 
instruction (pre test control). 
3. The data post test of the reading ability of the students for the group are taught by 
cooperative learning model numbered heads together (post test experiment). 
4. The data post test of the reading ability of the students for the group are taught by direct 
instruction (post test control). 
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The data of each group are presented as below: 
1. The data of pre test reading ability for the students are taught by numbered heads 
together (pre test experiment) 
Descriptive analysis of the data of pre test experiment shows that the score is 55 
up to 83. The mean is 69.656 the standard deviation is 6.348, the mode is 71.423, and 
the median is 70.333. The frequency distribution of the data of pre test experiment is in 
table 1, histogram and polygon are presented in figure 2. 
Class Limit fi Xi fiXi 
55 - 59 2 57 Fx 
60 - 64 5 62 114 
65 - 69 7 67 310 
70 - 74 12 72 469 
75 - 79 4 77 864 
80 - 84 2 82 308 
Sum 32 417 2229 
 
Table 3. Frequency Distribution of Data Pre test Students’ Reading Ability  
in Experiment Class 
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Figu
re 2. Histogram and Polygon Data Pre test Students’ Reading Ability  
in Experiment Class 
 
2. The data of pre test reading ability for the students are taught by direct instruction (pre 
test control) 
Descriptive analysis of the data of pre test control shows that the score is 55 up to 
78. The mean is 66.750 the standard deviation is 5.559, the mode is 67.955, the median 
is 67.227. The frequency distribution of the data of pre test control is in table 2, 
histogram and polygon are presented in figure 3. 
Class Limit fi Xi fiXi 
55 - 58 3 57 170 
59 - 62 4 61 242 
63 - 66 7 65 452 
67 - 70 11 69 754 
71 - 74 4 73 290 
75 - 78 3 77 230 
78 
 
Sum 32 399 2136 
 
Table 4. Frequency Distribution of Pre test Students’ Reading Ability  
in Control Class 
Figu
re 3. Histogram and Polygon Data Pre test Students’ Reading Ability  
in Control Class 
 
3. The data of post test of the reading ability for the students are taught by numbered heads 
together (post test experiment) 
Descriptive analysis of the data of post test experiment shows that the score is 68 
up to 90. The mean is 79.000 the standard deviation is 4.846, the mode is 78.167, and 
the median is 78.773. The frequency distribution of the data of post test experiment is in 
table 3, histogram and polygon are presented in figure 4. 
Class Limit fi Xi fiXi 
68 - 71 2 70 139 
79 
 
72 - 75 5 74 368 
76 - 79 11 78 853 
80 - 83 8 82 652 
84 - 87 5 86 428 
88 - 91 1 90 90 
Sum 32 477 2528 
 
Table 5. Frequency Distribution of Data Post test Students’ Reading Ability  
in Experiment Class 
Figu
re 4. Histogram and Polygon Data Post test Students’ reading ability  
in Experiment Class 
 
4. The data of post test of the reading ability for the students are taught by direct 
instruction (post test control) 
Descriptive analysis of the data of post test control shows that the score is 58 up to 
80. The mean is 69.500 the standard deviation is 5.657, the mode is 70.833, the median 
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is 69.900. The frequency distribution of the data of post test control is in table 4, 
histogram and polygon are presented in figure 5. 
Class Limit fi Xi fiXi 
58 - 61 3 60 179 
62 - 65 5 64 318 
66 - 69 7 68 473 
70 - 73 10 72 715 
74 - 77 4 76 302 
78 - 81 3 80 239 
Sum 32 417 2224 
 
Table 6. Frequency Distribution of Post test Students’ Reading Ability  
in Control Class 
 
Figure 5. Histogram and Polygon Data Post test Students’ Reading Ability  
in Control Class 
81 
 
C. Normality and Homogeneity Test 
Analyzing the data using inferential analysis, normality and homogeneity test must be 
done before. The normality test is to know that the sample is in normal distribution and the 
homogeneity test is to know that the data are homogenous. Each test is presented in the 
following section.  
1. Normality Test 
The sample is in normal distribution if L0 (L obtained) is lower than Lt (L table), 
 = 0.05. L stands for Lilliefors.  
No.  Data  
The 
Number of 
Sample  
L Obtained 
(Lo) 
L Table 
(Lt) 
Alfa 
() 
Distribution 
of 
Population  
1 Pre test reading 
ability of 
experiment 
class 
32 0,120 0,157 0,05 Normal  
2 Pre test reading 
ability of 
control class 
32 0,102 0,157 0,05 Normal  
3 Post test reading 
ability of 
experiment 
class 
32 0,149 0,157 0,05 Normal  
4 Post test reading 
ability of 
control class 
32 0,145 0,157 0,05 Normal  
 
Table 7. The Normality Test  
The highest score (Lo max) is 0.102 up to 0.149 and Ltable for N= 32 for α=5% is = 
0.157. Because Lo is lower than Lt or (0.102 – 0.149) is lower than 0.157, so the sample 
is in normal distribution. 
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2. Homogeneity Test  
Homogeneity test is done to know that the data are homogeneous. If o
2
 is lower 
than t
2
(0.05), it can be concluded that the data are homogeneous.  
 
No.  Data  
The 
Number of 
Sample  
2  2 Table  
Alfa 
() 
Verb 
1 
2 
Experiment 
Control 
32 
32 
0,429 3,841 0,05 
 
Homogen 
  
 
Table 8. The Homogeneity Test 
Based on the result of calculation above, it can be seen that the 2 (0.429) is lower than t at 
the level of significance () 5% = 3.841. So 2 < t (0.429 < 3.841) and the data are 
homogeneous. 
 
D. Hypothesis Test 
Hypothesis test can be done after the result of normality and homogeneity test are 
fulfilled. The test is done by using independent sample t test. Ho is rejected if t > ttable 
meaning that there is a difference. The procedure of t test shall be as follows: 
1. Seeking Mean 
Mean experiment (XE) = 
N
X E    
   = 
32
2522
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   = 78,813 
Mean control (XC)   = 
N
XC    
   = 
32
2221
  
   = 69,406 
2. Seeking (X - X)2 (see the table above) 
Group XE = 670.875 
Group XC = 891.719 
3. Seeking Variance (S) 
SE
2
   = 
1-n
)X-X(
E
2
EE   
  = 
1-32
670.875
  
  = 21.641 
SC
2
   = 
1-n
)X-X(
C
2
CC   
  = 
1-32
891,719
  
  = 28.765 
4. Seeking Sum of Variance (S) 
S  = 
2-n  n
S)1n(S)1n(
CE
2
C
2
E

 CE
  
 = 
2)3232(
28,765) x (31  21,641) x (31


  
 = 5.020 
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5. Seeking t 
t  = 
CE
CE
n
1
n
1
S
XX


  
 = 
32
1
32
1
020,5
406,69813,78


  
 = 
255,1
406,9
  
 = 7.495 
6. Seeking t table  
t table with db (;n1+n2-k) or (5%;62) = 2.000 
7. Criteria 
Accept Ho if t < ttable.  
Accept Ha if t > ttable 
8. Conclusion  
Cause t > ttable (7.495 > 2.000) for level significance 0.05, so H0 is not accepted. It means 
there are difference reading ability between experiment and control class. It means the 
result is: There is a significant difference in students’ reading ability between the 
students taught using Numbered Heads Together and those taught using Direct 
Instruction. The students taught using Numbered Heads Together (78.813) have higher 
scores than those taught using Direct Instruction (69.406). 
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E. Discussion  
1. Implementation of Numbered Heads Together to teach reading at the eighth grade 
students of MTsN Filial Pulutan in academic year of 2013/2014 
The implementation Numbered Heads Together to teaching reading at the 
eighth grade students of MTsN Filial Pulutan is effective to improve the reading ability. 
During the teaching learning process of Numbered Heads Together, the students 
responded positively on the material and they became more active in the classroom. 
The research finding showed that the use of Numbered Heads Together technique could 
increasingly motivate and help students learn for better text understanding.  
The number given to students is intended to help students concentrate on doing 
their task since they will be called upon by the teacher to give the answer based on the 
number they have. Next, the teacher gives questions based on the text students read. 
Then, students “put their heads together” in response to each teacher’s question based 
on the text; come up with their best answers, and make sure that everyone on the team 
knows the answer. One randomly selected student from those who raise their hands then 
responds to each question and the teacher checks with other students for agreement. 
Since students are given time to discuss possible answers prior to responding, it is more 
likely that everyone, including lower achieving students, will know the correct 
responses. Moreover, since groups cannot predict who will be called upon to respond, 
they are more likely to ensure that everyone knows the answer. 
According with Septiana (2011:24-24), Numbered Heads Together could 
improve the students’ reading ability because this strategy could open the students’ 
mind to review and integrate the material with discussion than they work individual. 
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With Numbered Heads Together strategy, students could prepare and understand 
about the material before sharing with a small group or the entire class. 
After the teaching reading with Numbered Heads Together in meeting I. It was 
little difficult to get better score because the students always stay in conventional 
method as explained by the English teacher. The students need more time to adapt this 
strategy. The researcher concluded that applying Numbered Heads Together technique 
in meeting II to get the maximum result. During the teaching learning process at 
meeting II, the students responded positively on the material and they became more 
active in the classroom. In the quiz which was given by the researcher to the 
students also got positive respond. They were also paid much attention when 
numbered heads together was implemented in the classroom. The subjects became 
much move active in answering some questions given by the researcher. 
Based on the description above, implementing Numbered Heads Together was 
able to make students not to be noisy during teaching learning process in the 
classroom; students tended to be active learners; willing to speak English in the 
classroom; and pay attention toward the teacher’s explanation during teaching 
learning activity. 
Numbered Heads Together technique has several advantages. First, it can 
improve students’ academic achievement and be applied to almost all subject areas. 
According to Lai (in Yeh, 2004) cooperative learning strategies including Numbered 
Heads Together technique is helpful in fostering the four language skills, strengthening 
grammar and vocabulary power, and improving English competence. Second, it can 
increase students’ engagement. Third, it decreases dominance from clever students so 
that students’ equal participation will be apparent. Since students have to answer the 
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questions, all students including the shy or weak ones should participate in reporting the 
answer. Fourth, it motivates students to learn. Numbered Heads Together can motivate 
students since the technique has the sense of competition and fun for students. Besides, 
students will be motivated because they are helped by their teammates. Being 
motivated, students will participate actively during the lesson. Fifth, it encourages peer 
tutoring from smart students who know the answer to other team members who do not. 
Having to tutor peers and receive peer-tutoring renders the exchange of information 
much more dynamic than rote memorization and individual textbook work Since 
students are given time to discuss possible answers prior to responding, it is more likely 
that everyone, including lower achieving students, will know the correct responses. 
Moreover, since groups cannot predict who will be called upon to respond, they are 
more likely to ensure that everyone knows the answer. 
2. The effectiveness Numbered Heads Together to teach reading at the eighth grade 
students of MTsN Filial Pulutan in academic year of 2013/2014 
The hypothesis test with t-test have result that there is a significant difference of 
the student’s reading comprehension between those who are taught using Numbered 
Heads Together and those who are taught using Direct Instruction. It can be proved 
from the score result of t (7.495) which is higher than ttable (2.000). The result of analysis 
shows that the mean score ( X ) of the students who are taught using NHT (78.813) is 
higher than those who are taught using Direct Instruction (69.406). It means that the 
students who are taught using Numbered Heads Together have better reading ability 
than those who are taught using Direct Instruction.  
The data analysis showed there is better effect of Numbered Heads Together 
technique than Direct Instruction technique on students’ reading ability. Numbered 
Heads Together could improve the students’ reading ability because this strategy could 
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open the students’ mind to review and integrate the material with discussion than they 
work individual. With Numbered Heads Together strategy, students could prepare and 
understand about the material before sharing with a small group or the entire class.  
Numbered Head Together technique applied by appointing a group of students 
who represent the teacher without notifying in advance who will be appointed to effect 
on the total engagement of all students to work together. Total involvement of all 
students have a positive impact on students' motivation to try to understand the material 
and solve problems given by the teacher. In addition, each student in the group given the 
opportunity to provide or contribute ideas or ideas within the group. In accordance with 
the state of Lie (2002) that the cooperative learning Numbered Head Together provides 
the opportunity for students to exchange ideas to friends them gruops. Thus indirectly 
encouraging students to be willing and able to contribute ideas and opinions to unite the 
group. 
Numbered Heads Together technique provided more chance to students to 
explore more on other students’ ideas and prior knowledge about the content of the 
reading material in a group. When the teacher posted questions in front of the class, the 
students in a group put their heads together to discuss the answers of those questions. 
Here, the students could use their background knowledge to help them understanding 
the reading text and finally share the answers of the posted question with the members 
of the group. 
This is in line with what Gunning (1996) views about the way students can get 
knowledge from others’ background knowledge. He states that if students have little 
background knowledge on a subject, they will have difficulty in comprehending 
readings regarding that subject. Students sharing with the class their own schemas could 
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alleviate this. If a student had no prior knowledge of a subject, they could begin to build 
their schema based on their classmate’s experiences. 
The mean score of students who were taught using Numbered Heads Together 
technique (79.813) was higher than those taught using Direct Instruction (69.406). This 
became the prove that the step of Numbered Heads Together that was when students put 
their heads together to discuss the answers of the posted questions was the more 
effective way for students to understand the content of the reading text. 
In the Numbered Heads Together technique, all the students in a group work 
together, they communicate with each other and more importantly cooperate with each 
other. Students will be teaching and learning in the group exhibiting a degree of self 
reliance that simply is not possible when the teacher acts as a controller. The placing 
students in small groups, each group enables them to maintain their individual 
psychology and may work within their capacities and level of English language. Small 
groups provide the chance of intensive involvement. In this way the quantity and quality 
of the language practice increase. There are opportunities for feedback and monitoring 
and eventually getting guidance from the teacher. Therefore, the concept of Numbered 
Heads Together technique was more suitable to be used to teach reading. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
A. Conclusion 
 Based on the data analysis, so the researcher can come to the conclusion as 
follows:   
Implementation of Numbered Head Together to teaching reading at the 
eighth grade students of MTsN Filial Pulutan in academic year of 2013/2014 is 
effective to teach the reading. During the teaching learning process of Numbered 
Heads Together, the students responded positively on the material and they became 
more active in the classroom. The research finding showed that the use of Numbered 
Heads Together technique could increasingly motivate and help students learn for 
better text understanding. 
There is a significant difference of effect on the student’s reading ability 
between those who are taught using Numbered Heads Together and those who are 
taught using Direct Instruction. It can be proved from the t test result that t > ttable 
(7,495 > 2,000) for level significance 5%. The reading ability of the students taught 
using Numbered Heads Together method (average 79,813) has higher scores than 
those taught using DI (average 69,406). So the Numbered Heads Together method is 
more effective than Direct instruction in teaching reading. 
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B. Suggestion 
Based on the result, the researcher would like to present some suggestions as 
follows:  
1. Suggestion for an English teacher 
a. English teachers are suggested to apply numbered heads together strategy in 
teaching English. This strategy in order to make the students understand more 
easily to the reading passage. By applying this strategy, the teacher not only can 
improve the students’ reading ability but also make the students become more 
communicative and be able to share their own knowledge with their friend in 
group or entire the class and make the teaching learning process become more 
attractive to avoid the students feel bored during the class. 
b. The teachers should consider the principles of Numbered Heads Together so as to 
reach the expected outcome. The teachers should focus on the followings aspects; 
how to arrange the lesson plans, how to choose reading materials, how to group 
students heterogeneously, how to select students to answer the question in answer-
checking session, how to prepare the aiding tools, and apportion the time since more 
time required when it comes to low achievers. 
2. Suggestion for students 
a. The students are suggested to willingness to the teacher, so that Numbered Heads 
Together technique can be applied easily. 
b. The students should be very often to practice their skill in mastering English. The 
students are suggested to make use of public libraries as place for improving their 
reading comprehension and expected to read various kinds of English reading texts 
outside the school time. 
73 
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3. Suggestion for next researcher 
For other researchers who want to conduct a study about effective teaching strategy 
to teach reading, it is expected by the researcher to conduct similar study in order to 
enrich the sources about the comparisons between these two cooperative learning 
techniques. 
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Apendix  
Test of Validity 
Result of Try Out Reading Test 
No. of       Number of Items         
Resp. 1 2 3 4 5 6 7 8 9 10 
1 1 0 1 1 0 1 1 0 1 1 
2 1 0 1 1 1 1 0 0 0 1 
3 0 1 1 1 1 1 1 1 1 1 
4 1 1 1 1 0 1 1 1 1 1 
5 1 1 1 1 1 1 1 1 1 1 
6 0 1 1 1 1 1 1 0 1 1 
7 0 1 1 1 1 1 1 1 1 1 
8 1 1 1 1 1 1 1 1 1 1 
9 1 1 1 1 1 0 1 0 0 1 
10 0 0 0 0 1 0 1 0 0 0 
11 0 0 0 0 0 0 0 0 0 1 
12 0 1 0 0 0 0 0 0 0 1 
13 1 1 0 1 1 1 1 1 1 1 
14 1 1 1 1 1 1 0 0 1 1 
15 0 0 0 0 1 1 1 1 0 0 
16 1 1 1 1 1 1 1 1 1 1 
17 0 0 0 0 0 0 0 1 0 1 
18 1 1 1 1 1 1 1 1 1 1 
19 1 1 1 1 1 1 1 1 1 1 
20 0 0 0 0 0 1 1 0 0 1 
21 0 1 0 1 1 0 0 1 1 0 
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22 0 1 0 0 0 0 0 0 0 0 
23 0 1 0 0 1 0 1 0 1 0 
24 1 1 1 0 0 0 0 0 1 0 
25 0 0 1 1 0 1 0 0 0 0 
26 1 1 1 1 1 1 1 1 1 1 
27 0 0 1 1 1 1 0 1 0 0 
28 0 1 0 1 0 0 0 1 1 1 
29 1 1 0 1 1 1 1 0 0 1 
30 1 1 1 1 1 1 1 0 1 1 
S 15 21 18 21 20 20 19 15 18 22 
p 0,50 0,70 0,60 0,70 0,67 0,67 0,63 0,50 0,60 0,73 
q 0,50 0,30 0,40 0,30 0,33 0,33 0,37 0,50 0,40 0,27 
pxq 0,25 0,21 0,24 0,21 0,22 0,22 0,23 0,25 0,24 0,20 
X 30,33 27,81 28,94 28,00 27,45 27,75 27,68 28,20 29,39 27,05 
rxy 0,655 0,606 0,628 0,635 0,509 0,552 0,504 0,436 0,683 0,528 
  Valid Valid Valid Valid Valid Valid Valid Valid Valid Valid 
 
 
 
 
 
            Number of Items         
11 12 13 14 15 16 17 18 19 20 21 22 23 
1 0 1 1 1 1 0 0 0 0 0 0 0 
0 1 0 0 0 1 1 1 0 0 0 0 0 
1 1 1 1 1 1 1 1 1 0 1 1 1 
1 0 1 0 1 1 1 1 1 1 1 1 1 
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1 1 1 1 0 0 1 1 0 1 1 1 1 
0 0 1 0 0 1 0 1 1 1 1 0 1 
0 0 0 0 1 1 1 0 0 1 1 1 1 
0 1 0 1 1 1 0 0 1 1 1 1 1 
1 1 0 1 0 0 1 0 1 1 1 1 1 
1 1 0 1 0 1 0 1 1 0 1 0 1 
0 0 0 0 1 0 0 0 1 0 0 1 0 
0 1 1 0 0 0 1 0 0 0 0 0 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 
1 1 0 1 1 1 1 1 1 1 1 1 1 
0 0 0 0 0 0 1 1 0 0 0 0 0 
1 1 1 1 1 1 1 1 1 1 0 0 1 
0 0 0 1 1 0 0 0 1 1 0 1 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 
1 1 1 1 1 1 0 0 1 1 1 1 1 
0 0 0 1 0 1 0 0 0 0 1 0 0 
1 0 0 0 0 1 1 0 1 1 1 1 1 
0 1 1 0 1 0 0 0 0 0 1 1 0 
1 0 1 1 1 1 0 0 1 1 0 0 1 
1 1 1 0 0 0 0 0 1 0 0 0 1 
1 0 0 1 0 0 1 1 0 1 1 1 1 
1 1 1 1 1 1 1 1 1 0 1 1 1 
1 0 0 1 0 0 0 0 1 1 0 0 0 
0 1 0 0 0 1 1 0 0 0 1 0 1 
1 1 0 0 1 0 0 1 0 1 1 0 1 
1 1 1 1 1 1 1 1 1 1 1 1 0 
19 18 15 18 17 19 17 15 19 18 20 17 22 
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0,63 0,60 0,50 0,60 0,57 0,63 0,57 0,50 0,63 0,60 0,67 0,57 0,73 
0,37 0,40 0,50 0,40 0,43 0,37 0,43 0,50 0,37 0,40 0,33 0,43 0,27 
0,23 0,24 0,25 0,24 0,25 0,23 0,25 0,25 0,23 0,24 0,22 0,25 0,20 
27,26 27,72 28,20 27,44 27,65 27,68 27,88 28,27 27,21 27,56 27,30 28,35 26,64 
0,448 0,475 0,436 0,440 0,434 0,504 0,462 0,443 0,441 0,454 0,487 0,517 0,458 
Valid Valid Valid Valid Valid Valid Valid Valid Valid Valid Valid Valid Valid 
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24 25 26 27 28 29 30 31 32 33 34 35 36 
0 1 1 0 0 1 0 0 0 0 0 1 0 
1 0 0 1 0 0 0 1 0 1 0 1 1 
0 1 0 1 0 1 0 1 0 1 1 1 1 
1 1 1 1 0 1 0 1 0 1 1 1 1 
1 1 1 1 1 1 1 1 0 1 0 1 0 
0 0 1 0 1 1 0 1 1 1 0 1 0 
1 1 0 1 1 1 1 1 1 1 1 1 1 
0 1 1 1 1 1 1 1 1 1 1 1 1 
0 0 1 0 0 1 1 1 1 1 1 0 1 
1 1 1 0 0 0 0 1 0 1 1 0 0 
0 1 0 1 0 0 0 1 0 0 1 0 0 
1 1 1 1 1 1 1 0 1 0 1 0 1 
0 1 1 1 0 1 1 1 1 0 1 1 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 
0 0 0 0 0 1 0 1 1 0 0 1 0 
1 1 1 1 1 1 1 1 1 1 1 0 1 
0 1 0 0 0 1 0 1 0 0 0 0 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 
1 1 1 1 1 1 1 1 1 1 1 0 1 
0 1 1 1 1 1 1 1 0 0 1 0 0 
0 0 1 0 0 1 0 0 0 1 1 0 1 
0 0 0 0 0 0 1 0 1 0 1 0 0 
0 0 0 1 0 0 0 0 0 0 0 0 1 
1 0 0 1 0 1 1 1 0 0 1 0 1 
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0 0 0 0 0 1 0 1 0 0 1 0 1 
1 1 1 0 1 1 1 1 1 1 1 1 1 
0 0 0 0 1 1 0 0 0 1 0 1 0 
0 0 0 0 1 0 0 1 1 0 0 1 1 
0 0 0 1 0 0 1 0 0 0 0 0 1 
1 1 1 1 1 1 0 1 1 1 1 1 1 
13 18 17 18 14 23 15 23 15 17 20 16 21 
0,43 0,60 0,57 0,60 0,47 0,77 0,50 0,77 0,50 0,57 0,67 0,53 0,70 
0,57 0,40 0,43 0,40 0,53 0,23 0,50 0,23 0,50 0,43 0,33 0,47 0,30 
0,25 0,24 0,25 0,24 0,25 0,18 0,25 0,18 0,25 0,25 0,22 0,25 0,21 
30,00 28,50 29,18 27,44 29,14 26,87 28,33 26,39 28,53 29,65 27,00 28,06 26,90 
0,543 0,572 0,613 0,440 0,498 0,544 0,450 0,456 0,470 0,668 0,444 0,451 0,464 
Valid Valid Valid Valid Valid Valid Valid Valid Valid Valid Valid Valid Valid 
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Xt Xt
2 
37 38 39 40 
0 0 1 0 17 289 
1 0 0 0 17 289 
1 1 1 1 33 1089 
1 1 1 0 33 1089 
1 0 1 1 33 1089 
1 0 0 1 24 576 
1 0 0 0 29 841 
1 1 1 1 35 1225 
1 0 1 0 26 676 
1 0 0 0 17 289 
1 1 0 0 10 100 
1 1 0 1 19 361 
0 1 1 1 35 1225 
1 1 1 1 37 1369 
0 0 1 1 12 144 
1 0 1 0 35 1225 
0 1 1 0 14 196 
1 1 1 1 40 1600 
1 1 1 1 37 1369 
0 1 0 0 15 225 
0 0 1 0 19 361 
1 0 0 0 10 100 
0 0 0 0 14 196 
1 0 1 1 19 361 
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1 0 0 1 17 289 
1 1 1 1 38 1444 
1 0 1 0 15 225 
0 0 0 0 15 225 
0 0 0 0 17 289 
1 1 0 1 36 1296 
21 13 17 14 718 20052 
0,70 0,43 0,57 0,47   t
2 = 
0,30 0,57 0,43 0,53  = 2867,87 
0,21 0,25 0,25 0,25 9,30   
26,67 29,38 28,12 29,64 23,93 St
  = 
0,427 0,488 0,489 0,546   9,78 
Valid Valid Valid Valid     
   r11 = 0,926  
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The calculation below is the example in order to get the validity of item number 1 
Validity Test of Item No. 1 
No. X Xt X
2
 Xt
2
 X*Xt 
1 1 17 1 289 17 
2 1 17 1 289 17 
3 0 33 0 1089 0 
4 1 33 1 1089 33 
5 1 33 1 1089 33 
6 0 24 0 576 0 
7 0 29 0 841 0 
8 1 35 1 1225 35 
9 1 26 1 676 26 
10 0 17 0 289 0 
11 0 10 0 100 0 
12 0 19 0 361 0 
13 1 35 1 1225 35 
14 1 37 1 1369 37 
15 0 12 0 144 0 
16 1 35 1 1225 35 
17 0 14 0 196 0 
18 1 40 1 1600 40 
19 1 37 1 1369 37 
20 0 15 0 225 0 
21 0 19 0 361 0 
22 0 10 0 100 0 
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23 0 14 0 196 0 
24 1 19 1 361 19 
25 0 17 0 289 0 
26 1 38 1 1444 38 
27 0 15 0 225 0 
28 0 15 0 225 0 
29 1 17 1 289 17 
30 1 36 1 1296 36 
  15 718 15 20052 455 
 
 
The prosedure of validity test is using the formula:  
xt
2
  = 
n
)X(
X
2
t2
t

   
 = 
30
)718(
20052
2
  
 = 2867,87 
St  = 
n
x
2
t
 
= 
30
2867,67
  
= 9,78 
tX   = 
n
X
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 = 
30
718
 
 = 23,93 
p = 15/30 = 0,50 
q = 15/30 = 0,50 
Example iX count for item number 1: 
iX   = 
15
)361(.........)171()171( xxx 
 
 = 30,33 
r1 = 
q
p
S
XX
t
1 t  
 = 
0,50
0,50
9,78
93,2333,30 
 
 = 0,655 
Based on the result of calculation above, it can be seen that the r (0,655) is bigger than r table N 
for = 30 at the level of significantee () 5% = 0,361. So r > rt (0,655 > 0,361) and the item 
number is called valid. For the other item, it’s calculated in same way. 
Table 2 
Result of Validity Test 
No. items rxy rtable (0,05;N=30) Adverb 
1 0,655 0,361 Valid 
2 0,606 0,361 Valid 
3 0,628 0,361 Valid 
4 0,635 0,361 Valid 
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5 0,509 0,361 Valid 
6 0,552 0,361 Valid 
7 0,504 0,361 Valid 
8 0,436 0,361 Valid 
9 0,683 0,361 Valid 
10 0,528 0,361 Valid 
11 0,448 0,361 Valid 
12 0,475 0,361 Valid 
13 0,436 0,361 Valid 
14 0,440 0,361 Valid 
15 0,434 0,361 Valid 
16 0,504 0,361 Valid 
17 0,462 0,361 Valid 
18 0,443 0,361 Valid 
19 0,441 0,361 Valid 
20 0,454 0,361 Valid 
21 0,487 0,361 Valid 
22 0,517 0,361 Valid 
23 0,458 0,361 Valid 
24 0,543 0,361 Valid 
25 0,572 0,361 Valid 
26 0,613 0,361 Valid 
27 0,440 0,361 Valid 
28 0,498 0,361 Valid 
29 0,544 0,361 Valid 
108 
 
30 0,450 0,361 Valid 
31 0,456 0,361 Valid 
32 0,470 0,361 Valid 
33 0,668 0,361 Valid 
34 0,444 0,361 Valid 
35 0,451 0,361 Valid 
36 0,464 0,361 Valid 
37 0,427 0,361 Valid 
38 0,488 0,361 Valid 
39 0,489 0,361 Valid 
40 0,546 0,361 Valid 
Number items invalid = 0 
Number items valid = 40 
Apendix 
Test of Reliability 
xt
2
  = 
n
)X(
X
2
t2
t

  
 = 
30
)718(
20052
2
  
 = 2867,87 
St  = 
n
x
2
t
 
= 
30
2867,67
  
= 9,78 
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pq = (0,50 x 0,50) + (0,70 x 0,30) + ................. + (0,47 x 0,53) 
 = 9,30 
Reliability Coefitient (r11)  = 




 






2St
pq
-1
1-k
k
 
= 











278,9
30,9
-1
1-40
40
 
= 1,0256 x 0,9028 
= 0,926 
Based on the result of calculation above, it can be seen that the r11 (0,926) is bigger than r table 
N for = 30 at the level of significantee () 5% = 0,361. So r > rt (0,926 > 0,361) and the test are 
called reliable. 
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Apendix  
List of The Student 
No 
Experiment Class 
(NHT) Class 
Control Class 
(DI) Class 
1 Aisha Destina VIII A Anisa Nur Hidayah VIII B 
2 Alfina Aunin Sholichah VIII A Arifin Pramana P VIII B 
3 Andy Abdulloh FP VIII A Ayu Dwi Sukmawati VIII B 
4 Anggi Bagus P VIII A Bari Takbir S VIII B 
5 Anggiri Yomi Nur J VIII A Deas Kurniawan VIII B 
6 Anggraini W VIII A Deanta Shiantika D VIII B 
7 Anwar Nugroho VIII A Dian Ayu Susilowati VIII B 
8 Apri Diah Anggraini VIII A Elmafida Ulliya VIII B 
9 Aurora Dyah Sekar A P VIII A Endri Hastuti VIII B 
10 Bagas Pratitis P A VIII A Eti Rini Kurnawati VIII B 
11 Danar Mahendra K VIII A Faiz Fahrudin VIII B 
12 Dimas Raditya S VIII A Faizal Nur Huda VIII B 
13 Dommy Ryan Nugroho VIII A Faizal riski Wijaya VIII B 
14 Fahmi Gifhari VIII A Fatimah Ratna P VIII B 
15 Fitri Tiara Kasih VIII A Fefi Prasiwi VIII B 
16 Ihkwanudin VIII A Ida Septi Sarasati VIII B 
17 Irma Dwi Wijayanti VIII A Ika Nur Alifah VIII B 
18 Isti koriah VIII A Ilham Martono VIII B 
19 Lisa Ayu Ratna Sari VIII A Indah Permatasari VIII B 
20 Nila Ismi Syalwalti VIII A Lida Hawiwika VIII B 
21 Novi Rahmawati VIII A Luthfia Balqistia H VIII B 
22 Nur Cholis Masjid VIII A Muhammad Adhim D VIII B 
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23 Rani Umi Sholikhah VIII A Nia Ismawati A VIII B 
24 Renita Esti Apriyani VIII A Ovyn Sylvia H VIII B 
25 Rika Afrik Istikomah VIII A Pramudya Rama S VIII B 
26 Rosyid Jailani Shodiq VIII A Rahmat Rizal A.N VIII B 
27 Siti Nur Fahrunnisa B VIII A Rudi kurniawan VIII B 
28 Tania Amorita VIII A Sandika Tigor VIII B 
29 Tian Kristanto VIII A Siti Alifah W VIII B 
30 Warto Nur Prasetyo VIII A Sulastri Handayani VIII B 
31 Widhi Prakoso Utomo VIII A Yahya Ariyanto P VIII B 
32 Yanuar Budi Mariana VIII A Yusita Dyka Aliria S VIII B 
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Apendix 
The Score Pre-test of Students’ Reading Ability 
Pre-test of Experiment Class 
No.        Number of Items                 Number of Items 
Resp. 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 
1 1 1 1 0 1 1 1 0 0 1 0 1 1 1 1 1 0 1 0 1 1 
2 1 1 1 1 1 1 1 0 1 0 1 0 1 1 0 0 0 1 1 1 1 
3 0 0 1 0 1 0 1 1 1 0 1 1 1 0 1 1 1 1 1 1 0 
4 1 1 0 1 1 0 1 0 1 1 0 1 1 1 1 1 1 1 1 1 1 
5 1 1 1 1 1 0 0 1 1 1 1 0 1 1 1 0 0 1 1 1 1 
6 0 1 0 0 1 1 0 0 1 0 1 0 1 1 1 1 1 1 1 1 1 
7 0 1 1 1 0 1 1 1 0 1 1 1 0 1 1 1 0 1 0 1 1 
8 1 1 1 1 1 1 1 0 1 1 1 0 1 1 0 0 1 1 1 0 0 
9 0 1 1 0 1 1 0 1 1 1 0 1 1 1 1 1 0 1 0 1 1 
10 1 0 1 1 1 0 1 1 1 1 1 0 0 1 0 1 1 1 0 1 0 
11 1 0 0 1 1 1 1 1 1 0 1 0 1 0 0 1 0 1 0 1 0 
12 1 1 0 1 1 1 1 0 0 1 1 1 0 1 0 1 1 0 1 1 0 
13 0 1 0 1 1 0 1 1 0 1 0 1 1 1 1 1 1 1 1 1 0 
14 1 1 1 1 1 1 1 1 1 1 1 1 0 1 0 1 0 1 0 1 1 
15 0 1 1 1 1 1 1 1 1 1 0 1 1 0 0 1 1 0 1 0 1 
16 1 1 1 1 1 1 1 1 0 1 1 0 1 0 1 0 1 0 1 0 1 
17 1 1 1 1 1 1 0 1 1 0 1 1 1 1 1 1 1 1 1 0 1 
18 1 1 1 1 0 1 1 0 1 1 1 1 1 1 1 1 1 0 1 1 1 
19 1 1 1 1 1 1 1 1 0 0 0 1 0 1 1 0 1 1 1 0 1 
20 0 0 1 1 1 1 1 1 1 0 0 0 1 0 1 0 0 0 1 1 0 
21 1 1 1 1 1 1 1 0 1 0 0 1 1 0 1 0 1 1 0 1 0 
22 1 1 1 1 1 1 1 1 0 1 1 0 1 1 0 1 1 1 1 0 1 
113 
 
23 1 1 0 1 1 1 1 1 0 1 0 0 1 1 0 0 1 0 1 0 1 
24 1 1 1 1 1 1 1 1 0 0 1 1 0 1 0 1 0 0 0 1 1 
25 0 1 0 0 1 1 1 1 1 1 0 0 1 1 0 0 1 1 1 0 1 
26 0 1 1 0 0 1 1 1 1 0 0 1 0 1 0 1 1 1 0 1 1 
27 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 0 
28 1 1 0 1 1 0 1 1 0 0 0 0 0 1 1 1 0 1 0 1 1 
29 1 0 1 0 1 1 1 0 1 0 1 1 1 1 1 1 0 1 0 1 0 
30 1 1 1 1 1 0 1 0 0 1 1 0 1 0 1 0 1 1 1 1 1 
31 1 1 0 1 1 1 1 1 0 1 1 1 0 1 1 1 1 1 0 1 0 
32 1 1 1 1 1 1 1 1 0 0 1 0 1 0 1 1 0 1 1 1 0 
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        Number of Items                     
Sum Nilai 
22 23 24 25 26 27 28 29 30 31 32 33 34 35 36 37 38 39 40 
0 1 0 1 1 1 0 1 0 1 1 1 1 1 1 1 1 1 1 30 75 
1 1 1 1 1 0 1 1 1 0 1 0 1 1 1 1 0 0 1 29 73 
0 1 1 1 0 0 1 0 1 1 1 1 1 0 1 0 1 1 1 27 68 
1 1 1 1 0 1 1 1 0 1 1 1 0 1 1 1 1 1 1 33 83 
0 1 0 1 0 0 0 1 1 0 0 1 1 1 1 0 1 0 1 26 65 
1 1 0 1 0 1 1 0 1 0 1 0 1 1 1 1 1 1 1 28 70 
0 1 1 1 1 1 1 1 0 1 1 0 1 0 1 1 1 1 1 30 75 
0 1 1 0 0 1 0 1 0 1 1 1 1 1 0 1 1 1 1 28 70 
1 0 1 0 1 0 0 0 1 1 0 1 1 0 1 0 0 1 0 24 60 
0 1 1 0 0 1 1 1 0 1 1 0 0 1 1 1 0 0 1 25 63 
1 0 1 0 1 1 1 0 1 1 1 1 1 0 1 0 1 1 1 26 65 
1 1 0 1 0 1 0 0 0 0 1 0 0 1 1 0 1 1 1 24 60 
1 1 1 1 1 1 0 1 1 0 1 0 1 0 1 1 0 0 0 27 68 
1 1 1 1 1 0 1 1 1 0 1 1 0 1 0 0 1 0 1 30 75 
0 1 1 1 0 1 1 1 0 0 0 1 0 0 0 1 1 0 0 24 60 
0 0 0 1 1 0 0 1 0 0 1 0 1 0 0 1 0 0 1 22 55 
0 1 1 0 1 0 1 0 1 1 1 0 1 0 1 1 1 1 0 30 75 
1 1 1 1 0 1 1 0 1 0 1 0 1 0 1 0 0 0 1 29 73 
1 1 0 1 1 1 1 1 1 1 0 0 1 0 1 1 0 1 0 28 70 
0 1 0 0 1 1 0 1 1 0 1 1 1 0 0 1 1 1 1 23 58 
1 0 1 1 1 1 0 0 0 1 1 1 1 0 0 0 1 1 1 26 65 
1 0 1 0 1 0 0 1 0 0 1 1 1 0 1 0 1 1 1 28 70 
1 1 1 1 0 1 1 1 0 1 1 1 0 1 0 1 0 1 0 26 65 
0 1 1 0 1 1 1 1 0 1 0 1 1 1 1 1 1 1 1 29 73 
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1 0 0 1 1 0 1 0 1 0 1 1 1 0 0 1 1 0 1 24 60 
1 1 1 0 1 1 1 1 1 1 1 1 0 0 1 0 1 1 1 28 70 
0 1 0 0 1 0 1 1 0 1 1 0 0 1 0 1 1 1 0 28 70 
0 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 28 70 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 32 80 
0 0 1 0 0 1 0 1 0 1 1 0 1 1 1 1 1 1 0 26 65 
1 0 1 1 1 1 1 1 1 0 0 1 0 1 0 1 0 1 0 28 70 
0 1 0 1 0 1 1 0 0 1 0 1 1 1 1 1 1 1 1 28 70 
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Pre-test of Control Class 
No.        Number of Items                 Number of Items 
Resp. 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 
1 1 1 1 1 1 1 0 1 1 0 0 1 0 0 1 0 0 1 1 1 1 
2 1 1 1 1 1 1 0 0 1 0 0 1 1 1 1 1 0 1 1 1 1 
3 0 1 1 1 0 1 1 1 1 1 1 1 1 0 1 0 1 1 0 1 1 
4 1 1 0 1 1 0 0 1 1 1 1 0 0 1 1 1 0 0 0 1 1 
5 1 1 1 1 1 1 1 0 1 1 1 0 1 0 1 0 1 1 1 0 1 
6 1 0 0 1 1 1 1 0 1 1 1 0 1 1 1 0 1 0 0 1 1 
7 0 1 1 0 0 0 1 0 1 1 0 0 1 0 1 0 1 1 1 0 1 
8 0 1 0 0 0 1 0 1 1 1 1 1 1 1 0 1 1 1 1 1 1 
9 0 1 1 0 1 1 1 1 1 0 0 1 1 1 1 1 1 0 1 1 1 
10 0 1 0 1 0 1 0 0 1 0 1 1 1 0 1 0 1 1 1 1 1 
11 1 1 0 1 1 0 0 1 0 0 1 1 1 1 0 1 0 1 0 1 1 
12 1 0 0 1 0 1 0 1 1 0 1 1 0 1 0 1 0 1 0 0 0 
13 1 1 1 1 0 1 1 1 1 0 1 1 0 1 0 1 1 0 1 1 1 
14 0 0 0 0 1 1 0 1 0 1 1 0 1 1 1 0 0 0 1 1 0 
15 1 1 1 1 1 1 1 1 0 0 1 0 0 1 0 1 0 1 0 1 0 
16 1 1 1 1 1 1 0 0 1 0 1 1 1 1 0 1 0 0 1 1 0 
17 1 0 1 1 0 1 1 1 1 0 1 0 0 1 0 1 1 1 0 1 0 
18 1 1 1 1 1 0 1 1 0 1 0 1 1 0 1 1 0 1 1 0 1 
19 1 0 0 1 1 0 1 0 1 0 0 1 1 1 1 1 0 1 1 0 1 
20 1 0 1 1 0 1 1 1 0 1 0 1 0 1 0 1 1 1 1 1 1 
21 1 0 1 1 0 1 1 1 1 0 0 1 1 0 1 0 1 0 1 1 1 
22 1 0 1 1 0 1 1 1 1 1 1 0 1 0 1 0 1 0 0 0 1 
23 0 1 1 1 0 0 1 0 1 1 1 1 0 0 1 0 1 0 1 1 1 
24 0 1 1 1 0 1 0 0 1 1 1 0 1 0 1 1 1 1 1 1 1 
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25 1 0 0 1 0 1 1 1 1 1 0 0 1 1 0 0 1 1 0 0 1 
26 0 1 0 0 0 1 0 1 0 1 1 1 1 0 1 1 1 0 1 1 0 
27 1 1 1 1 1 1 0 1 1 1 1 0 1 1 0 1 0 0 0 1 0 
28 1 1 1 0 1 1 1 1 0 0 1 1 0 1 0 0 0 1 0 1 0 
29 1 1 1 1 1 0 1 0 1 1 0 0 1 0 1 0 1 1 1 0 1 
30 1 1 1 1 1 0 1 1 0 1 1 1 0 0 0 1 1 0 1 1 0 
31 1 1 1 0 1 0 0 1 0 1 0 1 1 1 1 1 0 1 1 1 1 
32 1 1 1 1 1 0 1 1 0 1 0 0 1 1 0 1 1 1 1 0 1 
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        Number of Items                     
Sum Nilai 
22 23 24 25 26 27 28 29 30 31 32 33 34 35 36 37 38 39 40 
1 0 1 0 0 1 1 1 0 1 1 0 1 0 1 1 0 1 1 26 65 
0 0 1 0 0 1 1 0 0 1 0 0 1 0 1 1 1 1 1 26 65 
1 1 0 1 1 0 1 1 0 1 1 1 0 0 1 0 0 0 1 27 68 
0 0 1 0 1 0 1 1 1 1 1 1 0 1 1 1 1 1 1 27 68 
0 1 0 0 1 1 1 0 1 1 0 0 1 1 1 0 1 0 1 27 68 
0 0 1 1 1 0 1 1 1 0 1 0 1 1 1 1 1 1 1 28 70 
1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 29 73 
1 0 1 0 0 0 0 1 0 0 1 1 1 1 1 1 1 0 1 26 65 
1 1 1 1 1 1 1 1 0 1 0 1 1 0 1 0 0 0 0 28 70 
1 1 0 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 30 75 
1 0 1 1 1 0 0 0 1 0 1 1 1 1 1 0 1 1 0 25 63 
1 1 0 0 1 1 0 1 0 1 1 0 0 0 1 1 1 1 1 22 55 
1 1 0 0 1 1 1 0 1 1 1 1 1 1 1 0 1 1 1 31 78 
0 1 0 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 0 25 63 
1 0 1 0 1 0 0 1 1 0 1 0 0 1 1 1 1 0 1 24 60 
0 1 1 1 0 1 1 0 0 0 1 1 0 1 0 0 0 1 1 24 60 
1 1 1 0 1 1 1 1 1 1 1 1 0 1 0 1 1 1 1 29 73 
0 1 0 1 1 0 1 0 0 1 1 1 1 1 0 1 1 1 0 27 68 
0 1 0 1 1 0 1 0 1 0 1 0 1 0 1 1 0 1 1 24 60 
1 0 1 1 1 1 0 1 1 1 0 1 0 1 1 0 0 1 0 27 68 
0 1 1 1 1 1 1 1 0 1 0 1 1 0 0 1 1 1 1 28 70 
1 1 1 1 0 0 1 0 1 0 0 1 1 0 1 0 1 0 0 23 58 
1 1 1 0 1 0 0 1 1 1 1 1 1 1 1 1 1 1 1 29 73 
0 1 1 0 1 0 1 0 1 1 0 1 1 0 1 1 0 1 1 27 68 
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1 1 1 1 1 1 0 0 1 0 1 1 1 1 1 0 1 1 0 26 65 
1 1 0 1 1 0 1 1 1 1 1 1 1 1 1 1 1 0 1 28 70 
0 1 0 0 0 1 1 0 1 0 0 1 0 1 0 1 0 1 1 23 58 
1 0 0 1 0 0 1 1 1 1 1 1 0 1 1 0 1 1 1 25 63 
0 0 1 0 0 1 0 1 0 1 0 1 0 1 0 1 1 1 1 24 60 
1 1 1 1 1 1 0 1 1 1 1 0 1 1 1 1 0 1 1 30 75 
1 1 1 1 1 1 1 1 0 1 1 1 0 1 0 0 1 1 0 29 73 
1 0 1 1 0 0 1 1 0 1 1 0 0 1 0 1 1 1 1 27 68 
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Appendix 
t Matching for Pre-test of Students’ Reading Ability 
  Score of Pre-Test    Nilai (X - X)
2
   
No. Experiment Control  No Experiment Control 
1 75 65  1 43,478 3,063 
2 73 65  2 21,103 3,063 
3 68 68  3 0,165 1,563 
4 83 68  4 212,978 1,563 
5 65 68  5 11,603 1,563 
6 70 70  6 2,540 10,563 
7 75 73  7 43,478 39,063 
8 70 65  8 2,540 3,063 
9 60 70  9 70,665 10,563 
10 63 75  10 29,228 68,063 
11 65 63  11 11,603 14,063 
12 60 55  12 70,665 138,063 
13 68 78  13 0,165 126,563 
14 75 63  14 43,478 14,063 
15 60 60  15 70,665 45,563 
16 55 60  16 179,728 45,563 
17 75 73  17 43,478 39,063 
18 73 68  18 21,103 1,563 
19 70 60  19 2,540 45,563 
20 58 68  20 108,290 1,563 
21 65 70  21 11,603 10,563 
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22 70 58  22 2,540 76,563 
23 65 73  23 11,603 39,063 
24 73 68  24 21,103 1,563 
25 60 65  25 70,665 3,063 
26 70 70  26 2,540 10,563 
27 70 58  27 2,540 76,563 
28 70 63  28 2,540 14,063 
29 80 60  29 134,415 45,563 
30 65 75  30 11,603 68,063 
31 70 73  31 2,540 39,063 
32 70 68  32 2,540 1,563 
Sum 2189 2136  Sum 1265,719 1000,000 
Mean 68,406 66,750      S
2
  40,830 32,258 
 
 
Test the hypothesis done to prove the difference writing achievement between 
experiment and control class. Test the hypothesis executed by t test. As for its procedure shall be 
as follows: 
1. Seeking Mean 
Sum 2189 2136  Sum 1265,719 1000,000 
Mean 68,406 66,750      S
2
  40,830 32,258 
 
 
Mean experiment (XE) = 
N
X E   = 
32
2189
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   = 68,406 
Mean control (XC) = 
N
XC   = 
32
2136
  
   = 66,750 
2. Seeking (see the table above) 
Group XE = 1265,719 
Group XC = 1000,000 
3. Seeking Variance 
SE
2
  = 
1-n
)X-X(
E
2
EE   
  = 
1-32
1265,719
  
  = 40,830 
SC
2
  = 
1-n
)X-X(
C
2
CC   
  = 
1-32
1000,000
  
  = 32,258 
4. Seeking Sum of Variance (S) 
S  = 
2-n  n
S)1n(S)1n(
CE
2
C
2
E

 CE   
  = 
2)3232(
32,258) x (31  40,830) x (31


  
  = 6,045 
5. Seeking t 
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t  = 
CE
CE
n
1
n
1
S
XX


  
 = 
32
1
32
1
405,6
750,66406,68


  
 = 1,096 
6. Seeking t table  
t table with db (;n1+n2-k) or (5%;62) = 2,000 
7. Criteria 
Accept Ho if t < ttable.  
Accept Ha if t > ttable 
8. Conclusion  
Cause t < ttable (1,096 < 2,000) for level significance 0,05, so there are not difference of 
reading ability the experiment done. Both of class in the same achievement of reading 
ability in pre-test. 
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Apendix 
The Score Post-test of Students’ Reading Ability 
Post-test of Experiment Class 
No.        Number of Items                 Number of Items 
Resp. 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 
1 1 1 1 1 1 1 1 1 1 1 0 1 1 0 1 0 1 1 1 1 1 
2 1 0 0 1 1 0 0 1 0 1 1 1 1 1 1 1 1 1 1 1 1 
3 1 1 1 0 1 1 1 0 1 1 1 1 1 0 1 0 1 0 1 1 1 
4 1 1 1 1 1 1 0 1 1 1 0 1 1 0 0 1 1 1 1 1 1 
5 1 1 1 1 1 0 0 1 1 0 1 1 1 1 1 0 1 0 1 1 0 
6 0 1 1 1 0 1 1 1 1 1 0 1 1 0 1 1 1 0 0 1 1 
7 0 0 1 1 1 1 0 1 0 1 0 1 1 1 1 0 1 1 1 0 1 
8 1 0 1 1 1 1 0 0 1 1 1 1 1 1 0 1 1 1 1 1 0 
9 1 1 1 1 0 1 1 0 1 1 1 1 1 1 1 1 1 1 1 0 0 
10 1 1 1 1 1 1 1 1 1 1 1 0 1 0 1 0 1 0 1 0 1 
11 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 0 1 1 1 1 1 
12 1 1 1 1 1 1 1 0 0 1 0 1 1 1 1 1 1 1 0 0 0 
13 1 1 1 1 1 0 1 1 0 1 1 1 1 1 1 1 1 1 1 1 0 
14 1 1 1 0 1 1 0 1 1 1 1 1 1 1 1 0 0 1 1 0 1 
15 1 1 1 1 1 1 1 0 0 0 1 1 1 1 1 1 1 1 1 1 1 
16 0 1 0 1 1 1 1 1 0 1 0 1 1 1 1 0 1 0 1 1 1 
17 1 0 1 0 1 1 1 1 1 1 1 1 1 1 0 1 0 1 1 1 1 
18 1 1 1 1 0 1 0 1 1 1 0 1 0 1 0 1 1 1 0 0 1 
19 1 1 1 1 0 0 0 1 1 1 1 1 1 1 1 1 1 1 1 0 1 
20 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 0 1 1 0 
21 1 0 1 1 1 0 1 0 1 1 1 1 1 0 0 1 0 1 0 1 1 
22 1 1 0 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 
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23 1 0 1 1 1 1 1 0 0 1 1 0 1 1 1 1 0 1 1 1 1 
24 1 1 1 1 1 1 0 1 1 1 0 1 1 0 1 1 1 0 1 1 1 
25 1 0 1 0 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 
26 0 1 1 0 0 1 1 1 1 0 1 0 1 0 1 1 1 1 1 1 1 
27 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 
28 1 1 0 1 1 0 1 1 0 0 1 0 1 1 0 1 0 0 0 1 1 
29 1 0 1 0 1 1 1 0 1 0 0 1 0 0 1 1 1 1 1 1 0 
30 1 1 1 1 0 0 1 0 0 1 0 1 1 1 1 0 1 1 1 1 1 
31 1 1 0 1 1 1 1 1 0 1 1 1 0 1 1 1 1 1 0 1 0 
32 1 1 1 1 1 1 1 1 0 0 1 0 1 0 1 1 0 1 1 1 1 
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        Number of Items                     
Sum Nilai 
22 23 24 25 26 27 28 29 30 31 32 33 34 35 36 37 38 39 40 
1 1 0 1 1 0 1 1 1 1 1 1 0 1 1 1 1 1 1 34 85 
0 0 1 1 1 0 1 1 1 1 0 1 1 1 1 1 1 1 1 31 78 
1 1 1 1 1 1 0 1 0 1 0 0 1 0 1 0 1 1 1 29 73 
0 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 34 85 
1 1 1 1 1 1 0 1 0 1 1 1 1 1 1 1 0 1 1 31 78 
1 1 1 1 1 1 1 1 1 1 1 0 0 1 0 1 1 1 1 31 78 
1 1 1 1 0 1 1 1 1 0 1 1 0 1 1 1 1 1 1 30 75 
0 1 0 1 1 1 1 0 1 1 0 1 1 0 0 1 1 1 1 29 73 
1 0 1 1 1 1 1 1 1 1 1 0 0 0 1 1 1 1 1 32 80 
1 1 1 0 1 1 0 1 1 0 1 1 0 1 1 1 1 1 1 31 78 
1 0 1 1 1 0 1 0 1 1 1 1 1 1 1 1 1 1 0 34 85 
1 0 1 1 1 1 1 1 1 1 0 1 1 1 0 1 0 1 1 30 75 
1 0 1 0 1 1 1 1 0 0 0 1 1 1 1 1 1 1 1 32 80 
1 1 1 1 0 1 0 1 0 1 1 1 1 1 1 1 1 1 0 31 78 
1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 0 0 34 85 
1 1 1 1 1 1 0 0 1 1 1 1 0 1 0 1 1 1 1 30 75 
1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 0 34 85 
0 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 31 78 
1 1 1 0 1 1 0 1 1 1 1 0 1 0 1 1 1 1 1 32 80 
1 0 1 1 0 1 1 1 1 1 0 1 0 1 0 1 0 1 1 31 78 
0 1 1 1 1 0 1 0 1 1 1 1 1 1 1 1 1 1 1 30 75 
0 1 1 1 1 1 0 1 0 1 1 1 1 0 1 0 1 1 1 32 80 
1 1 1 1 1 1 1 1 1 1 1 1 0 1 0 1 0 1 0 31 78 
1 1 0 1 1 0 1 1 0 1 0 1 1 1 1 1 1 1 1 32 80 
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1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 36 90 
1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 33 83 
1 1 1 0 1 0 1 1 1 1 1 0 0 1 0 1 1 1 0 32 80 
0 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 28 70 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 31 78 
0 1 0 1 0 0 1 1 1 0 1 0 1 1 1 1 1 1 0 27 68 
1 0 1 1 1 1 1 1 1 1 1 1 0 1 0 1 0 1 1 31 78 
1 1 0 1 0 1 1 1 0 1 1 1 1 1 1 1 1 1 1 32 80 
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Post-test of Control Class 
No.        Number of Items                 Number of Items 
Resp. 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 
1 1 1 1 1 0 1 1 0 1 1 0 1 1 0 1 0 1 1 1 1 0 
2 1 1 1 0 1 0 0 1 1 1 1 1 1 1 0 0 0 1 0 0 1 
3 1 1 1 1 1 1 0 1 1 1 1 1 1 1 0 1 1 0 1 1 1 
4 1 0 1 1 1 1 1 1 0 1 1 1 0 1 0 1 1 0 1 0 0 
5 1 0 1 1 0 1 1 1 1 1 1 1 1 0 0 0 0 0 1 1 1 
6 1 1 0 1 1 0 1 1 0 1 0 0 1 1 1 1 1 1 1 0 1 
7 1 1 1 1 1 1 1 0 1 1 1 1 1 0 1 0 1 1 1 1 1 
8 1 1 0 1 1 1 1 1 1 1 0 1 0 1 0 1 0 1 0 1 1 
9 1 1 1 1 1 1 0 1 1 1 1 1 1 0 1 0 1 1 0 1 1 
10 1 1 0 0 1 1 1 1 1 1 1 1 0 1 1 0 1 1 1 0 0 
11 0 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 0 0 1 1 0 
12 1 0 0 1 1 1 0 0 1 0 1 1 0 1 1 1 0 1 0 0 1 
13 1 1 1 0 1 1 1 0 1 0 0 1 1 1 1 0 0 1 0 1 1 
14 0 1 1 0 1 1 1 0 1 0 0 1 1 1 0 1 1 0 1 1 0 
15 0 0 1 0 1 1 0 0 1 0 1 1 1 1 1 1 1 1 1 1 1 
16 1 1 0 1 1 1 1 1 0 1 1 0 1 1 1 1 0 1 0 1 0 
17 1 1 1 1 1 0 0 1 1 1 0 0 1 1 0 0 0 1 1 0 0 
18 1 1 0 0 1 0 1 1 0 0 1 1 0 1 0 1 1 1 1 1 1 
19 1 0 0 1 0 0 1 1 0 1 1 1 1 1 1 0 1 1 1 0 1 
20 1 1 1 1 1 1 1 1 1 1 1 0 1 0 1 1 1 1 1 1 1 
21 1 1 1 1 1 0 1 1 0 1 1 0 1 1 0 1 0 1 0 1 1 
22 1 1 0 1 0 1 1 1 1 1 0 1 1 1 1 1 0 1 0 1 0 
23 0 1 1 1 1 1 1 0 0 1 1 1 0 1 0 1 1 1 1 0 1 
24 0 1 0 0 1 0 1 1 1 1 1 1 1 0 0 1 0 0 0 1 1 
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25 1 1 1 1 1 1 1 0 1 1 0 1 0 1 1 0 0 1 1 0 1 
26 0 1 0 1 1 0 1 0 1 0 0 1 1 1 1 1 1 1 0 0 1 
27 1 1 1 1 0 0 0 1 1 1 1 0 0 0 0 0 1 0 0 1 0 
28 1 1 1 0 1 1 1 1 0 0 1 0 0 1 1 1 1 0 1 0 1 
29 1 1 1 1 1 0 1 0 1 1 0 0 0 1 1 0 0 1 1 0 1 
30 1 1 1 1 1 0 1 1 0 1 1 1 0 1 0 1 1 0 0 1 1 
31 1 1 1 0 1 0 0 1 0 1 0 1 1 1 1 1 1 1 1 1 1 
32 1 1 1 1 1 0 1 1 0 1 0 0 1 1 1 1 1 1 1 0 1 
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        Number of Items                     
Sum Nilai 
22 23 24 25 26 27 28 29 30 31 32 33 34 35 36 37 38 39 40 
0 0 1 1 0 1 0 1 1 1 1 0 0 1 1 0 1 1 1 27 68 
1 1 0 0 1 0 0 1 1 1 1 0 1 1 1 0 1 1 1 26 65 
1 0 1 1 1 1 1 1 0 0 1 0 1 1 0 0 1 0 1 30 75 
1 0 1 1 0 1 0 1 1 1 1 1 1 1 1 1 0 0 0 27 68 
0 0 1 0 1 1 1 0 1 1 1 1 1 0 0 1 1 0 1 26 65 
1 1 1 1 0 1 0 1 0 1 1 0 1 0 1 1 0 1 1 28 70 
1 1 1 1 1 1 0 1 1 0 0 1 0 0 1 1 0 1 1 31 78 
0 1 0 0 1 1 0 1 1 0 1 1 0 1 1 1 1 0 1 27 68 
1 1 1 1 1 0 1 0 1 1 0 1 1 0 1 0 0 0 0 28 70 
1 1 1 1 1 1 1 1 1 0 1 1 0 1 1 0 1 0 0 29 73 
1 1 1 0 1 0 1 0 1 1 1 1 1 1 1 0 1 1 0 30 75 
1 0 0 1 1 0 0 1 1 1 1 0 1 1 1 1 1 1 1 26 65 
1 1 1 1 1 1 1 0 0 1 1 0 1 1 0 1 0 1 1 28 70 
1 0 1 1 1 0 1 1 1 0 1 0 1 1 1 1 1 0 0 26 65 
0 1 1 0 1 1 0 0 1 1 1 1 0 1 1 1 1 0 1 28 70 
1 1 0 1 1 0 1 0 0 1 0 1 0 1 1 0 1 1 1 27 68 
0 1 0 0 1 1 1 1 0 1 1 1 1 1 0 0 1 1 0 24 60 
1 0 1 1 1 1 1 1 0 1 1 0 1 1 0 1 1 1 0 28 70 
1 0 1 0 1 0 1 0 1 1 1 1 1 0 1 1 0 1 1 27 68 
1 1 1 1 0 1 1 1 1 1 0 0 1 1 1 0 0 1 0 32 80 
1 0 1 0 1 0 1 0 0 1 0 1 1 1 1 1 1 1 1 28 70 
1 1 1 0 1 1 0 1 1 1 1 1 1 0 1 1 1 1 0 30 75 
0 1 0 0 1 0 1 0 1 1 0 1 1 1 1 1 0 1 1 27 68 
1 1 1 1 1 0 1 1 1 1 0 0 0 0 1 1 0 1 1 25 63 
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1 1 1 1 0 1 1 0 1 0 1 1 1 1 1 0 1 1 0 29 73 
1 1 1 1 1 1 1 1 1 1 1 1 0 0 1 1 1 0 0 28 70 
1 0 0 0 1 1 1 0 0 1 0 1 1 1 1 1 1 1 1 23 58 
0 1 0 1 1 0 1 1 1 1 1 1 0 1 1 0 1 1 1 28 70 
1 0 0 0 1 1 1 0 1 1 0 1 0 1 0 0 1 1 1 24 60 
1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 0 1 1 32 80 
1 1 0 1 1 1 1 1 0 1 1 1 1 1 0 0 1 1 0 30 75 
1 0 1 1 1 0 0 1 0 1 1 0 0 1 0 1 1 1 0 27 68 
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Appendix 
Data Result of Students' Reading Ability 
 
  Score of Pre-Test Score of Post-Test 
No Experiment Control Experiment Control 
1 75 65 85 68 
2 73 65 78 65 
3 68 68 73 75 
4 83 68 85 68 
5 65 68 78 65 
6 70 70 78 70 
7 75 73 75 78 
8 70 65 73 68 
9 60 70 80 70 
10 63 75 78 73 
11 65 63 85 75 
12 60 55 75 65 
13 68 78 80 70 
14 75 63 78 65 
15 60 60 85 70 
16 55 60 75 68 
17 75 73 85 60 
18 73 68 78 70 
19 70 60 80 68 
20 58 68 78 80 
133 
 
21 65 70 75 70 
22 70 58 80 75 
23 65 73 78 68 
24 73 68 80 63 
25 60 65 90 73 
26 70 70 83 70 
27 70 58 80 58 
28 70 63 70 70 
29 80 60 78 60 
30 65 75 68 80 
31 70 73 78 75 
32 70 68 80 68 
Sum 2189 2136 2522 2221 
Average 68,406 66,750 78,813 69,406 
Max 83,000 78,000 90,000 80,000 
Min 55,000 55,000 68,000 58,000 
SD 6,390 5,680 4,652 5,363 
 
134 
 
Appendix 
Distribution Frequency of Students’ Reading Ability 
1. Score Pre-test of Reading Ability in Experiment Class 
Interval f x x
2
 fx fx
2
 
55 - 59 2 57 3249 114 6498 
60 - 64 5 62 3844 310 19220 
65 - 69 7 67 4489 469 31423 
70 - 74 12 72 5184 864 62208 
75 - 79 4 77 5929 308 23716 
80 - 84 2 82 6724 164 13448 
Sum 32 417 29419 2229 156513 
 
Class   = 5,967 
Length   = 4,667 
Mean                     = 69,656 
Median                   = 70,333 
Modus                   = 71,423 
SD                   = 6,348 
 
Calculation of Mean, Median, Mode, and Standard Deviation 
1. The highest score is 83 
2. The lowest score is 55 
3. Range is 83 – 55  = 29 
4. Interval (i)  = 
6
28
  = 4,667 → 5 is used 
5. Number of class = 1 + (3.3) log 32 
= 1 + (3.3) (1,505) 
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= 5,967 → 6 is used  
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2. Score Pre-test of Students’ Reading Ability in Control Class 
Interval f x x
2
 fx fx
2
 
55 - 58 3 57 3192 170 9577 
59 - 62 4 61 3660 242 14641 
63 - 66 7 65 4160 452 29122 
67 - 70 11 69 4692 754 51615 
71 - 74 4 73 5256 290 21025 
75 - 78 3 77 5852 230 17557 
Sum 32 399 26814 2136 143536 
 
Class   = 5,967 
Length   = 3,833 
Mean                     = 66,750 
Median                   = 67,227 
Modus                   = 67,955 
SD                   = 5,559 
 
Calculation of Mean, Median, Mode, and Standard Deviation 
1. The highest score is 78 
2. The lowest score is 55 
3. Range is 78 – 55  = 23 
4. Interval (i)  = 
6
23
  = 3,833 → 4 is used 
5. Number of class = 1 + (3.3) log 32 
= 1 + (3.3) (1,505) 
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= 5,967 → 6 is used  
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3. Score Post-test of Reading Ability in Experiment Class 
Interval f x x
2
 fx fx
2
 
68 - 71 2 70 4830 139 9661 
72 - 75 5 74 5402 368 27011 
76 - 79 11 78 6006 853 66069 
80 - 83 8 82 6642 652 53138 
84 - 87 5 86 7310 428 36551 
88 - 91 1 90 8010 90 8010 
Sum 32 477 38202 2528 200440 
 
Class   = 5,967 
Length   = 3,667 
Mean                     = 79,000 
Median                   = 78,773 
Modus                   = 78,167 
SD                   = 4,846 
 
Calculation of Mean, Median, Mode, and Standard Deviation 
1. The highest score is 90 
2. The lowest score is 68 
3. Range is 90 – 68  = 22 
4. Interval (i)  = 
6
22
  = 3,667 → 4 is used 
5. Number of class = 1 + (3.3) log 32 
= 1 + (3.3) (1,505) 
= 5,967 → 6 is used  
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4. Score Post-test of Students’ Reading Ability in Control Class 
Interval f x x
2
 fx fx
2
 
58 - 61 3 60 3540 179 10621 
62 - 65 5 64 4032 318 20161 
66 - 69 7 68 4556 473 31894 
70 - 73 10 72 5112 715 51123 
74 - 77 4 76 5700 302 22801 
78 - 81 3 80 6320 239 18961 
Sum 32 417 29262 2224 155560 
 
Class   = 5,967 
Length   = 3,667 
Mean                     = 69,500 
Median                   = 69,900 
Modus                   = 70,833 
SD                   = 5,657 
 
Calculation of Mean, Median, Mode, and Standard Deviation 
1. The highest score is 80 
2. The lowest score is 58 
3. Range is 80 – 58  = 22 
4. Interval (i)  = 
6
22
  = 3,667 → 4 is used 
5. Number of class = 1 + (3.3) log 32 
= 1 + (3.3) (1,505) 
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= 5,967 → 6 is used  
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Appendix 
Normality Test 
Normality Test of Pre-test Student’s Reading Ability in Experiment Class 
No. Xi (Xi-x)
2
 Zi F(Zi) S(Zi) Lo 
1 55 180 -2,10 0,0179 0,0313 0,013 
2 58 108 -1,63 0,0516 0,0625 0,011 
3 60 71 -1,32 0,0934 0,1875 0,094 
4 60 71 -1,32 0,0934 0,1875 0,094 
5 60 71 -1,32 0,0934 0,1875 0,094 
6 60 71 -1,32 0,0934 0,1875 0,094 
7 63 29 -0,85 0,1977 0,2188 0,021 
8 65 12 -0,53 0,2981 0,3750 0,077 
9 65 12 -0,53 0,2981 0,3750 0,077 
10 65 12 -0,53 0,2981 0,3750 0,077 
11 65 12 -0,53 0,2981 0,3750 0,077 
12 65 12 -0,53 0,2981 0,3750 0,077 
13 68 0 -0,06 0,4761 0,4375 0,039 
14 68 0 -0,06 0,4761 0,4375 0,039 
15 70 3 0,25 0,5987 0,7188 0,120 
16 70 3 0,25 0,5987 0,7188 0,120 
17 70 3 0,25 0,5987 0,7188 0,120 
18 70 3 0,25 0,5987 0,7188 0,120 
19 70 3 0,25 0,5987 0,7188 0,120 
20 70 3 0,25 0,5987 0,7188 0,120 
21 70 3 0,25 0,5987 0,7188 0,120 
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22 70 3 0,25 0,5987 0,7188 0,120 
23 70 3 0,25 0,5987 0,7188 0,120 
24 73 21 0,72 0,7642 0,8125 0,048 
25 73 21 0,72 0,7642 0,8125 0,048 
26 73 21 0,72 0,7642 0,8125 0,048 
27 75 43 1,03 0,8485 0,9375 0,089 
28 75 43 1,03 0,8485 0,9375 0,089 
29 75 43 1,03 0,8485 0,9375 0,089 
30 75 43 1,03 0,8485 0,9375 0,089 
31 80 134 1,81 0,9649 0,9688 0,004 
32 83 213 2,28 0,9887 1,0000 0,011 
  2189 1266     
 
Mean ( X )  = 
N
X
 = 
32
2189
  
= 68,406 
sd  = 
1n
X)(X
i
2
i


  
  = 
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
   
  = 6,390 
Example for data number 1: 
Z1  = 
SD
)XX( i     
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  = 
6,390
),4066855( 
 
  = -2,10 
In the Z table, value score -2,10 is 0,4821: 
 F(Z1) = 0,5 – 0,4821 
 = 0,0179 
 S(Z1) = 1/32 
 = 0,0313 
Lo = F(Zi) – S(Zi) 
 = 0,0179 – 0,0313 
 = 0,013 
The highest score (Lo max) is 0,120 and Ltable for N= 32 in α=5% is = 0,157. Because Lo is lower 
than Lt or (0,120 < 0,157), the sample is in normal distribution. 
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Normality Test of Pre-test Student’s Reading Ability in Control Class 
No. Xi (Xi-x)
2
 Zi F(Zi) S(Zi) Lo 
1 55 138 -2,07 0,0192 0,0313 0,012 
2 58 77 -1,54 0,0618 0,0938 0,032 
3 58 77 -1,54 0,0618 0,0938 0,032 
4 60 46 -1,19 0,1170 0,2188 0,102 
5 60 46 -1,19 0,1170 0,2188 0,102 
6 60 46 -1,19 0,1170 0,2188 0,102 
7 60 46 -1,19 0,1170 0,2188 0,102 
8 63 14 -0,66 0,2546 0,3125 0,058 
9 63 14 -0,66 0,2546 0,3125 0,058 
10 63 14 -0,66 0,2546 0,3125 0,058 
11 65 3 -0,31 0,3783 0,4375 0,059 
12 65 3 -0,31 0,3783 0,4375 0,059 
13 65 3 -0,31 0,3783 0,4375 0,059 
14 65 3 -0,31 0,3783 0,4375 0,059 
15 68 2 0,22 0,5871 0,6563 0,069 
16 68 2 0,22 0,5871 0,6563 0,069 
17 68 2 0,22 0,5871 0,6563 0,069 
18 68 2 0,22 0,5871 0,6563 0,069 
19 68 2 0,22 0,5871 0,6563 0,069 
20 68 2 0,22 0,5871 0,6563 0,069 
21 68 2 0,22 0,5871 0,6563 0,069 
22 70 11 0,57 0,7157 0,7813 0,066 
23 70 11 0,57 0,7157 0,7813 0,066 
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24 70 11 0,57 0,7157 0,7813 0,066 
25 70 11 0,57 0,7157 0,7813 0,066 
26 73 39 1,10 0,8643 0,9063 0,042 
27 73 39 1,10 0,8643 0,9063 0,042 
28 73 39 1,10 0,8643 0,9063 0,042 
29 73 39 1,10 0,8643 0,9063 0,042 
30 75 68 1,45 0,9265 0,9688 0,042 
31 75 68 1,45 0,9265 0,9688 0,042 
32 78 127 1,98 0,9761 1,0000 0,024 
  2136 1000     
 
Mean ( X )  = 
N
X
 = 
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Example for data number 1: 
Z1  = 
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  = 
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  = -2,07 
In the Z table, value score -2,07 is 0,4808: 
 F(Z1) = 0,5 – 0,4808 
 = 0,0192 
 S(Z1) = 1/32 
 = 0,0313 
Lo = F(Zi) – S(Zi) 
 = 0,0192 – 0,0313 
 = 0,012 
The highest score (Lo max) is 0,102 and Ltable for N= 32 in α=5% is = 0,157. Because Lo is lower 
than Lt or (0,102 < 0,157), the sample is in normal distribution. 
 
 
 
 
 
Normality Test of Post-test Student’s Reading Ability in Experiment Class 
No. Xi (Xi-x)
2
 Zi F(Zi) S(Zi) Lo 
1 68 117 -2,32 0,0102 0,0313 0,021 
2 70 78 -1,89 0,0294 0,0625 0,033 
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3 73 34 -1,25 0,1056 0,1250 0,019 
4 73 34 -1,25 0,1056 0,1250 0,019 
5 75 15 -0,82 0,2061 0,2500 0,044 
6 75 15 -0,82 0,2061 0,2500 0,044 
7 75 15 -0,82 0,2061 0,2500 0,044 
8 75 15 -0,82 0,2061 0,2500 0,044 
9 78 1 -0,17 0,4325 0,5625 0,130 
10 78 1 -0,17 0,4325 0,5625 0,130 
11 78 1 -0,17 0,4325 0,5625 0,130 
12 78 1 -0,17 0,4325 0,5625 0,130 
13 78 1 -0,17 0,4325 0,5625 0,130 
14 78 1 -0,17 0,4325 0,5625 0,130 
15 78 1 -0,17 0,4325 0,5625 0,130 
16 78 1 -0,17 0,4325 0,5625 0,130 
17 78 1 -0,17 0,4325 0,5625 0,130 
18 78 1 -0,17 0,4325 0,5625 0,130 
19 80 1 0,26 0,6326 0,7813 0,149 
20 80 1 0,26 0,6326 0,7813 0,149 
21 80 1 0,26 0,6326 0,7813 0,149 
22 80 1 0,26 0,6326 0,7813 0,149 
23 80 1 0,26 0,6326 0,7813 0,149 
24 80 1 0,26 0,6326 0,7813 0,149 
25 80 1 0,26 0,6326 0,7813 0,149 
26 83 18 0,90 0,8159 0,8125 0,003 
27 85 38 1,33 0,9082 0,9688 0,061 
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28 85 38 1,33 0,9082 0,9688 0,061 
29 85 38 1,33 0,9082 0,9688 0,061 
30 85 38 1,33 0,9082 0,9688 0,061 
31 85 38 1,33 0,9082 0,9688 0,061 
32 90 125 2,40 0,9918 1,0000 0,008 
  2522 671     
 
Mean ( X )  = 
N
X
 = 
32
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sd  = 
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Example for data number 1: 
Z1  = 
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  = 
4,652
),8137868( 
 
  = -2,32 
In the Z table, value score -2,32 is 0,4898: 
 F(Z1) = 0,5 – 0,4898 
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 = 0,0102 
 S(Z1) = 1/32 
 = 0,0313 
Lo = F(Zi) – S(Zi) 
 = 0,0102 – 0,0313 
 = 0,021 
The highest score (Lo max) is 0,149 and Ltable for N= 32 in α=5% is = 0,157. Because Lo is lower 
than Lt or (0,149 < 0,157), the sample is in normal distribution. 
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Normality Test of Post-test Student’s Reading Ability in Control Class 
No. Xi (Xi-x)
2
 Zi F(Zi) S(Zi) Lo 
1 58 130 -2,13 0,0166 0,0625 0,015 
2 60 88 -1,75 0,0401 0,0938 0,054 
3 60 88 -1,75 0,0401 0,0938 0,054 
4 63 41 -1,19 0,1370 0,1250 0,012 
5 65 19 -0,82 0,2061 0,2500 0,044 
6 65 19 -0,82 0,2061 0,2500 0,044 
7 65 19 -0,82 0,2061 0,2500 0,044 
8 65 19 -0,82 0,2061 0,2500 0,044 
9 68 2 -0,26 0,3974 0,4688 0,071 
10 68 2 -0,26 0,3974 0,4688 0,071 
11 68 2 -0,26 0,3974 0,4688 0,071 
12 68 2 -0,26 0,3974 0,4688 0,071 
13 68 2 -0,26 0,3974 0,4688 0,071 
14 68 2 -0,26 0,3974 0,4688 0,071 
15 68 2 -0,26 0,3974 0,4688 0,071 
16 70 0 0,11 0,5738 0,7188 0,145 
17 70 0 0,11 0,5738 0,7188 0,145 
18 70 0 0,11 0,5738 0,7188 0,145 
19 70 0 0,11 0,5738 0,7188 0,145 
20 70 0 0,11 0,5738 0,7188 0,145 
21 70 0 0,11 0,5738 0,7188 0,145 
22 70 0 0,11 0,5738 0,7188 0,145 
23 70 0 0,11 0,5738 0,7188 0,145 
152 
 
24 73 13 0,67 0,7486 0,7813 0,033 
25 73 13 0,67 0,7486 0,7813 0,033 
26 75 31 1,04 0,8508 0,8750 0,024 
27 75 31 1,04 0,8508 0,8750 0,024 
28 75 31 1,04 0,8508 0,8750 0,024 
29 75 31 1,04 0,8508 0,8750 0,024 
30 78 74 1,60 0,9452 0,9375 0,008 
31 80 112 1,98 0,9761 1,0000 0,024 
32 80 112 1,98 0,9761 1,0000 0,024 
  2221 892     
 
Mean ( X )  = 
N
X
 = 
32
2221
 
= 69,406 
sd  = 
1n
X)(X
i
2
i


  
  = 
132
892

   
  = 5,363 
Example for data number 1: 
Z1  = 
SD
)XX( i 
   
  = 
5,363
),4066958( 
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  = -2,13 
In the Z table, value score -2,13 is 0,4834: 
 F(Z1) = 0,5 – 0,4834 
 = 0,0166 
 S(Z1) = 1/32 
 = 0,0313 
Lo = F(Zi) – S(Zi) 
 = 0,0166 – 0,0313 
 = 0,015 
The highest score (Lo max) is 0,145 and Ltable for N= 32 in α=5% is = 0,157. Because Lo is lower 
than Lt or (0,145 < 0,157), the sample is in normal distribution. 
 
 
 
 
 
Appendix 
Homogenity Test 
 
  Scor of Pre-test Square of Score  
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No. Experiment Control Experiment Control  
1 75 65 5625 4225  
2 73 65 5329 4225  
3 68 68 4624 4624  
4 83 68 6889 4624  
5 65 68 4225 4624  
6 70 70 4900 4900  
7 75 73 5625 5329  
8 70 65 4900 4225  
9 60 70 3600 4900  
10 63 75 3969 5625  
11 65 63 4225 3969  
12 60 55 3600 3025  
13 68 78 4624 6084  
14 75 63 5625 3969  
15 60 60 3600 3600  
16 55 60 3025 3600  
17 75 73 5625 5329  
18 73 68 5329 4624  
19 70 60 4900 3600  
20 58 68 3364 4624  
21 65 70 4225 4900  
22 70 58 4900 3364  
23 65 73 4225 5329  
24 73 68 5329 4624  
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25 60 65 3600 4225  
26 70 70 4900 4900  
27 70 58 4900 3364  
28 70 63 4900 3969  
29 80 60 6400 3600  
30 65 75 4225 5625  
31 70 73 4900 5329  
32 70 68 4900 4624  
Sum 2189 2136 151007 143578  
      
NE       = 32     
NC       = 32     
XE      =  2189     
XC     =  2136     
XE
2
    = 151007     
XC
2
    = 143578     
      
Homogenity 
Test      
  * Seeking variance :     
Si XE = {XE
2
 - (XE)
2
)/NE}/NE-1 = 40,830 
Si XC = {XC
2
 - (XC)
2
)/NC}/NC-1   = 32,258 
df XE = NE - 1 = 31  
df XC = NC - 1 = 31  
log Si XE = 1,611    
log Si XC = 1,509    
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df.log Si XE = 49,940    
df.log Si XC = 46,768    
Jml = 96,708    
  * Sum of Variance      
S
2
 = (df x Si)/df total    
 = 36,544    
  * B value      
B = (log S
2
) x df total   
 = 96,894    
  * Chi Quadrat Test     
X
2
 = 2,303 (B - Jml dk.log Si)   
 = 0,429    
X table (2-
1;0,05) = 3,84    
X
2
 <     X table (1;0,05)   
0,429 < 3,84    
Result: Homogen     
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Appendix 
t test of Student’s Reading Ability between Experiment and Control  
 
  Score of Post-test    Nilai (X - X)
2
   
No. Experiment Control  No Experiment Control 
1 85 68  1 38,285 1,978 
2 78 65  2 0,660 19,415 
3 73 75  3 33,785 31,290 
4 85 68  4 38,285 1,978 
5 78 65  5 0,660 19,415 
6 78 70  6 0,660 0,353 
7 75 78  7 14,535 73,853 
8 73 68  8 33,785 1,978 
9 80 70  9 1,410 0,353 
10 78 73  10 0,660 12,915 
11 85 75  11 38,285 31,290 
12 75 65  12 14,535 19,415 
13 80 70  13 1,410 0,353 
14 78 65  14 0,660 19,415 
15 85 70  15 38,285 0,353 
16 75 68  16 14,535 1,978 
17 85 60  17 38,285 88,478 
18 78 70  18 0,660 0,353 
19 80 68  19 1,410 1,978 
20 78 80  20 0,660 112,228 
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21 75 70  21 14,535 0,353 
22 80 75  22 1,410 31,290 
23 78 68  23 0,660 1,978 
24 80 63  24 1,410 41,040 
25 90 73  25 125,160 12,915 
26 83 70  26 17,535 0,353 
27 80 58  27 1,410 130,103 
28 70 70  28 77,660 0,353 
29 78 60  29 0,660 88,478 
30 68 80  30 116,910 112,228 
31 78 75  31 0,660 31,290 
32 80 68  32 1,410 1,978 
Sum 2522 2221  Sum 670,875 891,719 
Mean 78,813 69,406      S
2
  21,641 28,765 
 
 
Test the hypothesis done to prove the difference reading ability between experiment and 
control class. Test the hypothesis executed by t test. As for its procedure shall be as follows: 
9. Seeking Mean 
Mean experiment (XE) = 
N
X E   = 
32
2522
  
   = 78,813 
Mean control (XC) = 
N
XC   = 
32
2221
  
   = 69,406 
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10. Seeking (X - X)2 (see the table above) 
Group XE = 670,875 
Group XC = 891,719 
11. Seeking Variance (S) 
SE
2
  = 
1-n
)X-X(
E
2
EE   
  = 
1-32
670,875
  
  = 21,641 
SC
2
  = 
1-n
)X-X(
C
2
CC   
  = 
1-32
891,719
  
  = 28,765 
12. Seeking Sum of Variance (S) 
S  = 
2-n  n
S)1n(S)1n(
CE
2
C
2
E

 CE   
 
  = 
2)3232(
28,765) x (31  21,641) x (31


  
  = 5,020 
13. Seeking t 
t  = 
CE
CE
n
1
n
1
S
XX


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 = 
32
1
32
1
020,5
406,69813,78


  
 = 
255,1
406,9
  
 = 7,495 
14. Seeking t table  
t table with db (;n1+n2-k) or (5%;62) = 2,000 
15. Criteria 
Accept Ho if t < ttable.  
Accept Ha if t > ttable 
16. Conclusion  
Cause t > ttable (7,495 > 2,000) for level significance 0,05, so H0 is not accepted. It means 
there are difference reading ability between experiment and control class. It means the result 
is: There is a significant difference in students’ reading ability between the students taught 
using NHT and those taught using DI 
The students taught using NHT (78,813) have higher scores than those taught using DI 
(69,406). 
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PENGEMBANGAN  SILABUS PEMBELAJARAN  
Sekolah :  
Kelas : VIII (Delapan ) 
Mata Pelajaran  : Bahasa Inggris 
Semester : 2 (Dua) 
Standar Kompetensi  : Membaca 
1. Memahami makna dalam esei pendek sederhana berbentuk recount, 
dan narrative untuk berinteraksi dengan lingkungan sekitar 
 
Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan Pembelajaran 
Indikator Pencapaian 
Kompetensi 
Pendd. 
Budaya 
Karakter 
Bangsa 
Penilaian 
Alokasi 
 Waktu 
Sumber  
Belajar 
Tatap Muka Tugas 
Mandiri 
Terstruktur 
Tugas 
Mandiri Tdk 
Tersetruktur 
Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
11.1 Membaca 
nyaring 
bermakna teks 
fungsional dan 
essai pendek 
sederhana 
berbentuk 
recount dan 
narrative  
dengan ucapan, 
tekanan dan 
intonasi yang 
berterima yang 
berkaitan 
dengan 
lingkungan 
sekitar 
 
11.2 Merespon 
makna dalam 
teks tulis 
fungsional 
pendek 
sederhana 
secara akurat, 
lancar dan 
berterima yang 
berkaitan 
dengan 
lingkungan 
sekitar 
 
 
 
 
 
 
1. Teks Essai 
berbentuk              
narrative / 
recount 
2. Ciri kebahasaan 
   Teks Essai       
   berbentuk              
narrative / recount 
3. Tujuan 
komunikatif teks 
essai narratif / 
recount 
4. Langkah retorika     
narrative / 
recount 
   5. Spelling, stress,  
       intonation 
 
 
 
 
 
 
 
 
 
 
 
 
 
1. Tanya jawab 
mengembangkan 
kosakata 
berdasarkan 
gambar / cerita 
popular 
2. Tanya jawab 
menggali 
informasi dalam 
cerita 
berdasarkan 
gambar 
3. Mendengarkan 
teks narrative / 
recount yang 
dibaca guru 
4. Membaca 
nyaring teks 
narrative / 
recount dengan 
ucapan dan 
intonasi yang 
benar 
5. Menjawab 
berbagai 
pertanyaan 
tentang informasi 
dalam teks yang 
di baca 
6. Menentukan 
tujuan 
komunikatif teks 
narrative / 
recount yang di 
baca 
7. Menentukan 
Menjawab 
pertanyaan 
berdasarkan 
teks narrative 
/recount 
Mencari 
model teks 
narrative/reco
un dari media 
cetak/electron
ik  
 
 Membaca nyaring 
dan bermakna 
teks essai 
berbentuk 
narrative / 
recount 
 Mengidentifikasi 
berbagai makna 
teks narrative / 
recount 
 
 
 
 
 
 Mengidentifikasi 
tujuan 
komunikatif teks 
narrative / 
recount 
 
 
 Mengidentifikasi 
langkah retorika 
dan ciri 
kebahasaan teks 
narrative / 
recount 
 
 
 
1. Mandiri 
2. Tanggung  
     jawab 
3. Bekerja   
    sama 
 
 
Tes lisan 
 
 
 
 
Tes tulis 
 
 
 
 
 
 
 
 
Tes Tulis 
 
 
 
 
 
Tes Tulis 
 
 
 
 
 
 
Membaca 
nyaring 
 
 
 
Pilihan ganda 
 
 
 
 
 
 
 
 
Isian singkat 
 
 
 
 
 
Pertanyaan 
tertulis 
 
 
 
 
 
 
Read the story 
aloud. 
 
 
 
Choose the right 
answer based on 
the text. 
 
 
 
 
 
 
Complete the 
following 
sentences using 
the information 
from the text. 
 
Answer the 
following 
questions based 
on the text. 
 
 
 
 
 
5 x 40 menit 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1.Buku teks      
yang relevan 
2. Buku cerita 
bahasa Inggris 
3. Gambar -  
gambar terkait 
cerita 
4. Rekaman 
cerita 
5. Tape  
recorder 
6. CD  
7. VCD  player 
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11.3 Merespon makna 
dan langkah 
retorika dalam 
esei pendek 
sederhana secara 
akurat, lancar dan 
berterima yang 
berkaitan dengan 
lingkungan sekitar 
dalam teks 
berbentuk recount 
dan nararative 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1.Teks fungsional : 
  - undangan 
  - pengumuman 
  - pesan 
  - iklan 
 
2.Tujuan komunikatif 
 
3.Ciri kebahasaan 
 
 
 
 
 
 
langkah retorika 
dari teks 
narrative / 
recount yang di 
baca 
8. Menentukan ciri  
kebahasaan teks 
narrative / 
recount  yang di 
baca 
9. Membaca teks 
narrative / 
recount lainnya  
 
 
1. Mencermati teks 
fungsional pendek 
terkait materi 
2. Menyebutkan 
jenis teks 
fungsional yang 
dicermati  
3. Membaca nyaring 
teks fungsional 
terkait materi 
4. Menjawab 
pertanyaan 
tentang informasi 
yang terdapat 
dalam teks 
5. Menyebutkan ciri-
ciri teks 
fungsional yang 
dibaca  
6. Membaca teks 
fungsional pendek 
lainnya dari 
berbagai sumber 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Mengidentifikasi 
berbagai 
informasi dalam 
teks fungsional 
 
 
 Mengidentifikasi 
tujuan 
komunikatif teks 
fungsional 
 
 Mengindentifikasi 
ciri kebahasaan 
teks fungsional 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Tes tulis 
 
 
Tes tulis 
 
 
Tes tulis 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
PG 
 
 
Jawaban singkat 
 
 
Jawaban singkat 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Choose the best 
option, a,b,c or d  
 
Answer the 
following 
questions 
 
Give short 
answers ! 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
5 x 40 menit 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1. Buku teks 
yang 
relevan 
2. Contoh teks 
fungsional 
3. Gambar 
terkait 
materi dan 
topik 
4. Benda 
sekitar 
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Mengetahui; 
Kepala Madrasah 
 
 
 
 
 
 
 
Guru Mapel Bahasa Inggris, 
 
 
 
 
  
 
 
 
 
RENCANA PELAKSANAAN PEMBELAJARAN 
3.13 4.18 
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Sekolah                            : SMP Negeri 3 Boyolali 
Mata Pelajaran                 : Bahasa Inggris 
Kelas/Semester                : VIII / Genap 
Materi Pokok                   : Narrative Text 
Alokasi Waktu                 : 2 x 40 menit 
 
 
A. KOMPETENSI INTI (KI)  
K.I. 1: Menghargai dan menghayati ajaran agama yang dianutnya. 
K.I. 2 : Menghargai dan  menghayati perilaku jujur, disiplin, tanggung jawab, peduli (toleransi, 
gotong royong ) santun, percaya diri dalam berinteraksi secara efektif dengan 
lingkungan sosial dan alam dalam jangkauan pergaulan dan keberadaanya 
K.I. 3 : Memahami dan menerapkan pengetahuan (faktual, konseptual, dan prosedural) 
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni budaya terkait 
fenomena dan kejadian tampak mata. 
K.I 4 : Mengolah, menyaji, dan menalar dalam  ranah konkret (menggunakan, mengurai, 
merangkai, memodifikasi, dan membuat) dan ranah abstrak (menulis, membaca, 
menghitung, menggambar, dan mengarang)  sesuai dengan yang dipelajari di sekolah 
dan sumber lain yang sama dalam sudut pandang/teori 
 
 
       B. KOMPETENSI DASAR DAN INDIKATOR 
No. Kompetensi Dasar Indikator 
1 
1.1 Mensyukuri kesempatan dapat 
mempelajari bahasa inggris sebagai bahasa 
pengantar komunikasi internasional yang 
diwujudkan dalam semanagat belajar. 
Menunjukkan sikap sungguh-sungguh 
dalam belajar 
2 
2.3 Menunjukkan perilaku tanggung 
jawab, peduli, kerja sama, dan cinta damai, 
dalam melaksanakan komunikasi 
fungsional. 
Menunjukkan perilaku tanggung jawab, 
peduli, kerja sama, dan cinta damai, dalam 
melaksanakan komunikasi fungsional. 
3 
3.14 Memahami fungsi sosial, struktur 
teks, dan unsur kebahasaan dari teks 
naratif berbentuk fabel, sesuai dengan 
konteks penggunaanya. 
- Menemukan fungsi sosial dari teks naratif 
pendek berbentuk fabel 
- Menemukan Struktur teks dari teks 
naratif pendek berbentuk fabel 
- Menemukan Unsur kebahasaan dari teks 
naratif pendek berbentuk fabel 
4 
4.18 Menangkap makna teks naratif lisan 
dan tulis, berbentuk fabel pendek dan 
sederhana penggunaanya. 
- Menemukan makna teks Naratif lisan 
berbentuk fabel pendek sederhana 
dengan baik 
- Menemukan makna teks Naratif tertulis 
berbentuk fabel pendek dan sederhana 
dengan benar 
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C. TUJUAN PEMBELAJARAN  
Melalui pembelajaran scientifik siswa dapat :  
1. Terampil memahami, menyatakan, dan menanyakan teks naratif, berbentuk fabel pendek 
dan sederhana untuk memperoleh hiburan, menghibur dan mengajarkan nilai-nilai luhur 
melalui fabel dengan benar 
2. Menggunakan ungkapan dengan struktur teks yang runtut dengan unsur kebahasaan yang 
benar dan sesuai konteks, secara jujur, disiplin, percaya diri, bertanggung jawab, peduli, 
kerja sama, dan cinta damai dengan baik. 
 
D. MATERI PEMBELAJARAN 
The lion and the mouse 
It was a hot day in the forest. Serho the lion ate a big meal. He was very tired. He went to sleep 
under the shady tree. Mitu the mouse was playing happily in the forest. He jumped into the lion here 
and there. He saw Serho’s tail. It climbed up his tail. Serho did not wake up. Mitu became a little bored. 
He wanted to have some fun. He run of Serho’s back. Serho still wasn’t get up. Oo..it was great fun. . 
Mitu became even more bored and jumped into Serho’a head. Shero got up with a loud roar. He was 
very angry. He caught Mitu. Mitu was very scare.  
“King Shero I am sorry..please forgive me..i was only playing..pleasee..let me go. I should 
always be your friend. May be one day i can help you.” 
“Hahahahahahaaa..you are so small. How can you help big lion like me?” Anyway, this is too 
small to eat. I am also foul.  
“I will let you go.” 
 So Serho put down Mitu. A view days later, some hunters came to the forest. They spread net 
to catch animal. Serho was caught in the net. Serho was very angry. He roared loudly. 
‘aarrrggggg....aarggggg..” all the animals heard the lion. Mitu heard Serho. My friend is in trouble. He 
needs my helps. Mitu saw Serho caught in the net. He bit the net with his sharp teeth. And slowly make 
a big hole in it. Serho came of the net from the hole.  
“You are so small but you save my life.”  
“It is my task to help you King Shero.” 
“ We will be friend always.” 
 
Fungsi sosial   : Menghibur Pembaca 
Struktur teks   : It was . . . . . ., etc. 
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Unsur kebahasaan : Simple Past Tense 
                               Adjective 
 
 
E. METODE PEMBELAJARAN 
Pendekatan         : Scientific approach 
Model                 :  Project Based Learning 
 
 
F. MEDIA, ALAT, DAN SUMBER PEMBELAJARAN 
1. Media:            
a. Video fabel berdurasi 4 menit 
b. Gambar-gambar binatang 
2. Alat: 
a. LCD Projector 
b. Laptop 
c. Speaker 
3. Sumber Belajar: 
a. Gunawan, A.,  Khatimah, Y.R., dan Wachidah, S. Bahasa Inggris : When English rings 
the bell. Jakarta: Politeknik Negeri Media Kreatif 
b. Video diiunduh tanggal 25 Juni 2013 dari 
http://www.youtube.com/user/MapleLeafHashima 
 
 
 G. LANGKAH-LANGKAH KEGIATAN PEMBELAJARAN  
a. Pendahuluan/ Kegiatan Awal ( 5 menit) 
1. Guru masuk ke dalam kelas 
2. Guru memberikan salam kepada siswa dengan terlebih dahulu menyapa siswa dengan 
senyum pagi 
3. Guru meminta ketua kelas untuk memimpin doa terlebih dahulu 
4. Guru mengabsen siswa 
5. Guru memberikan motivasi dan apersepsi  
6. Guru menginformasikan tujuan pembelajaran 
 
b. Kegiatan Inti ( 25 menit) 
No
. 
Tahapan Pembelajaran Kegiatan Siswa Kegiatan Guru 
 
Mengamati 
 
 
 
 
1. Siswa menjawab tentang 
binatang apa yang dapat 
ditemui di sekitar 
mereka 
 
2. Siswa mengamati video 
 
3. Setelah video selesai 
1. Guru bertanya tentang 
bianatng apa yang sering 
mereka temui di sekitar 
mereka 
2. Guru memutar video 
lewat LCD 
3. Guru mengajukan 
pertanyaan pancingan 
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siswa menjawab sedikit 
pertanyaan 
kepada siswa 
 
Menanya 
 
 
 
 
1. Siswa dibagi menjadi 8 
kelompok yang tiap 
kelompok terdiri dari 4 
siswa 
2. Siswa mendapat lembar 
tugas dari guru 
3. Siswa bertanya kepada 
guru tentang soal-soal 
yang mungkin belum 
jelas 
1. Guru membagi siswa 
menjadi 8 kelompok 
yang tiap kelompok 
terdiri dari 4 siswa 
2. Guru membagi lembar 
tugas kepada siswa 
3. Guru menjawab 
pertanyaan siswa sambil 
berkeliling ke setiap 
kelompok 
 
Mengumpulkan informasi 
 
 
 
 
1. Siswa mengerjakan tugas 
dari guru yaitu mencari 
persamaan kata dari soal 
berdasarkan tayangan 
video 
2. Siswa mengerjakan soal 
dari guru berupa teks 
rumpang yang harus diisi 
dengan jawaban yang 
tersedia yang berdasar 
dari cerita tayangan 
video 
1. Guru melihat pekerjaan 
siswa sambil mengecek 
dan bertanya apa ada 
kesulitan 
 
2. Guru melihat pekerjaan 
siswa dan mengecek 
ulang ke setiap 
kelompok  
 
Mengasosiasikan 
 
 
 
 
1. Perwakilan kelompok 
maju untuk 
mempresentasikan hasil 
kerja kelompok 
2. Siswa diberi teks yang 
berbeda 
 
3. Siswa mencari kata kerja 
dan kata sifat yang ada 
di dalam teks 
 
1. Guru menilai pekerjaan 
tiap kelompok yang 
dipresentasikan 
  
2. Guru memberikan teks 
yang berbeda kepada 
kelompok 
3. Guru windows shopping 
 
 
 
 
Mengkomunikasikan 
 
 
 
 
1. Siswa maju membacakan 
teks yang baru 
 
 
 
 
 
2. Siswa menulis jurnal 
tentang pengalaman 
belajar hari ini apakah 
menyenangkan atau 
1. Guru menilai siswa dan 
memberi penilaian di 
aspek ucapan, intonasi 
dan ekspresi dan 
performance saat 
membaca hasilnya di 
depan kelas  
2. Guru meminta siswa 
membuat jurnal tentang 
pelajaran yang telah 
disampaikan  
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tidak.  
 
 
c. Penutup ( 10 menit) 
1. Guru bertanya kepada siswa tentang kesulitan pelajaran hari ini 
2. Guru bersama siswa membuat kesimpulan  
3. Guru memberi pekerjaan rumah kepada siswa terkait pelajaran hari itu 
4. Guru menyampaikan topik yang akan datang 
5. Guru menutup pelajaran dengan salam. 
 
 
H.PENILAIAN 
1. ASPEK PENGETAHUAN 
Teknik Penilaian: Tertulis 
Bentuk Instrumen : 
Lembar Kerja Siswa I 
Match synonym words in column A to column B 
No A B 
1 It was a hot day in the forest. A. cool 
2 Serho the lion ate a big meal. B. warm 
3 He was very tired. C. large 
4 He went to sleep under the shady tree. D. jaded 
5 Mitu became a little bored. E. weary 
  
 
Lembar Kerja Siswa II  
Choose the   suitable words into the text 
 So Serho put down Mitu. A view days later, some hunters (1.) come / came to the forest. They 
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(2.) spread / spread net to catch  animal. Serho was caught in the net. Serho was very angry. He roared 
loudly. ‘aarrrggggg....aarggggg..” all the animals (3.) hear / heard the lion. Mitu heard Serho. My 
friend is in trouble. He needs my helps. Mitu (4.) see / saw Serho (5.) was / were caught in the net. He 
bit the net with his sharp teeth. And slowly make a big hole in it. Serho came of the net from the hole.  
Kunci Jawaban : 
Lembar Kerja I                                                   Lembar Kerja II 
1. B. Warm                                                          1. Came 
2. C. Large                                                           2. Spread 
3. D. Jaded                                                           3. Heard 
4. A. Cool                                                             4. Saw 
5. E. Weary                                                          5. Was  
 
 
 
NORMA PENILAIAN 
No. Uraian NILAI 
1 Jawaban Betul 4 
2 Jawaban Salah 2 
3 Tidak mengerjakan 0 
 
2. ASPEK KETERAMPILAN 
 
The two horses and robbers 
 Two horses were on the same path. The first, who worked for a miller, was loaded 
with oats. 
 The other was owned by a banker and was carrying a chest full of golden coins. 
Because of this, it trotted along way proudly, full of itself. 
 Hearing the clinking, some robbers realized that it was carrying a treasure. As they 
wanted  stole it, they beat the horse badly with sticks. 
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 “You see,” explained the first horse. “Being rich and important has its 
drawbacks”. 
 Teknik Penilaian : Unjuk Kerja  
 Detail penilaian : Reading, ketepatan dan kesesuaian menggunakan struktur teks dan unsur 
kebahasaan  
 
Rubrik penilaian ketrampilan 
No. Unsur Deskripsi 
Perolehan 
skor 
1.  Kelancaran 4 = sangat lancar 
3 = lancar 
2 = cukup lancar 
1 = tidak lancar 
 
2.  Pengucapan 4 =  sempurna 
3 = ada kesalahan tapi tidak mengganggu makna 
2 = ada kesalahan dan mengganggu makna 
1 = banyak kesalahan dan mengganggu makna 
 
3.  Intonasi 4 =  sempurna 
3 = ada kesalahan tapi tidak mengganggu makna 
2 = ada kesalahan dan mengganggu makna 
1 = banyak kesalahan dan mengganggu makna 
 
4.  Pemahaman 4 = sangat memahami 
3 = memahami 
2 = cukup memahami 
1 = kurang memahami 
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3. ASPEK SIKAP:   
 Teknik Penilaian: Observasi 
 Detail Penilaian: Guru mengamati aspek sikap dari kegiatan siswa selama pembelajaran.  
Rubrik Aspek Sikap 
No. 
Butir 
Sikap 
Deskripsi 
Perolehan 
skor 
1. Sungguh-
sungguh 
 
4 : tidak pernah menunjukkan sikap tidak sungguh-
sungguh 
3 : pernah menunjukkan sikap tidak sungguh-sungguh 
2 : beberapa kali menunjukkan sikap tidak  sungguh-
sungguh 
1 : sering menunjukkan sikap tidak  sungguh-sungguh 
 
2. Percaya diri 4 : tidak pernah menunjukkan sikap tidak percaya diri 
3 : pernah menunjukkan sikap tidak percaya diri 
2 : beberapa kali menunjukkan sikap tidak  percaya diri 
1 : sering menunjukkan sikap tidak  percaya diri 
 
3. Jujur 4 : tidak pernah menunjukkan sikap tidak jujur 
3 : pernah menunjukkan sikap tidak jujur 
2 : beberapa kali menunjukkan sikap tidak  jujur 
1 : sering menunjukkan sikap tidak  jujur 
 
4. Tanggung 
jawab 
4 : tidak pernah menunjukkan sikap tidak tanggung 
jawab 
3 : pernah menunjukkan sikap tidak tanggung jawab 
2 : beberapa kali menunjukkan sikap tidak  tanggung 
jawab 
1 : sering menunjukkan sikap tidak  tanggung jawab 
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List of The Student 
No Experiment Class Class Control Class Class 
5. Peduli 4 : tidak pernah menunjukkan sikap tidak peduli 
3 : pernah menunjukkan sikap tidak peduli 
2 : beberapa kali menunjukkan sikap tidak  peduli 
1 : sering menunjukkan sikap tidak  peduli 
 
           
135 
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(NHT) (DI) 
1 Aisha Destina VIII A Anisa Nur Hidayah VIII B 
2 Alfina Aunin Sholichah VIII A Arifin Pramana P VIII B 
3 Andy Abdulloh FP VIII A Ayu Dwi Sukmawati VIII B 
4 Anggi Bagus P VIII A Bari Takbir S VIII B 
5 Anggiri Yomi Nur J VIII A Deas Kurniawan VIII B 
6 Anggraini W VIII A Deanta Shiantika D VIII B 
7 Anwar Nugroho VIII A Dian Ayu Susilowati VIII B 
8 Apri Diah Anggraini VIII A Elmafida Ulliya VIII B 
9 Aurora Dyah Sekar A P VIII A Endri Hastuti VIII B 
10 Bagas Pratitis P A VIII A Eti Rini Kurnawati VIII B 
11 Danar Mahendra K VIII A Faiz Fahrudin VIII B 
12 Dimas Raditya S VIII A Faizal Nur Huda VIII B 
13 Dommy Ryan Nugroho VIII A Faizal riski Wijaya VIII B 
14 Fahmi Gifhari VIII A Fatimah Ratna P VIII B 
15 Fitri Tiara Kasih VIII A Fefi Prasiwi VIII B 
16 Ihkwanudin VIII A Ida Septi Sarasati VIII B 
17 Irma Dwi Wijayanti VIII A Ika Nur Alifah VIII B 
18 Isti koriah VIII A Ilham Martono VIII B 
19 Lisa Ayu Ratna Sari VIII A Indah Permatasari VIII B 
20 Nila Ismi Syalwalti VIII A Lida Hawiwika VIII B 
21 Novi Rahmawati VIII A Luthfia Balqistia H VIII B 
22 Nur Cholis Masjid VIII A Muhammad Adhim D VIII B 
23 Rani Umi Sholikhah VIII A Nia Ismawati A VIII B 
24 Renita Esti Apriyani VIII A Ovyn Sylvia H VIII B 
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25 Rika Afrik Istikomah VIII A Pramudya Rama S VIII B 
26 Rosyid Jailani Shodiq VIII A Rahmat Rizal A.N VIII B 
27 Siti Nur Fahrunnisa B VIII A Rudi kurniawan VIII B 
28 Tania Amorita VIII A Sandika Tigor VIII B 
29 Tian Kristanto VIII A Siti Alifah W VIII B 
30 Warto Nur Prasetyo VIII A Sulastri Handayani VIII B 
31 Widhi Prakoso Utomo VIII A Yahya Ariyanto P VIII B 
32 Yanuar Budi Mariana VIII A Yusita Dyka Aliria S VIII B 
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INTERVIEW NOTES 
 
Tanggal : 26 februari 2015 
Tempat : Ruang guru 
 Obyek : pak Mahfud Efendi (guru bahasa inggris kelas VIII) 
Pewawancara: Eko Sugeg Haggoro 
The researcher : Assalamu’alaikum, sebelumnya mohon maaf pak, bisa minta 
waktunya sebentar untuk interview? 
The teacher : Waalaikum salam mas, iya mas ada yang bisa saya bantu? 
The researcher : Perkenalkan nama saya Eko Sugeng Hanggoro saya ada perlu 
dengan anda pak. Boleh minta waktunya sebentar? 
 The teacher : Oh ya mas. Apa  yang bisa saya bantu?  
The researcher : Saya mau mengadakan penelitian di Madrasah sini pak. 
The Teacher : Mau penelitian di kelas berapa? 
The researcher : Kelas VIII… Bapak mengajar semua kelas VIII atau hanya 
sebagian pak? 
The teacher : Saya mengajar kelas VIII semua mas. 
The researcher : Menurut anda kelas mana yang kurang dalam menerima 
pelajaran b.inggris? 
The teacher : Ya menurut saya hampir semua kelas satu kurang semangat 
dalam menerima pelajaran mas. Kadang ada yang main sendiri, 
ada juga yang clometan gak berhenti berhenti,  sampai saya 
kualahan.. tapi yang kelas cukup baik dalam belajar bahasa 
inggris yaitu kelas VIII A mas. 
The researcher : Bagaimana situasi dan kondisi saat bapak dalam mengajar 
Bahasa inggris? 
The teacher : kelasnya sih tidak terlalu ramai, hanya saja kok nilainya kok 
masih kurang ya… kurang perhatian dengan pelajaran, namanya 
masih kelas VII mas, masih terbawa sewaktu SD. Suka bercerita 
sendiri. 
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The researcher : Bagaimana kemampuan siswa kelas lain selain kelas VIII A 
dalam pemahaman bahasa inggris? 
The teacher : Ya biasa-biasa saja mas, nilainya ada yang bagus ada juga yang 
jelek. 
The researcher          : Biasanya, kendala apa yang dihadapi guru dalam pemberian materi 
bahasa inggris? 
The teacher : Anak itu kurang konsentrasi saat menerima pelajaran, 
contohnya ketika saya memberikan pertanyaan, mereka kadang 
sulit bahkan tidak bisa padahal baru saja saya jelaskan mbak, 
jadi harus berulangkali menjelaskan. 
The researcher : Kalau untuk kemampuan lebih khususnya, misalnya 
pemahaman teks bacaan? 
The teacher : Ya kurang mas, mereka kurang banyak menguasai kosakata 
bahasa inggris sehingga sulit memahami suatu teks bacaan. 
The researcher : Apakah dalam kelas murid sering percaya diri pak saat 
membaca suatu teks? 
The teacher : Kalau disuruh membaca teks mereka antusias mas tapi ya itu 
belum lancer jadi tetep saya pandu. 
The researcher : Pernahkah guru menggunakan media untuk meningkatkan 
pemahaman teks  siswa? 
The teacher :  belum mbak, hanya sebatas power point saja.  
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INTERVIEW NOTES 
Tanggal : 27 Februari 2015 
Tempat : depan kelas VIII A 
Infoman : siswa kelas VIII A 
Pewawancara : Anjar Pratiwiningrum 
Researcher : Halo dik, namanya siapa? 
Student : Dimas mbak,  
Researcher : Bukan dik, saya mau mengadakan penelitian disini, saya ngajar disini 
sebentar kok.   
Student : penelitian apa mas? 
Researcher : Untuk tugas skripsi dik,  boleh Tanya-tanya sedikit? 
Student : Meh Tanya apa mas? 
Researcher : Gini, Dimas suka pelajaran bahasa inggris? 
Student : Suka sih mas, sedikit. Lebih suka matematika. 
Researcher : Lha kenapa? 
Student :  Kadang-kadang saya gag suka alias bosan mas, hehe 
  susah juga mbak, apalagi kalau disusruh ngerjain soal, saya gag ngerti 
artinya mas hehe 
Researcher : Kan udah diterangin pak guru? 
Student : Ya sudah mbak tapi tetep susah mas,,hehe 
Researcher :  pak Mahfud kalau ngajar bahasa inggris gimana? 
Student : ya gitu mas suka mbosenin kalo nerangin, biasannya ngasih bacaan 
trus kita analisis sendiri. Nah kan kita gak tau artinya jadi kalo dikasih 
pertanyaan sering kesusahan mas 
Researcher : Lalu cara kamu ngatasi kesulitan kamu gimana? 
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Student : Banyak tanya mas, sama temen sama pak guru juga, pokoke gak takut 
tanya mbak kalo gak paham  
Researcher : oh gitu, makasih ya  
 
 
 
 
INTERVIEW SHEET 
Tanggal : 27 Februari 2015 
Tempat : depan kelas VIII B 
Infoman : siswa kelas VIII B 
Pewawancara : Anjar Pratiwiningrum 
The researcher : Selamat siang, dengan dik siapa??? 
The student : Nisrina…(Senyum) 
The researcher : Bisa minta waktu sebentar? 
The student : Bisa mas… 
The researcher : Ini mau ngobrol – ngobrol dengan adik Nisrina, tentang 
pelajaran Bahasa Inggris yang diajar oleh pak Mahfud. 
Menurut kamu pelajaran Bahasa Inggris itu bagaimana? 
The student : Sulit… (Senyum) 
The researcher : Sulitnya bagaimana? Tolong dijelasin… 
The student : Kosa kata itu banyak yang harus di hafalin mas. 
179 
 
The researcher : Sejauh ini dik Nisrina dalam beberapa materi dalam 
bahasa inggris terutama ada bacaan atau Reading Bisa 
memahami bacaan nggak? 
The student : Enggak… hehehe (Senyum) 
The researcher : Punya kamus kan? Terus buka kamusnya sering? 
The student : Punya. Enggak mbak bukanya males hehehe…(senyum 
malu) 
The researcher : Terus menurut kamu pelajaran itu lebih enak di 
kelompokkan atau individu saja? Alasanya apa? 
The student : Individu mbak, karena lebih nyaman. 
The researcher : Terus pernah di buat kelompok nggak selama pak 
Mahfud mengajar? 
The student : Pernah, tapi menurut saya malah gak kondusif mas. Jadi 
saya tidak bisa konsentrasi dalam mengerjakan tugas – 
tugas atau dalam kegiatan belajar-mengajar. 
The researcher : Karena apa ya? 
The student : Ya gitu mbak, antar kelompok malah bicara sendiri-
sendiri.  
The researcher : Ya sudah makasih yaaa dik Nisrina  
The student : Iya mas… 
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Pre test Task and Key Answer 
Questions 1-10 refer to the following passage. 
The most familiar speleothems (from the Greek word spelaion for the cave and thema 
for deposit), the decorative dripstone features found in caves, are stalactites and 
stalagmites. Stalactites hang downward from the ceiling of the cave and are formed as 
drop after drop of water slowly trickles through crack on the cave roof. Stalagmites 
grow upward from the floor of the cave, generally as a result of water dripping from an 
overhead stalactite. A column forms when a stalactite and a stalagmite grow until they 
join. A “curtain” or “drapery” begins to form on an inclined ceiling when drops of water 
trickle along a slope. 
Natural openings on the surface that lead to caves are called sinkholes. or swallow holes. 
Streams sometimes disappear down these holes and flow through the cavern. Rivers 
may flow from one mountain to another through a series of caves . Some caverns have 
sinkholes in their floors. Water often builds up a rim of dripstone around the edge of the 
hole. Dripping water often contains dissolved minerals as well as acid. These minerals 
too will be deposited; and they may give rich coloring to the deposits. If minerals in the 
water change, layers of different colors may be formed. 
1.Stalagmites are formed by … 
(A) drops of water which enter through cracks in the ceiling. 
(B) underground rivers which flow through the cave. 
(C) water dripping from an overhead stalactite. 
(D) water which trickles down a slope. 
Jawaban : (C) water dripping from an overhead stalactite. 
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2. Sinkholes are … 
(A) the decorative dripstone features found in caves. 
(B) natural openings on the surface that lead to caves. 
(C) colorful layers of mineral deposits. 
(D) None of the above 
Jawaban : (B) natural openings on the surface that lead to caves. 
3. Which speleothem grows upward from the floor? 
(A) Stalagmites 
(B) Stalactites 
(C) Sinkholes 
(D) Curtains 
Jawaban : (A) Stalagmites 
4. An “inclined ceiling” is one which … 
(A) is straight. 
(B) is crooked. 
(C) is slanted. 
(D) is wet. 
Jawaban : (C) is slanted. 
5. Which of the following are NOT caused by dripping water? 
(A) Stalactites 
(B) Stalagmites 
(C) Slopes 
(D) Curtains 
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Jawaban : (C) Slopes 
6. The information in the passage is most relevant to which field of study? 
(A) Geography 
(B) Archaeology 
(C) Physics 
(D) Geology 
Jawaban : (D) Geology 
7. “ Curtains” can also be called … 
(A) column. 
(B) draperies. 
(C) stalagmites. 
(D) rims. 
Jawaban : (B) draperies. 
8. The word speleothem comes from which language? 
(A) Latin 
(B) French 
(C) Greek 
(D) English 
Jawaban : (C) Greek 
9. Stalagmites are formed by … 
(A) drops of water which enter the cave through cracks in the ceiling. 
(B) underground rivers which flow through the cave. 
(C) water which seeps through the cave floor. 
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(D) water which trickles down a slope. 
Jawaban : (A) drops of water which enter the cave through cracks in the ceiling. 
10. Which speleothem hangs from the ceiling of a cave? 
(A) Stalagmites 
(B) Stalactites 
(C) Columns 
(D) Rimstones 
Jawaban : (B) Stalactites 
Questions 11-20 refer to the following passage. 
Horse owner who plan to breed one or more mares should have a working knowledge of 
heredity and know how to care for breeding animals and foals. The number of mares 
bred that actually conceive varies from about 40 to 85 percent, with the average running 
less than 50 percent. Some mares that do conceive fail to produce living foals. This 
means that, on average, two mares are kept a whole year to produce one foal, and even 
then, some foals are disappointments from the standpoint of quality. 
By careful selection, breeders throughout history have developed various kinds of horses 
with a wide variety of characteristics to suit many different needs. The Great Horse of 
the Middle Ages, for example was bred for size and strength to carry a heavily armored 
knight. The massive horses of such breeds are often called “cold blooded.” The Arabs 
bred lithe dessert horses that were small and swift. These animal are often referred to as 
“hot blooded.” Cross-breeding of hot blooded and cold-blooded horses for certain 
characteristics produced breeds ranging from riding horses to draft horses. 
The Thoroughbred id considered by many to be high point of elegance and fine selective 
breeding. Many person mistakenly apply the name Thoroughbred to any purebred horse. 
But a Thoroughbred is a distinct breed of running horses that traces its ancestry through 
the male line directly back to three Eastern stallions: the Byerly Turk, the Darley 
Arabian, and the Godolphin Barb. For convenience the breeds of horses are often 
divided into three major groups: (1) ponies, (2) heavy, or draft horses, and (3) light 
horses. 
11. Which of the following is not an example of an Eastern stallion? 
(A) Byerly Turk 
(B) Darley Arabian 
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(C) Thoroughbred 
(D) Godolphin Barb 
Jawaban : (C) Thoroughbred 
12. Which of the following was NOT a characteristic of the Great Horse of the Middle 
Ages? 
(A) Largesize 
(B) Swiftness 
(C) Strength 
(D) “Cold-bloodedness” 
Jawaban : (B) Swiftness 
13. It can be inferred from the passage that cold-blooded and hot-blooded horses were 
cross-bres for what reason? 
(A) Such cross-breeding was a safer means of reproduction. 
(B) Cross-bred horses were preferred by Arabs. 
(C)By cross-breeding, horses with desirable mixed characteristic could be produced. 
(D) Cross-breeding produced Thoroughbred horses. 
Jawaban : (C) By cross-breeding, horses with desirable mixed characteristic could be 
produced. 
14. In line 11. “lithe” most nearly means 
(A) graceful 
(B) clumsy 
(C) massive 
(D) bulky 
Jawaban : (A) graceful 
15. Which of the following is NOT one of the major divisions of horse breeds? 
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(A) Draft horses 
(B) Ponies 
(C) Foals 
(D) Light horses 
Jawaban : (C) Foals 
16. According to the passage, which of the following horses is considered to be the 
finest purebred? 
(A) Darley Arabian 
(B) Thoroughbred 
(C) Godolphin Barb 
(D) Byerly Turk 
Jawaban : (B) Thoroughbred 
17. To conceive is to … 
(A) become sick. 
(B) become pregnant. 
(C) die. 
(D) be born. 
Jawaban : (B) become pregnant. 
18. A foal is a 
(A) male horse 
(B) female horse 
(C) old horse 
(D) baby horse 
Jawaban : (D) baby horse 
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19. The average amount of mares bred which actually conceive is less than what 
percent? 
(A) 40 
(B) 85 
(C) 50 
(D) 75 
Jawaban : (C) 50 
20. A mare is a 
(A) Male horse 
(B) Baby horse 
(C) Female horse 
(D) Old horse. 
Jawaban : (C) Female horse 
Questions 21-30 refer to the following passage. 
We believe the Earth is about 4.6 billion years old. At percent we are forced to look to 
other bodies in the solar system for hints as to what the early history of the Earth was 
like. Studies of our moon, Mercury, Mars, and the large satelites of Jupiter and Saturn 
have provided ample evidence that all these large celestial bodies had formed. This same 
bombardment must have affected Earth as well. The lunar record indicates that the rate 
of impacts decreased to its present low level about 4 billion years ago. On Earth, 
subsequent erosion and crustal motions have obliterated the craters that must have 
formed during this epoch. 
Scientists estimate the Earth’s age by measuring the ratios of various radioactive 
elements in rocks. The oldest Earth’s rocks tested thus far are about 3 1/3 billion years 
old. But no one knows whether these are oldest rocks on Earth. Tests on rocks form the 
moon and on meteorites show that these are about 4.6 billion years old. Scientists 
believe that this is the true age of the solar system and probably the true age of the 
Earth. 
21. In line 8, the word “obliterated” means 
(A) created 
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(B) destroyed 
(C) changed 
(D) eroded 
Jawaban : (B) destroyed 
22. According to this passage, how do scientists estimate the age of the Earth? 
(A) By measuring the ratios of radioactive elements in rocks 
(B) By examining fossils 
(C) By studying sunspots 
(D) By examining volcanic activity 
Jawaban : (A) By measuring the ratios of radioactive elements in rocks 
23. Scientists estimate the age of the Earth as … 
(A) 3 1/3 billion years old. 
(B) 4 billion years old. 
(C) 4.6 billion years old. 
(D) 6 billion years old. 
Jawaban : (C) 4.6 billion years old. 
24. Which of the following processes led to the obliteration of the craters formed by the 
bombardment of the Earth by the celestial bodies? 
(A) Volcanic activity 
(B) Solar radiation 
(C) Gravity 
(D) Crustal motions 
Jawaban : (D) Crustal motions 
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25. According to the passage, why are scientists forced to look at other bodies in the 
solar system to determine the early history of the Earth? 
(A) Human alteration of the Earth 
(B) Erosion and crustal motions 
(C) Solar flares 
(D) Deforestation 
Jawaban : (B) Erosion and crustal motions 
26. What is the BEST title for this passage? 
(A) “Determining the Age of the Earth” 
(B) “Determining the Age of the Solar System” 
(C) “Erosion and Crustal Motion of Earth” 
(D) “Radioactive Elements in Rocks” 
Jawaban : (A) “Determining the Age of the Earth” 
27. Which of the following bodies was NOT studied to give evidence that the Earth was 
bombarded in its early history? 
(A) Mars 
(B) Mercury 
(C) Jupiter 
(D) Earth’s moon 
Jawaban : (C) Jupiter 
28. Bombardment of the Earth at one time by various sized bodies is 
(A) inferred from what happened on other planetary bodies. 
(B) documented fact. 
(C) proven by the lunar record. 
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(D) indicated by erosion. 
Jawaban : (A) inferred from what happened on other planetary bodies. 
29. The level of impacts of the bombardments of Earth have 
(A) decreased to below normal. 
(B) increased to a current high. 
(C)increased after a periodic low. 
(D) decreased to a current low. 
Jawaban : (D) decreased to a current low. 
30. In line 6, the word “bombardment” means 
(A) an avoidance. 
(B) an assault. 
(C) an effect. 
(D) a cause. 
Jawaban : (B) an assault. 
The Houses of the Toraja 
 
The ethnic groups in the mountain regions of southwest and central Sulawesi (Celebes) 
are known by the name of Toraja, which has come to mean "those who live upstream" 
or "those who live in the mountains". Their name is in fact derived from the word Raja, 
which in Sanskrit means "king". The society is hierarchically structured: the noblemen 
are called rengnge, the ordinary people to makaka, and the slaves to kaunan; birth 
determines which rank a person will occupy.  
 
The distinctive features of the traditional houses (tongkonan) of the Toraja are the 
"buffalo horns", the roof design and the rich decoration on the walls. The buffalo is a 
symbol of status, courage, strength and fighting spirit.  
 
Designed as a representation on the universe, the tongkonan is constructed in three parts: 
the upper world (the roof), the world of humans (the middle of the building), and the 
underworld (the space under the floor). The highly distinctive roors constructed by the 
Toraja given rise to various ingenious interpretations. Certainly the roof is something of 
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deep significance for the Toraja, and even today they build "modern" (in other words 
houses built with cement) houses with such roofs. 
 
31.  What is the text about? 
a. The culture of Toraja 
b. The society of Toraja 
c.  The distinctive features of traditional houses 
d. The decription of a traditional houses of Toraja 
 
Jawaban: (A) 
32. “… and even today they bulid modern…” (paragraph 3) 
The underlined word refers to… 
a. Raja 
b. Rengnge 
c. Society 
d. Toraja people 
 
Jawaban: (B) 
33.  What are the ordinary people commonly called? 
a. Tongkonan 
b. Makaka 
c. Celebes 
d. Rengnge 
 
Jawaban: (C) 
34.  Which of the following does not symbolize a buffalo? 
a. Status 
b. Courage 
c. Strength 
d. Cowardice 
 
jawaban:  (B) 
Suramadu Bridge 
 The Suramadu Bridge (Indonesian: JembatanSuramadu), also known as the 
Surabaya–Madura Bridge, is a bridge with three cable-stayed sections constructed 
between Surabaya on the island of Java and the town of Bangkalan on the island of 
Madura in Indonesia. Opened on June 10, 2009, the 5.4-km bridge is the longest in 
Indonesia and the first bridge to cross the Madura Strait. 
 The cable-stayed portion has three spans with lengths 192 m, 434 m and 192 m. 
The bridge has two lanes in each direction plus an emergency lane and a dedicated lane 
for motorcycles. The first toll bridge in Indonesia, fares have been initially set at Rp. 
30,000 (US$3 in 2009) for four-wheeled vehicles and Rp. 3,000 (US$0.30) for two-
wheelers. 
The bridge was built by a consortium of Indonesian companies PT AdhiKarya and PT 
WaskitaKarya working with China Road and Bridge Corp. and China Harbor 
Engineering Co. Ltd. The total cost of the project, including connecting roads, has been 
estimated at 4.5 trillion rupiah (US$445 million). 
 Construction was started on August 20, 2003. In July 2004, a girder collapsed, 
killing one worker and injuring nine others. Work on the bridge halted at the end of 
2004 due to lack of funds, but was restarted in November 2005. The main span of the 
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bridge was connected on March 31, 2009, and the bridge was opened to the public in 
June 10, 2009.Within a week of the opening, it was discovered that nuts and bolts as 
well as maintenance lamps had been stolen and that there was evidence of vandalism of 
cables supporting the main span. 
35. What is the purpose of the text above?  
a. To entertain people about Suramadu Bridge 
b. To persuade people about the beauty of Suramadu Bridge 
c. To describe Suramadu Bridge 
d. To inform the readers about Suramadu Bridge 
 
Jawaban: (A) 
36. Suramadu’s bridge also known as…. 
a. Longest bridge 
b. sura and madu 
c. Surabaya-Madura bridge 
d. toll bridge 
 
jawaban: (D) 
37. Suramadu’s bridge connects the island… 
a. Java and Sumatra 
b. Java and Bali 
c. Sumatra and Kalimantan 
d. Java and Madura 
 
Jawaban: (D) 
38. Length of the Suramadu’s bridge is…. 
a. 5.400 meters 
b. 192 meters 
c. 494 meters 
d.  526 meters 
 
Jawaban: (B) 
39. The following statement is true, except …. 
a. Suramadu’s bridge is also known Surabaya-Madura bridge 
b.  the long of Suramadu’s bridge is 5400 meters 
c. suramadu’s bridge connects the islands of Java and Madura 
d. bridge was opened on March 31, 2009 
 
jawaban: (A) 
40. When the bridge was built? 
a. March 31, 2009 
b. August 20, 2003 
c. July 2004 
d. June 10, 2009 
 
Jawaban: (B) 
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Post test task and Key Answer 
 
The following text is for questions number 1 to 4. 
Pancasila Sakti Monument 
This historical monument is situated in lubang buaya village. It is built to 
commemorate the seven national heroes who are kidnapped and killed by 
communist rebels. 
Visiting this place can make our deep feeling as if we are involved and 
we can imagine how cruel and violence the rebels did to our generals at that time. 
The dioramas performed, even make us tremble and want to do vengeance. 
Parts of the monument area are death well, communist rebellion museum, 
original houses used by the communist to arrange their plan and strategy before 
their real movement on the 30th of September 1965 and some real evidence left 
by our Revolution general. Pancasila Sakti monument is one of historical that to 
defend our independence is a heavier duty that to get it. 
1. What is the purpose of the text above?  
a. To persuade people about the beauty of Pancasila Sakti Monument  
b. To entertain people about Pancasila Sakti Monument 
c. To retell the story behind the building of Pancasila Sakti Monument 
d. To inform the readers about Pancasila Sakti Monument 
e. To describe Pancasila Sakti Monument  
  
2. The aim of building the monument is to…. 
a. Provide a tourist resort 
b. Make us feel vengeance to communist 
c. Commemorate the revolution 
d. Defend our independent 
e. To imagine how cruel and violence the rebels did 
 
3. From the text we can say that the rebels are…. 
a. Very brave to kidnap the generate 
b. Cruel and Violence 
c. Commemorate the Revolution heroes 
d. Vengeance and independent 
e. tremble  
4. What is paragraph one about? 
a. The location of the monument 
b. The cruel action of the rebels 
c. The measurement of the monument 
d. The aim of the building the monument 
e. The part of the monument   
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Text 2 
The following text is for questions number 5 to 8. 
 
Pyramid is a very large structure with four sides. Each side is shaped like a 
triangle and the four sides merge to form a single point on top. 
 Pyramids were built in many parts of the world but the most famous are 
located in Egypt. More than four thousands ago, an Egyptian pharaoh or king, 
named Zoser had the first pyramid build. It was a burial tomb for him when he 
died. Up to his time, upon death Egyptians were buried in small tombs called 
mastabas. Zoser’s Step pyramid near Cairo was the world’s first all-stone 
structure. 
 Last Pharaoh built other pyramids. Cheop built a huge pyramid at Giza. 
His great pyramid was composed of over two million stone blocks, each one 
weighting from two to fifteen tons. It took approximately twenty-three years to 
complete this huge structure. 
 The Indian of Central America and Mexico also built pyramids. These 
pyramids, however, have flat tops, they also have steps on the side. The Pyramid 
of the Sun near Mexico city is larger at the base than any Egyptian pyramid. The 
tallest pyramid in the Western Hemisphere is located near Tikal, Guatemala. 
 
5. How was the construction of pyramid at Giza? 
 a. Its top was flat    b. Its shape was triangle   
c. It had all-stone structure  d. It was formed steps on the side 
e. It consists millions of stone blocks 
6. One of the differences between pyramids in Mexico and the ones in Egypt is 
that the pyramids…. 
 a. in Mexico have steps inside it  b. in Mexico have flat tops 
 c. in Egypt are bigger and taller  d. in Egypt have steps on the side 
 e. in Mexico are more well-known 
7. The Pyramid of Cheops…… 
 a. was built for all Pharaohs  b. formed a tomb in its structure 
 c. took more than two decades to build d. was the tallest pyramid among 
others 
 e. was a burial structure for all pharaohs 
8. The text tells about .... 
a. Tells about Egypt 
b. The history of Egyptian 
c. The Pharaoh 
d. The history of Pyramid 
e. How Pyramid was bult 
 
 
Text 3 
The following text is for questions number 9 to 14. 
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Yogyakarta is one of the nicest places I have ever visited. II is a city in 
south of Java Island. It is a pupular holiday resort for people who like cultural and 
historical sites. 
Yogyakarta is a small city but there are lots of different things to see there 
are many temples in the province, such as Prambanan, Kalasan, and Sambi Sari. 
There are also two palaces that we must not miss, Hamengkubuwono and Paku 
Alam palace. Yogyakarta is a tropical city. There are lots of palm trees and other 
tropical fruit trees. There are also beautiful beaches, such as Parangtritis, Krakal, 
Kukup, Glagah. It is not difficult to get around the city at the day because taxis 
and buses are easily found. Unfortunately, there is no bus in the evening. The only 
way to see the nightlife of the city is by taxi, but it is rare at night. 
 
9. What is the social function of the text? 
a. To retell an event 
b. To persuade the readers to visit Yogyakarta 
c. To describe Yogyakarta    
d. To share with others or the readers 
e. To deal with the experience of the writer when 
 
10.  Which one is incorrect about Yogyakarta? 
a. It  has two palaces, Hamengkubuwono and Paku Alam Palace 
b. It has cultural and historical sites 
c. Prambanan is one of the temples in Yogyakarta 
d.  There are many taxis and buses at the day and at night 
e. It is located in south of Java island. 
 
 11  The text above is classified into a/an... 
a. recount 
b. narrative 
c. report 
d. news item 
e. descriptive 
 
12.  The text is written in the form of... 
a. simple present tense 
b. past simple tense 
c. present continuous tense 
d. past perfect tense 
e. present future tense 
 
13.  The schematic structure of the text above is... 
a. general identification — description 
b. news worthy event— background— source 
c. orientation — events — reorientation 
d. goal— steps 
e. orientation   crisis   resolution 
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14.  The main idea of paragraph two is... 
a. Yogyakarta is one of the nicest places the writer has ever visited 
b. Yogyakarta is a small city but there are lots of different thing to see 
c. Hamengkubuwono and Paku Alam palace 
d. The only way to see the nightlife is by taxi 
e. Yogyakarta is a tropical city 
 
 
 
 
Text 4 
The following text is for questions number 15 to 20. 
 
Blaksands is a large seaside town. Half of the town lies to the north of the 
river black and the other half lie to the south. It is only a few kilometers to the 
nearest highway and just ten minutes drive from the city of harstone. 
         Situated near the beach are lots of brightly painted hotels, some of them are 
very old. Many big name department stores, as well smaller shops that sell 
souvenirs and gifts, are found on the main street just outside the town ceilre. The 
heart of town is occupied by older houses and many histoucal buildings. In recent 
years, some new housing estates have been developed to the south of the town. 
These are lots of things to do at blacksands. There is a harbor with boats for 
fishing and cruises. There are two beaches which are popular for various wiler 
events and whole year round swimming. A cinema, a swimming pool, a bowling 
alley as well as a fairground are located within the crown. Two parks and several 
playgrounds are also easily accessible from the crown centre and outlying housing 
estates. 
 
15. What is the type of the text ? 
      a.   recount 
      b.   narrative 
      c.    descriptive 
      d.   news item 
      e.   analytical exposition 
 
16. What is the text about ? 
      a.   department stores 
      b.   river black 
      c.    the city of harstone 
      d.   blacksands 
      e.   harbours 
 
17. What does paragraph 3 mainly describe ? 
      a.   fishing 
      b.   cruises 
      c.   activities 
      d.   bowling 
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      e.   swimming 
 
18. What can be found on the main street just outside the town centre ? 
      a.   smaller shops that sell souvenirs and gifts 
      b.   many big name department stores 
      c.    rots of brightly painted hotels 
      d.   many historical buildings 
      e.   some new housing estates 
 
19. What are close to the beach ? 
      a.   bright hotels 
      b.   bowling alleys 
      c.   swimming pools 
      d.   department stores 
      e.   historical building 
 
20. “Two parks and several playgrounds are also easily accessible from the town 
centre and  ….. ( P3 ). “accessible” can be replaced by ….. 
      a.   seen 
      b.   shown 
      c.   identified 
      d.   entered 
      e.   presented 
 
21. Which of the following is TRUE according to the text ? 
      a.   blacksands is a big town 
      b.   souvenirs can be bought in suburbs 
      c.      hotel near the beach are painted black 
      d.   tourists can only swim in the beach during summer 
      e.   it takes more than ten minutes to drive from harstone to blacksands 
 
Text 5 
The following text is for questions number 22 to 25. 
 
 Located just 60 km from Malaysia's capital city, Kuala Lumpur, Port 
Dickson - "PD" - as it is known to everyone ? is the nearest place to find sandy 
beaches and five star beach resorts. The public beaches for everyone in Port 
Dickson are Teluk Kemang and the Blue Lagoon where people can enjoy the 
waters of the Straits of Malacca in peace. They have been visited by many tourists 
and local people. 
 
 Beside beaches, there are several other attractions in Port Dickson; the 
Port Dickson Fest and the International Port Dickson Ironman Triathlon. Those 
who are looking for a touch of history can visit the Malaysian Army Museum near 
the Port Dickson town that shows the history of the army from the Malakan 
Sultanate to the current period. 
 
22. The text tells about .... 
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a. tourist attractions in Port Dickson 
b. the beaches in Port Dickson 
c. tourists activities in Port Dickson beaches 
d. historical buildings of Port Dickson 
e. Blue Lagoon 
 
23. Tourists can get the information of the history of the army in .... 
 
a. the Port Dickson Fest 
b. the International Port Dickson Ironman Triathlon 
c. the Malaysian Army Museum 
d. the Malakan Sultanate building 
e. the local people. 
 
24. What is the purpose of the text? 
 
a. To share with others or the readers 
b. To persuade the readers to visit Port Dickson 
c. To describe Port Dickson    
d. To retell an event in Port Dickson 
e. To entertain the reader  
 
25. "They have been visited by many tourists ...." The underlined word refers to.... 
 
a. the capital city and Port Dickson 
b. Teluk Kemang and the Blue Lagoon 
c. the Port Dickson Fest and the International Triathlon 
d. the local people 
e. the Malaysian Army museum and the Malakan Sultan 
 
Jack & The Beanstalk  
Once upon a time there lived a poor widow and her son Jack. One day, Jack‟s 
mother told him to sell their only cow. Jack went to the market and on the way he 
met a man who wanted to buy his cow. Jack asked, “What will you give me in 
return for my cow?” The man answered, “I will give you five magic beans!” Jack 
took the magic beans and gave the man the cow. But when he reached home, 
Jack‟s mother was very angry. She said, “You are fool! He took away your cow 
and gave you some beans!” She threw the beans out of the window. Jack was very 
sad and went to sleep without dinner.  
The next day, when Jack woke up in the morning and looked out of the window, 
he saw that a huge beanstalk had grown from his magic beans! He climbed up the 
beanstalk and reached a kingdom in the sky. There lived a giant and his wife. Jack 
went inside the house and found the giant‟s wife in the kitchen. Jack said, “Could 
you please give me something to eat? I am so hungry!” The kind wife gave him 
bread and some milk.  
While he was eating, the giant came home. The giant was very big and looked 
very fearsome. Jack was terrified and went and hides inside. The giant cried, 
“Fee-fifo-fum, I smell the blood of an Englishman. Be he alive, or be he dead, I‟ll 
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grind his bones to make my bread!” The wife said, “There is no boy in here!” So, 
the giant ate his food and then went to his room. He took out his sacks of gold 
coins, counted them and kept them aside. Then he went to sleep. In the night, Jack 
crept out of his hiding place, took one sack of gold coins and climbed down the 
beanstalk. At home, he gave the coins to his mother. His mother was very happy 
and they lived well for sometimes.  
Jack climbed the beanstalk and went to the giant‟s house again. Once again, Jack 
asked the giant‟s wife for food, but while he was eating the giant returned. Jack 
leapt up in fright and went and hid under the bed. The giant cried, “Fee-fifo-fum, I 
smell the blood of an Englishman. Be he alive, or be he dead, I‟ll grind his bones 
to make my bread!” The wife said, “There is no boy in here!” The giant ate his 
food and went to his room. There, he took out a hen. He shouted, “Lay!” and the 
hen laid a golden egg. When the giant fell asleep, Jack took the hen and climbed 
down the beanstalk. Jack‟s mother was very happy with him.  
After some days, Jack once again climbed the beanstalk and went to the giant‟s 
castle. For the third tme, Jack met the giant‟s wife and asked for some 84  
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food. Once again, the giant‟s wife gave him bread and milk. But while Jack was 
eating, the giant came home. “Fee-fi-fo-fum, I smell the blood of an Englishman. 
Be he alive, or be he dead, I‟ll grind his bones to make my bread!” cried the giant. 
“Don‟t be silly! There is no boy in here!” said his wife.  
The giant had a magical harp that could play beautiful songs. While the giant 
slept, Jack took the harp and was about to leave. Suddenly, the magic harp cried, 
“Help master! A boy is stealing me!” The giant woke up and saw Jack with the 
harp. Furious, he ran after Jack. But Jack was too fast for him. He ran down the 
beanstalk and reached home. The giant followed him down. Jack quickly ran 
inside his house and fetched an axe. He began to chop the beanstalk. The giant fell 
and died.  
Finally, Jack and his mother were now very rich and they lived happily ever after.  
 
26.  What is the title of the above story?  
A. Jack & The Beanstalk  
B. Jack & The Giant  
C. Jack & His Mother  
D. Jack & The Cow  
 
27 Who sold the cow?  
A. The Giant.  
B. Jack.  
C. Jack‟s mother.  
D. The Man.  
 
28. What did Jack get after selling the cow to the man? He got ….  
A. five magic beans.  
B. a magic bean.  
C. a bunch of beans.  
D. two magic beans.  
 
29. What did he reach after climbing the beanstalk?  
A. The King‟s kingdom.  
B. The Giant‟s kingdom.  
C. The Beans kingdom.  
D. The Man kingdom.  
 
30. How was the end of the story? The story was ….  
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A. happy ending.  
B. sad ending.  
C. romantic ending.  
D. dramatic ending.  
 
31. What did the first paragraph tell about?  
A. Jack was climbed the beanstalk and reach the kingdom in the sky.  
B. Jack was rich and lived happily with his mother.  
C. Jack was killed by the giant.  
D. Jack was sold his cow to the man and returned by five magic beans.  
 
32. Why did the giant die? He died because ….  
A. he drink a glass of milk.  
B. he followed jack to down the beanstalk and it was chopped by Jack.  
C. he was killed by his wife.  
D. he was killed by Jack‟s mom.  
 
33. “Jack climbed the beanstalk and went to the giant‟s house again. Once again, 
Jack asked the giant‟s wife for food, but while he was eating the giant returned”. 
The word “he” refers to ….  
A. the Giant.  
B. Jack.  
C. giant’s wife.  
D. beanstalk.  
 
34. You are fool! He took away your cow and gave you some beans!” The 
synonym of underlined word is ….  
A. stupid.  
B. diligent.  
C. smart.  
D. lazy.  
 
35. The next day, when Jack woke up in the morning and looked out of the 
window, he saw that a huge beanstalk had grown from his magic beans! The word 
“he” refers to ….  
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A. beanstalk.  
B. magic bean.  
C. Jack.  
D. giant.  
 
Golden Cucumber (Timun Mas)  
Once upon a time, not far from a jungle, lived husband and a wife. They were 
farmers. They were diligent farmers and always worked hard on the paddy fields. 
They had been married for many years and still not have a child yet. Every day 
they prayed and prayed for a child.  
One night, while they were praying, a giant passed their house. The giant heard 
they pray. "Don't worry farmers. I can give you a child. But you have to give me 
that child when she is 17 years old," said the giant. The farmers were so happy. 
They did not think about the risk of losing their child letter and agree to take the 
offer. Letter, the giant gave them a bunch of cucumber seeds. The farmers planted 
them carefully. Then the seeds changed into plants.  
No longer after that, a big golden cucumber grew from plants. After it had ripe, 
the farmers picked and cut it. They were very surprised to see beautiful girl inside 
the cucumber. They named her Timun Mas or Golden Cucumber. Years passed by 
and Timun Mas has changed into a beautiful girl.  
On her 17th birth day, Timun Mas was very happy. However, the parents were 
very sad. They knew they had to keep their promise to the giant but they also did 
not want to lose their beloved daughter.  
"My daughter, take this bag. It can save you from the giant," said the mother.  
"What do you mean, Mom? I don't understand," said Timun Mas.  
Right after that, the giant came into their house. 87  
"Run Timun Mas. Save your life!" said the mother.  
The giant was angry. He knew the farmers wanted to break their promise. He 
chased Timun Mas away. The giant was getting closer and closer. Timun Mas 
then opened the bag and threw a handful of salt. It became sea. The giant had to 
swim to cross the sea.  
Later, Timun Mas threw some chilly. It became a jungle with trees. The trees had 
sharp thorns so they hurt the giant. However, the giant was still able to chase 
Timun Mas.  
Timun Mas took her third magic stuff. It was cucumber seeds. She threw them 
and became cucumber field. But the giant still could escape from the field. Then it 
was the last magic stuff she had in the bag. It was a shrimp paste, terasi. She threw 
it and became a big swamp. The giant was still trying to swim the swamp but he 
was very tired. Then he was drowning and died.  
Timun Mas then immediately went home. The farmers were so happy that they 
finally together again.  
 
36. What is the title of the above story?  
A. Golden Cucumber  
B. Golden Snail  
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C. The Giant and Golden Cucumber  
D. The Farmers and Golden Cucumber  
 
37. Why did the farmers always pray and pray? The farmers always prayed 
because ….  
A. they wanted to be a rich couple.  
B. they wished to get child soon.  
C. they wanted to have a cucumber plant.  
D. they wished to get healthy.  
 
38. What does the fifth paragraph tell about?  
A. The Giant tried to chase Timun Mas.  
B. Timun Mas hold her 17th birth day party.  
C. Timun Mas threw the last magic stuff.  
D. The Giant passed away and Timun Mas was happy. 
 
39. The farmers were so happy that they finally together again. The underlined 
word is synonym of ….  
A. glad.  
B. sad.  
C. mad.  
D. doubt.  
 
50. When did the parents have to give Timun Mas to the Giant? The parents had 
to give Timun Mas when she was ….  
A. 17 years old.  
B. 18 years old.  
C. 19 years old.  
D. 20 years old.  
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Key Answer 
 
1.   E 
2.   C 
3.   B 
4.   D 
5.   E 
6.   B 
7.   C 
8.   D 
9.   C 
10. D 
11. E 
12. A 
13. A 
14. B 
15. C 
16. D 
17. C 
18. B 
19. A 
20. D 
21. E 
22. D 
23. C 
24. C 
25. B 
26.A 
27.B 
28.A 
29B 
30.A 
31.D 
32.B 
33.A 
34.A 
35.C 
36.E 
37.D 
38.A 
39.B 
40.D 
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Table  
Blueprint of Reading Test: 
 
No Criteria Number Total 
1 Main Ideas 1, 8, 16, 26 4 
2 Detail Information 2, 3, 4, 5, 7, 9, 10, 11, 12, 13,17, 
18, 19, 20, 21, 22, 27, 28, 29, 30, 
31, 32, 36, 37, 38, 39 
26 
3 Lexical Meaning  6, 14, 15, 25, 34, 40 6 
4 Reference 23, 24, 33, 35 4 
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Fieldnote 
The result of the fieldnote 
Time :  February 28
th 
 2014 
Place : MTsN Filial Pulutan 
Everybody had choices. That is the simple sentence making me spirit. Say thats, I 
mean big thanks for my Lord Almigthy. Today is the fist time I will observe and 
interview in MTsN Filial Pulutan and I will interview the teacher of English 
lesson Mr. Mahfud fist. I asked him about what the condition of his class during 
the lesson. He explained directly while I am seeing the condition of that school. 
After I asked to Mr Mahfud, I talk to much about English lesson with some 
students too. 
Actually after our conversation done, I was thinking about what is the efficient 
way to change the boring lesson especially for reading skill. Finally I found the 
way and I was consult about my material to the counselor Mr Mahfud and my 
advisor. The research finally process start from next mount about applying our 
way to know what is effective or not to while during the lesson. 
The result of the fieldnote 
Time : March 10
th 
2014 
Place : MTsN Filial Pulutan 
On the second met I gave pre test for students. In the morning I gave pre test 
about reading test to the eight grade students in VIII A class as a experiment class 
and when afternoon I gave pre test for control class too. I told them that test was 
done for their score and they didi it carefully. All of the data for pre test I got that 
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day. I came home for prepare about treatment like make lesson plan and prepare 
everything that I should do.  
 
 
The result of the fieldnote 
Time : March 13
th 
2014 
Place : MTsN Filial Pulutan 
After giving pre test on last Monday, my agenda today is giving treatment or 
material about reading to all my classes. With my lesson plan, I consult before 
with their teacher as my counselor in that Juniot High School. He accepted it and I 
start to give instructi on well. 
In that morning I gave material about narrative to the A fist and then continue to 
the B in second times. On that day, the process of learning process is I prepare the 
material for experiment class and control class.ent 
The teaching learning processes have done well. 
The result of the field note 
Time : March 16
th 
2014 
Place : MTsN Filial Pulutan 
I felt so tired on the day. The weather was very cold and I was thought that I was 
unhealthy. When I entered the school my feeling was right. Because of my 
motivation to graduate soon I keep spirit. 
I entered the VII A fist, next I arrived to the control group class to give the next 
material still about narrative but the different text and task to explain. I thought 
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that they studied before follow my class and it is so nice. During the lesson they 
are exiting and giving me a lot of question. What a nice day with them. 
The last material did nicely. I told for all my students to study hard because there 
is a task. They understand quickly. Happy day. 
 
 
 
The result of the fieldnote 
Times : March 17
th 
2014 
Place : MTsN Filial Pulutan  
I don’t know what my felling today, but I hope all nice. I walked alone and I knew 
that I came early today. Okay it is no problem. When the bell rang all of the 
students run to the class. I start to give posttest for an experiment class fist and 
next to control class. The task is consisting of the text and least 40 questions. All 
of the questions were consulting by my counselor before I made the pre test and 
post test around 40 questions. But the standard of that school is ore test and post 
test at least 40 questions every subject. So, I was shocked but all is well. Thanks 
to my Lord. 
During the task, I thought that the students was adapt with the every task in their 
school. They are so quite during answered the post test. I hope they was not quite 
on that task.but also their answer is quite to. 
When the bell rang, the students gather their answer and I will correct it next day. 
I told thank you for my counselor Mr. Mahfud and my students all of A and B 
classes for attention and participant in my research. God bless we all. 
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On my after day, I correct it process the data to know how many their score and 
what my method is effective or not when I applied in the daily lesson especially 
for reading. 
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Table  
Indicator of Observation 
Aspects  Indicator 
Done* 
Yes  Not 
Students’ responses in the 
teaching and leaning 
Responses to English language material   
Willingness to explain   
Students’ responses to the task 
of the teacher 
Willingness to work   
Willingness to ask   
Students’ responses to the 
discussion 
Feedback on the discussion   
Ability to give an opinion   
Students’ responses to the type 
cooperative learning methods 
Numbered Heads Together 
(NHT) 
Student satisfaction when participating 
in learning 
  
Response to the type of cooperative 
learning methods Numbered Heads 
Together (NHT) 
  
* = put  if students do that 
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Table  
Indicator of Observation 
Aspects  Indicator 
Done* 
Yes  Not 
Students’ responses in the 
teaching and leaning 
Responses to English language 
material 
  
Willingness to explain   
Students’ responses to the task 
of the teacher 
Willingness to work   
Willingness to ask   
Students’ responses to the 
discussion 
Feedback on the discussion   
Ability to give an opinion   
Students’ responses to the 
type cooperative learning 
methods Numbered Heads 
Together (NHT) 
Student satisfaction when participating 
in learning 
  
Response to the type of cooperative 
learning methods Numbered Heads 
Together (NHT) 
  
* = put  if students do that 
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CURRICULUM VITAE OF THE TEACHER ENGLISH 
 
Personal Details 
Full name   : Mahfud Efendi, S. Pd 
Nick name   : Mr. Mahfud 
Place, Date of Birthday : Boyolali, February 4
st 
1972 
Nationality   : Indonesia 
Religion   : Moslem 
Address   : Randualas Rt 05/01, Pulutan, Nogosari, Boyolali 
Education background 
Muhammadiyah University of Surakarta at 1999  
SMA N 1 Gemolong at 1995 
MTsN Filial Pulutan at 1991 
MIM Randualas at 1984 
Working experience 
English Language teacher at MIM Ranndualas at 2001 
Private teacher at GAMMA 88 at 2005 
Teacher at MTsN Filial Pulutan 2007-now 
Teacher at SMK MUH 3 Andong 2010-now 
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CURRICULUM VITAE OF RESEACHER 
 
Personal Details 
Full name   : Eko Sugeng Hanggoro 
Nick name   : Eko 
Pace, Date of Birth  : Boyolali. March 14
th 
1990 
Nationality   : Indonesia 
Religion   : Moslem 
Address   : Gondang Rejo Rt 03/01, Pulutan, Nogosari, 
Boyolali 
 
Education Background 
2009-2017 : IAIN Surakarta 
2005-2008 : SMA N 1 Nogosari 
2002-2005 : SMP N 1 Nogosari 
1996-2002 : MIM Randualas Pulutan 
1994-1996 : RA Aisyah Radualas Pulutan 
 
Working Experience 
Staff in the officee Taman Nasional Gunung Merapi Sleman Yogyakarta 
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